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Born 

Died 

Citizenship 
Known for 


Fields 


7 February, 1870 
Vienna, Austria-FIungary 
28 May, 1937 
Aberdeen, Scotland 
Austrian 

Individual psychology, 

The concept of the inferiority complex, 
President of the Vienna Psychoanalytic 
Society, 1910 

Psychotherapist, Psychiatrist 



Alfred Adler is known as one of the most influential thinkers in psychology. While he was 
initially a member of the Vienna Psychoanalytic Society, Adler eventually departed from Freud's 
theories and developed his own perspective, which he called Individual Psychology. He had a 
strong influence on a number of other eminent psychologists, including Carl Rogers, Abraham 
Maslow and Karen Horney. 

Alfred Adler was an Austrian doctor and therapist who is best-known for forming the school of 
thought known as individual psychology. He is also remembered for his concept of the 
inferiority complex, which he believed played a major part in the formation of personality. Alder 
was initially a colleague of Sigmund Freud, helped establish psychoanalysis, and was a founding 
member of the Vienna Psychoanalytic Society. Adler's theory focused on looking at the 
individual as a whole, which is why he referred to his approach as individual psychology. Adler 
was eventually expelled from Freud's psychoanalytic circle, but he went on to have a tremendous 
impact on the development of psychotherapy. He also had an important influence on many other 
great thinkers including Abraham Maslow and Albert Ellis. 

Alfred Adler was born in Vienna, Austria. He suffered rickets as a young child which prevented 
him from walking until the age of four. Due to his health problems as a child, Adler decided he 
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would become a physician and, after graduating from the University of Vienna in 1895 with a 
medical degree, began his career as an ophthalmologist and later switched to general practice. 

Alder soon turned his interests toward the field of psychiatry. In 1902, Sigmund Freud invited 
him to join a psychoanalytic discussion group. This group met each Wednesday in Freud's home 
and would eventually grow to become the Vienna Psychoanalytic Society. After serving as 
President of the group for a time, Adler left in part because of his disagreements with some of 
Freud's theories. 

While Adler had played a key role in the development of psychoanalysis, he was also one of the 
first major figures to break away to form his own school of thought. He was quick to point out 
that while he had been a colleague of Freud's, he was in no way a disciple of the famous Austrian 
psychiatrist. In 1912, Alfred Adler founded the Society of Individual Psychology. Adler's theory 
suggested that every person has a sense of inferiority. From childhood, people work toward 
overcoming this inferiority by asserting their superiority over others. Adler referred to this as 
'striving for superiority' and believed that this drive was the motivating force behind human 
behaviors, emotions, and thoughts. 

Although Adler’s psychological theory was developed nearly a century ago, many of his 
concepts are still brought to fruition through Adler University. His concepts based in social 
interest, social justice, equality, and the importance of education guide the Adler University’s 
commitment to social change - from our curriculum, practica, internships, programming and 
experiential offerings for students, faculty and alumni - to our hundreds of partnerships at work 
with local communities to improve community mental health. 

Although Adler's theory may be less interesting than Freud's, with its sexuality, or Jung's, with 
its mythology, it has probably struck you as the most common-sensical of the three. Students 
generally like Adler and his theory. In fact, quite a few personality theorists like him, too. 
Maslow, for example, once said that, the older he gets, the more right Adler seems. If you have 
some knowledge of Carl Rogers' brand of therapy, you may have noticed how similar it is to 
Adler's. And a number of students of personality theories have noted that the theorists called 
Neo-Freudians — Homey, Fromm, and Sullivan — should really have been called Neo-Adlerians. 

And so the "positives" of Adler's theory don't really need to be listed: His clear descriptions of 
people's complaints, his straight-forward and common-sense interpretations of their problems, 
his simple theoretical structure, his trust and even affection for the common person, all make his 
theory both comfortable and highly influential. 
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TIMELINE 


1870 

Alfred Adler bom on February 7th 1870 

1888 

Began his studies at the University of Vienna Medical School 

1895 

Received medical degree from the University of Vienna 

1897 

Married Raissa Timofeivna Epstein 

1898 

Established private practice in Vienna 
-Birth of first daughter, Valentine 

-Published two articles in Austria's " Medical News Bulletin" 

1901 

Second child, Alexandra, is bom 

1902 

Published two articles in Medical News Bulletin 

-Sigmund Freud invited Adler to join the fledgling Wednesday Psychological Society 
(later renamed to Vienna Psychoanalytic Society) 

1904 

Adler publishes his most important article to date, The Physician as Educator 
-Converted from Judaism to Protestanism 
-Birth of Kurt Adler 

1905 

Publication of A Study of Organ Inferiority 

1909 

Birth of Cornelia (daughter) 

1911 

Adler is expelled from the Vienna Psychoanalytic Society under Freud's impetus 
-Adler forms his own group, initially called the Society for Free Psychoanalytic Inquiry 

1912 

Published The Neurotic Constitution 

1913 

Renamed his group The Society for Individual Psychology 

1914 

Published Healing and Education , edited by Adler 

1916 

Drafted as a military physician for the Austro-Hungarian Empire during World War I 

1918 

Discharged from military service, began emphasizing social feeling in writings 

1922 

Published The Practice and Theory of Individual Psychology 

-Adler begins setting up educational consulting teams in child guidance for Vienna's 
public schools 


© The International Journal of Indian Psychology | 3 





Person of the Month: Alfred Adler (1870-1937) 


1924 

Became a professor at Vienna's Pedagogical Institute 1928 First lecture-tour of the 
United States 

-Published The Case of Miss R: The Interpretation of a Life Story 

1929 

Became an adjunct professor at Columbia University, started to shift base of operations 

from Vienna to New York City 

-Published Individual Psychology in the Schools 

1931 

Published What Life Should Mean to You 

1932 

Professor at the Long Island College of Medicine, Adler's first full-time academic 
position in the United States 

1933 

Published Religion and Individual Psychology and Social Interest: A Challenge to 
Mankind 

1937 

Died, May 28th, Aberdeen, Scotland 


SELECTED PUBLICATIONS 


Adler, A. (1925). The Practice and Theory of Individual Psychology. London: Routledge. 
Adler, A. (1956). The Individual Psychology of Alfred Adler. H. L. Ansbacher and R. R. 
Ansbacher (Eds.). New York: Harper Torchbooks. 


QUOTES 


“It is easier to fight for one's principles than to live up to them. ” 

“The chief danger in life is that you may take too many precautions. ” 

“ The only normal people are the ones you don't know very well. ” 

“Exaggerated sensitiveness is an expression of the feeling of inferiority. ” 

“Trust only movement. Life happens at the level of events, not of words. Trust movement. ” 

“We must interpret a bad temper as a sign of inferiority. ” 

“ The greater the feeling of inferiority that has been experienced, the more powerful is the urge 
to conquest and the more violent the emotional agitation. ” 

“It is the patriotic duty of every man to lie for his country. ” 

“ The educator must believe in the potential power of his pupil, and he must employ all his art in 
seeking to bring his pupil to experience this power. ” 

“ There is no such thing as talent. There is pressure. ” 
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ABSTRACT 


Objectives: Recent evidence suggests that suicidal ideation is increasing among college going 
students, it is essential to upsurge our knowledge concerning the etiology of suicidal ideation 
among students. This study was conducted to examine the relationships between problem- 
solving skills appraisal, perceived burdensomeness, and suicidal ideation among University 
students. In addition, this study was conducted to examine problem-solving skills appraisal 
(including the three components: problem-solving confidence, approach-avoidance style, and 
personal control of emotion) and perceived burdensomeness as predictors of suicidal ideation. 
Methods: The participants consisted of 350 students from NCR located Universities. Results: 
Regression analysis estimated that undergraduate students with avoiding style, poor problem- 
solving confidence, limited personal control of emotion and perceived burdensomeness were 
associated with higher suicidal ideation. Problem-solving skills appraisal (including the three 
components of problem-solving confidence, approach-avoidance style, and personal control of 
emotion) and perceived burdensomeness predicted the suicidal ideation. Conclusion These 
findings underline the importance of studying contributing processes that explain how problem 
solving and perceived burdensomeness affects suicidal ideation. 


Keywords: Problem- Solving Skills Appraisal, Perceived Burdensomeness, Suicidal Ideation 

Suicide is one of the serious and an increasing public health problem faced all over the world. 
Amongst the other causes of death, it is the third highest cause in the entire world especially in 
the age group of 16 to 24years. Similarly, suicidal ideation is common during adolescence 
(National Center for Injury Prevention and Control 2010). According to the World Health 
Organization (WHO), one million people have died from suicide, and one suicidal death occurs 
every 40 seconds. WHO (2012) has also predicted that by the year 2020, one person every 20 
seconds will die due to suicide if urgent action is not taken. Recent evidence suggests that 
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suicidal ideation and attempts have increased in Asian countries among university students, 
indicating this group may be an, at-risk population (Garlow et al., 2008). 

Students undergo major and rapid transition during university years where in he/she moves out 
from a protected homely environment to a more competitive, independent and responsible 
environment. There is a major shift in social and psychological aspects in the students’ lives, and 
they may experience different levels of difficulties through peer and academic pressures, 
occupational choices, and life goal decisions. With regard to the above-mentioned reasons, 
suicidal ideation is on the increase among University students, making it important to identify 
early-warning signs to prevent suicide. Therefore, this study was conducted to understand 
suicidal ideation and the variables associated with suicidal ideation among undergraduate 
students. Previous studies revealed that as problem-solving skills appraisal decreased (i.e., 
weaker belief in ability to solve problems, higher tendency to avoid rather than confront 
problems, and external control of emotion), suicidal ideation and depression considerably 
increased (Becker- Weidman et al. (2010); Bell &D’Zurilla (2009). 

‘Problem-solving skills appraisal’ is an individual’s perception about one’s problem-solving 
style and the identification of one’s abilities and skills to solve problems as defined by 
D’Zurilla&Nezu (2007). The appraisal of problem-solving skills comprises three styles: 
Problem-solving confidence, Approach- avoidance style and Personal control of emotion. 
Problem-solving confidence is defined as having self-assurance to face a wide range of problems 
and trusting in one’s own ability to solve the problems. The approach-avoidance style is a 
tendency to approach or avoid facing problems. Personal control of emotion is one’s ability to 
control his or her emotions and behaviour while facing problems (Heppner et al., 2004). 
Klionsky et al. (2012) stated in their study that ineffective problem-solving abilities were 
associated with suicidal ideation. 

The inconsistent or conflicting findings regarding relations between facets of cognitive 
functioning and suicide risk may indicate that there are intervening variables that influence these 
relations. A recent theory, the interpersonal theory of suicide (Joiner, 2005; Van Orden et al., 
2010), provides variables that may explain the inconsistencies in terms of cognitive functioning 
and suicide and therefore may intervene in relations between domains of cognitive functioning 
and suicide risk. Joiner (2005) proposed two variables that, in combination, create suicide 
ideation: perceived burdensomeness and thwarted belongingness. 

Perceived burdensomeness involves the belief that one is such a burden or liability on other 
people that his or her death is worth more than his or her life (Joiner, 2005). Perceived 
burdensomeness may arise from distress due to negative life events (e.g., family conflict, 
medical illnesses) and feelings of expendability (Van Orden et al., 2010). Feelings of liability 
inherent in perceived burdensomeness are also associated with self-hatred, shame, and low self- 
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esteem (Van Orden et al., 2010). A critical component of perceived burdensomeness is that other 
people do not have to feel burdened; it is the perception that one is a liability or burden that 
increases risk for suicide (Van Orden et al., 2010). In college students, perceived 
burdensomeness has been consistently linked to suicide ideation (Lamis, Leenaars, Jahn, & 
Lester, 2013; Van Orden et al., 2008; Zhang et al., 2013). 

Additionally, the relation between depressive symptoms and suicide ideation was mediated by 
perceived burdensomeness in college students (Davidson, Wingate, Grant, Judah, & Mills, 
2011), similar to the findings in older adults, indicating that perceived burdensomeness is a 
proximal risk factor for suicide ideation. The aim of the current study was to examine the 
relationships between problem- solving skills appraisal, perceived burdensomeness, and suicidal 
ideation among college students. In addition, it was hypothesized that problem-solving skills 
appraisal (including the three components of problem-solving confidence, approach-avoidance 
style, and personal control of emotion) and perceived burdensomeness will be the predictors of 
suicidal ideation 


METHOD 


Participants 

The sample of 350 undergraduates and postgraduates students was randomly selected from six 
colleges of Delhi and National Capital Region (NCR) from arts, science, commerce, and 
humanities stream. The participants mean age was 20.41 years with SD= 1.62, 49% were female 
and 51% were male with age ranged from 18-24 years. All participants received information 
sheets stating the purpose of the study and signed consent forms prior to participating in the 
study. 


MEASURES 


Problem-Solving Inventory (Heppner, 1988) The problem-solving inventory comprises 35 items 
that measure the perceptions of one’s problem solving beliefs and style in facing problems and 
difficulties in one’s daily life. All questions were based on a 6-point Likert scale from 1 (strongly 
agree) to 6 (strongly disagree). This questionnaire consists of three factors: (a) Problem solving 
confidence (PSC), (b) Approach- Avoidance Style; (c) Personal control of emotion. The problem- 
solving inventory provides scores on three problem-solving dimensions therefore, in this study, 
three factors were evaluated separately. The present study showed a good convergent validity for 
PSC, AAS, and PCE with (AVE: 0.58, 0.53, and 0.51 respectively), and the construct reliability 
(CR: 0.77, 0.74, and 0.71, respectively). 

Interpersonal Needs Questionnaire (INQ; Van Orden et al., 2008). The INQ is an 18-item self- 
report measure designed to measure the construct of perceived burdensomeness and thwarted 
belongingness. Items are rated on a 7 point response scale ranging from 1 (not true for me) to 7 
(very true for me). Participants rate the items according to how they have felt recently. Nine 
items pertain to each construct and eight items are reverse scored. Mean scores are calculated for 
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each construct can range from 1 to 7, with high scores indicating higher levels of thwarted 
belongingness or perceived burdensomeness. Van Orden, Witte, Gorden, et al. (2008) reported 
good estimates of internal consistency for the thwarted belongingness (alpha=.85) and perceived 
burdensomeness (alpha=.89) item they reported moderate correlation in the expected directions 
with measure of suicidality and depressive symptoms. Reliability was also found to be good in 
the current sample, with Cronbach’s alpha of .92 for thwarted belongingness and .89for 
perceived burdensomeness. 

Beck Scale for Suicide Ideation (Beck & Steer, 1991). The Beck’s Scale is a 21 item self -report 
instrument. The first 19 items consist of three options graded according to the intensity of the 
suicidality and rated on a 3 point Scale ranging from 0 to 2. These rating are then summed to 
yield a total score, which ranges from 0 to 38. The BSI is composed on three factors: desire for 
death (5 items), preparation for suicide (7 items), and actual suicide desire (4 items). Two BSI 
items, deterrents to death and deception or concealment, did not load on any factor. The BSI 
takes approximately 10 minutes to administer. The BSI is highly correlated with the clinically 
rated SSI with correlation coefficients ranging from .90 for psychiatric inpatients to .94 for 
outpatients. The internal reliability, test-retest stability and concurrent validity of this measure 
have been established. 

Demographics. A self- report questionnaire was provided to obtain demographic information, 
such as gender, age, race, educational levels, religious affiliation, and marital status. Written 
informed consent was obtained from the participants in this study for their involvement in the 
research. This included the purpose of the research and the fact that their participation was 
voluntary. 

Procedure 

The permission was obtained for gathering data from college authority. The college students 
were categorized into three fields (science, social science, and Arts). Then, the student were 
chosen randomly from each field. After that, four classes (first, second, third, and last year 
undergraduate and postgraduate students) from each faculty were randomly selected, and data 
was collected during one of the regularly scheduled classes. The inclusion criteria for the 
participants were that (a) they should be college students and (b) between the age of 16 and 24 
years. All the questionnaires were distributed among students. Each set of questionnaires 
contained an introductory letter about the aims of the study and three questionnaires (one of them 
was a demographic questionnaire). A total of 350 questionnaires were distributed among 
undergraduate and post graduate students. 


RESULTS 


Pearson’s product moment correlations were used to assess the relationships between all the 
variables in the model including the Suicidal Ideation, Perceived Burdensomeness, Problem 
Solving Confidence, Personal Control, Approach- Avoidance style. Stepwise regression analysis 
was conducted to test the hypotheses. SPSS 21 Version was used to analyze the data of the study. 
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Table 1 showing Mean, Standard Deviation and Bivariate Correlations of all the variables of 
the study 


Variables 

Suicidal 

Ideation 

Perceived 

Burden 

-someness 

Problem 

SolvingCon 

fidence 

Personal 

Control 

Approach- 
Avoidance style 

Suicidal Ideation 

1 

.500** 

-.352** 

. 391** 

-.522** 

Perceived Burdensomeness 


1 

.-512** 

-.641** 

-.284** 

Problem Solving Confidence 



1 

.781** 

.723** 

Personal Control 




1 

.580** 

Approach-Avoidance style 





1 

Mean 

13.98 

15.96 

40.63 

19.53 

62.08 

SD 

5.13 

6.89 

11.04 

3.45 

17.38 


** Significant at <.01 level (2 tailed) 


Table 1 summarizes the Pearson’s correlations between Suicidal ideation and other variables in 
the study. The results indicate that significant correlations were obtained between Suicidal 
ideation and other variables viz. Suicidal ideation and Perceived Burdensomeness (r = .50, 
p<.001), Suicidal ideation and Problem Solving Confidence (r = -.35, p<.001), Suicidal ideation 
and personal control (r = -.39, p<.001), Suicidal ideation and approach -avoidance style (r = -.52, 

p<.001). 

Table 2 showing Stepwise Regression Analysis to predict suicidal ideation by Approach- 
Avoidance style, Perceived Burdensomeness and Problem Solving Confidence 


Predicting 

Variable 

R 1 

R 2A 

P 

t 

F 

AAS 

.272 

.272 

-.650 

-.11.29 


PSC 

.405 

.133 

.505 

10.85 

97 57 *** 

PB 

.454 

.053 

.376 

5.82 



Note: *** Significant at <.001 level, AAS= Approach-Avoidance style, PSC= Problem Solving 
Confidence, PB= Perceived Burdensomeness 

Table 2 presents stepwise regression analysis. Results show that three predicting variants: 
approach -avoidance style, problem solving confidence and perceived burdensomeness entered 
in regression equation respectively. All variables significantly contributed to the prediction of 
suicidal ideation. Table shows that all the variables together contributed 45% variance in 
predicting suicidal ideation. Approach -avoidance style made separate significant contributions 
to the prediction of suicidal ideation (R A=.272, p<.001), Problem Solving 

Confidence(R 2 A=.133, p<.001) and Perceived Burdensomeness (R 2 A=.053, p<.001) made 
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separate significant contributions. In the present study Approach -avoidance style is found to be 
most potent predictor of suicidal ideation. 


DISCUSSION 


The current study was conducted to study the relationships between problem- solving skills 
appraisal, perceived burdensomeness, and suicidal ideation among college students. The positive 
significant relationship was found between the perceived burdensomeness and suicidal ideation 
among college students. The finding of the study indicates to the fact that people high on 
perceived burdensomeness tend to show higher suicidal ideation. Study conducted by Van Orden 
et al., (2008) found that desire for death results from the occurrence of a sense of perceived 
burdensomeness. Perceived burdensomeness has consistently been associated with suicidal 
ideation in a number of samples (Bryan et al., 2010; Van Orden et al., 2008). 

Further it was observed from the result of the present study that suicidal ideation among student 
is significantly predicted by Avoidance style of handling situation, poor problem solving 
confidence and perceived burdensomeness. Results are consistent with prior research 
demonstrating a relationship between problem-solving deficits and increased suicidal behavior 
and also between problem-solving strengths and decreased risk for suicidal behavior From the 
findings it may be interpreted that students with poor confidence and perceived burdensomeness 
in their life report higher level of suicidal ideation (Clum & Febbraro, 1994: Esposito & Clum, 
2002). Problem solving confidence has often been found an inverse association with suicide and 
some evidence suggests it may have value as a buffer against risk. A study conducted by Van 
Orden, Lynam, Hollar & Joiner (2006) have recounted that perceived burdensomeness was a 
strong predictor of suicidal ideation even when controlling for powerful covariates such as 
depression and hopelessness. Poor problem-solving skills have been consistently identified as a 
risk factor for suicidal behavior across age groups (McAuliffe et al., 2006; McLaughlin, Miller, 
& Warwick, 1996). 


CONCLUSION 


The research paper highlights that students reports higher suicidal ideation with lack of problem 
solving confidence, poor emotional control and feeling of perceived burdensomeness. Approach 
- avoidance style emerged to be a much potent variable to predict to suicidal ideation. 


IMPLICATION 


The present study demonstrated that how poor problem solving skill and feeling of 
burdensomeness affects suicidal ideation among students. The study suggests counseling and 
intervention should be started in the colleges to provide adequate guidance in order to face 
stressful situations. Situation reaction test can help in identifying students having limited 
problem solving ability. As far as possible sufficient opportunity should be given to maximum 
students in organizing various activities even at class room level to help them learn taking 
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decisions and face unfamiliar situations. Case studies on successful individuals within their field 
of study should be introduced highlighting, initial failures and their persistence towards the goal 
leading to success. 
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Learning style is the manner in which a learner perceives, interacts with, and responds to the 
learning environment. Components of learning style are the cognitive, affective and 
physiological elements, all of which may be strongly influenced by a person's cultural 
background. The present study aims to understand the learning style adapted by higher secondary 
students. The study sample consists of 90 higher secondary school students (30 each from 
science, humanities and commerce background). The male female ratio was 50:50. The age 
range was from 16-18 years. They were all from middle socio-economic status. They were 
administered learning style questionnaire given by Honey and Mumford (1986). In the present 
study, the result indicated that in the category of Stream the F score is significant in case of 
Pragmatist and Reflector. In the category of Gender the F score is significant in the dimension of 
Pragmatist. In the category of Gender*Stream the interaction between gender and stream were 
not found to be significant in any of the variable, viz., Theorist, Pragmatist, Activist, and 
Reflector. In case of Gender, the Mean scores of male in the category of Pragmatist are highest 
for the Humanities group followed by Commerce group and finally by Science group. Again the 
mean scores of female in the category of Pragmatist are highest for the Science group followed 
by Humanities group and finally by Commerce group. 

The present study is helpful in the field of designing educational guidance and curriculum for the 
Higher Secondary Students. 

Keywords: Learning style, Theorist, Pragmatist, Activist, Reflector. 

‘Learning Style’ has been defined by various scholars mostly as a signal for individual 
differences. These differences may manifest itself in ‘life styles’ and even in personality types 
(Zhang & Sternberg 2005). Kolb (1984) and Honey and Mumford (1992) describe learning style 
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as an individual preferred or habitual ways of processing and transforming knowledge. It is 
basically the manner in which a learner perceives, interacts with, and responds to the learning 
environment. Components of learning style are the cognitive, affective and physiological 
elements, all of which may be strongly influenced by a person's cultural background. The 
channels- such as vision, hearing, movement, touching, or any combination of these-through 
which a person best understands and retains learning. Learning style refers to students’ 
preferences for some kinds of learning Activities over others. Since learners differ in their 
preferences to certain learning styles, it will be important for teachers to examine the variations 
in their students on the features of their learning styles, because the information about learner’s 
preference can help teachers become more sensitive to the differences students bring to the 
classroom (Felder & Spurlin 2005). 

Most people prefer an identifiable method of interacting with, taking in, and processing stimuli 
or information. Based on this concept, the idea of individualized "learning styles" originated in 
the 1970s, and acquired enormous popularity (Pashler, McDaniel, Rohrer, and Bjork 
2008). Today the traditional belief, that learning differences are arising out of intelligence 
differences and different cognitive abilities has been changed and it is verified that learning 
differences arises out of intelligence differences and other factors such as personality 
characteristics, task difficulty, and learning styles (Emamepur & Shams, 2007; Yilmaz & Orhan, 
2010). Peirce (2000) believes that learning style is the method that people prefer it over those 
other methods in learning such as learning in school. It is necessary that teachers, school 
managers and other members of instructional team take to account differences of learning styles 
of students. Research results revealed that paying attention to individual differences and learning 
characteristics of learners by teachers and others of instructional team had an important role in 
improving quality of learning and increase academic achievement of students (Safe, 2008; Telia 
& Adeniyi, 2009). 

According to Honey and Mumford (1986) there are 4 distinct learning styles. The four types of 
learning styles are; Theorist, Pragmatist, Activist, Reflector. 

1.1 Theorist: Theorists adapt and integrate observations into complex but logically sound 
theories. They think problems through in a vertical, step-by-step logical way. They assimilate 
disparate facts into coherent theories. They tend to be perfectionists who won’t rest easy until 
things are tidy and fit into a rational scheme. They like to analyse and synthesize. They are keen 
on basic assumptions, principles, theories models and systems thinking. Their philosophy prizes 
rationality and logic. They tend to be detached, analytical and dedicated to rational objectivity 
rather than anything subjective or ambiguous. Their approach to problems is consistently logical. 
This is their ‘mental set’ and they rigidly reject anything that doesn’t fit with it. They prefer to 
maximize certainty and feel uncomfortable with subjective judgments, lateral thinking and 
anything flippant. 
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Characteristics of a theorist: A Theorist will most value theory-based courses with well- 
qualified and experienced trainers, well-written books and articles. 

1.2. Pragmatist: Pragmatists are keen on trying out ideas, theories and techniques to see if they 
work in practice. They positively search out new ideas and take the first opportunity to 
experiment with applications. They are the sort of people who return from courses brimming 
with new ideas that they want to try out in practice. They like to get on with things and act 
quickly and confidently on ideas that attract them. They tend to be impatient with ruminating and 
open-ended discussions. They are essentially practical, down to earth people who like making 
practical decisions and solving problems. They respond to problems and opportunities ‘as a 
challenge’ . Their philosophy is "There is always a better way" and "If it works its good”. 

Characteristics of a Pragmatist: A Pragmatist will find that succinct, practical books and that 
open and flexible learning are good ways of quickly putting new learning to practical use. Also 
will be particularly attracted to working on real-life projects and appreciate the help of someone 
who will give some valuable feedback and coaching. 

1.3 Activist: Activists involve themselves fully and without bias in new experiences. They enjoy 
the here and now, and are happy to be dominated by immediate experiences. They are open- 
minded, not sceptical, and this tends to make them enthusiastic about anything new. Their 
philosophy is: "Til try anything once". They tend to act first and consider the consequences 
afterwards. Their days are filled with activity. They tackle problems by brainstorming. As soon 
as the excitement from one activity has died down they are busy looking for the next. They tend 
to thrive on the challenge of new experiences but are bored with implementation and longer term 
consolidation. Characteristics of an Activist: An Activist will probably want to get involved in 
a project or specific assignment to develop the skills on the job. Tackling activity-based training 
courses. 

1.4 Reflector: Reflectors like to stand back to ponder experiences and observe them from many 
different perspectives. They collect data, both first hand and from others, and prefer to think 
about it thoroughly before coming to a conclusion. The thorough collection and analysis of data 
about experiences and events is what counts so they tend to postpone reaching definitive 
conclusions for as long as possible. Their philosophy is to be cautious. They are thoughtful 
people who like to consider all possible angles and implications before making a move. They 
prefer to take a back seat in meetings and discussions. They enjoy observing other people in 
action. They listen to others and get the drift of the discussion before making their own points. 
They tend to adopt a low profile and have a slightly distant, tolerant unruffled air about them. 
When they act it is part of a wide picture which includes the past as well as the present and 
others’ observations as well as their own. 
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Characteristics of a Reflector: A reflector will appreciate working closely with someone 
experienced in his area of work, and learning through observation and discussing reflections and 
plans with a mentor. A Reflector also learns much from books, articles and case studies. 

In the present study the students of class 11 and 12 were chosen on whom the learning styles was 
determined. It is so because, this stage is considered as the transition period of life where the 
students are required to make their important decisions regarding their future career. By 
determining this style the effectiveness can be determined. If required any pupil can also be 
guided for his/her future growth and development. 

Need for the study: 

The present study was actually conducted to find out that whether there is a difference between 
males and females in terms of learning style and whether learning style differs along with the 
stream of study. 

Hypothesis: 

HI - Humanities, Science and Commerce higher secondary students will not differ among 
themselves with respect to their learning style - Theorist, Pragmatist, Activist, Reflector. 
H2 - The male higher secondary students will not differ from their female counterparts 
irrespective of their stream of study with respect to their learning style - Theorist, 
Pragmatist, Activist, Reflector. 

H3-There will be no significant effect of interaction between gender and stream of study with 
respect to learning style of higher secondary students. 


METHOD: 


Sample: 

For the present investigation a sample group of 90 students (30 each from Humanities, 
Commerce, and Science) were selected according to the requirement of the study and 
convenience of data collection by the researcher. 

Inclusion Criteria Of The Sample Group:- 
AGE: 16-18 years. 

GENDER: Both male and female were taken for this study. 

EDUCATIONAL QUALIFICATION! Higher secondary students. 

ANY PAST HISTORY OF ILLNESS (INCLUDING BOTH PHYSICAL OR 
PSYCHOLOGICAL): Data of the Students having any sort of physical or psychological illness 
were not taken under consideration. 

SOCIO-ECONOMIC STATUS: middle class and above. 

AREA; Howrah, Hooghly and Kolkata. 
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Tools Used: 

In conducting the present study 2 questionnaire were administered. They are: 

♦♦♦ Background information schedule 
❖ Learning style questionnaire. 

Description Of The Tools: 

1. Background information schedule was developed to cover the aspects like age, gender, 
education, family income, number of siblings, residential locality, and overall socio economic 
status. 

2. The Learning style questionnaire was developed by Honey and Mumford (1986). The 
objective of this questionnaire was made to figure out a student’s liked learning style. Over the 
years a student have possibly created learning practices which has helped him/her in past and 
will help in the future too for reward more from some encounters compared to others. Given that 
the students are probably uninformed of this; this questionnaire will help to identify a student’s 
learning preferences, to ensure that they are in a stronger placement to decide on learning 
encounters. 

Scoring: 

There were 40 questions. 1 point was credited for each "tick" and no point was credited for 
"cross". The table given below contains the following number of questions that fall under the 
following 4 category- viz., Theorist, Pragmatist, Activist, and Reflector respectively. 


THEORIST 

PRAGMATIST 

ACTIVIST 

REFLECTOR 





1 

4 

2 

11 

3 

7 

5 

12 

6 

9 

8 

16 

10 

14 

15 

18 

13 

20 

19 

21 

17 

24 

23 

25 

22 

27 

26 

29 

28 

31 

35 

30 

38 

34 

36 

32 

39 

37 

40 

33 

TOTAL= 

TOTAL= 

TOTAL= 

TOTAL= 


The Chronbach’s Alpha method of Reliability was used in order to determine the extent to which 
each of the domains is reliable. After administering it was found out as following: 

♦♦♦ The Chronbach’s Alpha for the category of Theorist was found out to be 0.638. The 
numbers of items present under this domain were 10. 
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♦♦♦ The Chronbach’s Alpha for the category of Pragmatic was found out to be 0.579. The 
numbers of items present under this domain were 10. 

♦♦♦ The Chronbach’s Alpha for the category of Activist was found out to be 0.763. The 
numbers of items present under this domain were 10. 

♦♦♦ The Chronbach’s Alpha for the category of Reflector was found out to be 0.690. The 
numbers of items present under this domain were 10. 


RESULTS AND DISCUSSION: 


Brief Summary Of The Mean And S.D Of The Variables Under Study ( Learning Style). 


VARIABLES 

HUMANITIES 

COMMERCE 

SCIENCE 


MEAN 

S.D 

MEAN 

S.D 

MEAN 

S.D 

THEORIST 

8.03 

1.99 

7.33 

1.74 

7.00 

1.68 

PRAGMATIC 

6.10 

2.37 

7.63 

1.30 

7.40 

1.52 

ACTIVIST 

5.97 

2.37 

5.70 

2.04 

5.83 

1.80 

REFLECTOR 

6.50 

2.36 

7.80 

1.88 

7.83 

1.84 


Hypothesis 1 and 2 are accepted for the dimensions of Pragmatist. For rest of the dimensions, the 


hypothesis is not accepted. Hypothesis 3 has also been accepted for the dimension of Reflector as 
the interaction effect between stream and gender over there has been found to be significant. 


Statistical Analysis (Anova). 


DIMENSION 


TYPE III 
SUM OF 
SQUARES 

Df 

MEAN 

SQUARES 

F 

SIGNIFICANCE 


Stream 

16.689 

2 

8.344 

2.581 

.082 

THEORIST 

Gender 

9.344 

1 

9.344 

2.890 

.093 


stream * gender 

4.689 

2 

2.344 

.725 

.487 









Stream 

40.956 

2 

20.478 

7.905 

.001* 

PRAGMATIST 

Gender 

45.511 

1 

45.511 

17.569 

.000* 


stream * gender 

15.756 

2 

7.878 

3.041 

.053 









Stream 

1.067 

2 

.533 

.120 

.887 

ACTIVIST 

Gender 

.011 

1 

.011 

.002 

.960 


stream * gender 

3.822 

2 

1.911 

.430 

.652 









Stream 

34.689 

2 

17.344 

4.290 

.017* 

REFLECTOR 

Gender 

11.378 

1 

11.378 

2.814 

.097 


stream * gender 

5.489 

2 

2.744 

.679 

.510 
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Brief Summary Of The Mean Scores Of The Variables Under Study In Terms Of Stream 
And Gender Of The Three Different Groups (Humanities, Commerce And Science) Is 
Presented Below. 


VARIABLES 

HUMANITIES 

COMMERCE 

SCIENCE 


MALE 

FEMALE 

MALE 

FEMALE 

MALE 

FEMALE 


MEAN 

MEAN 

MEAN 

MEAN 

MEAN 

MEAN 

THEORIST 

7.40 

4.80 

7.80 

6.87 

7.00 

7.00 

PRAGMATIST 

8.53 

7.53 

8.00 

7.27 

7.87 

7.80 

ACTIVIST 

5.87 

6.07 

5.53 

5.87 

6.13 

5.53 

REFLECTOR 

7.13 

5.87 

8.20 

7.40 

7.86 

6.93 


From the Anova table, it has been found that in the category of Stream the F score 
[7.905(0.001)] is significant in case of Pragmatist. Again for the dimension of Reflector F score 
[4.290(0.017)] has been found to be significant indicating that the Humanities, Science and 
Commerce students significantly differ among themselves. For the dimensions of Theorist and 
Activist the F score have not been found to be significant. In general the Commerce stream 
students have scored highest, followed by the Science stream students and the least score made 
by the Humanities group. 

It has also been found that in the category of Gender the F score is significant [17.569(0.000)] in 
the dimension of Pragmatist. For other dimensions, namely, Theorist, Activist and Reflector the 
F score have not been found to be significant. The Mean scores of males under the category of 
Pragmatist are highest for the Humanities group followed by Commerce group and finally by 
Science group. Again the mean scores of females under the category of Pragmatist are highest 
for the Science group followed by Humanities group and finally by Commerce group. 

In the category of Gender* Stream category, the scores of the interaction between gender and 
stream has not been found to be significant in any of the dimensions of learning style. 

A study was conducted by Malathi and Malini (2006) on the relationship between learning style 
and achievement among higher secondary students of Chennai. The study revealed that there is 
high correlation between learning style and achievement, which implies that higher the 
achievement better was the learning style among higher secondary students. In this study no such 
gender and interaction between gender and stream (Gender*Stream) were not found to be 
significant. Bada and Okan (2000) found that for students to achieve effective learning, teachers 
must give special consideration to the skills and assumptions of learners and to their individual 
learning preferences. Research by Hardigan and Sisco (2001) also supports the idea that 
students’ preferred learning styles differ. Ross, Drysdale and Schulz (2001) in a study found that 
learning styles influence the types of learning experiences that students find effective, 
comfortable and growth promoting. It is therefore essential that teachers should develop 
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appropriate learning experience to cater to the learning style of the students and thus empower 
them. Liaw and Huang (2000) are of the view that instructional interactivity occurs when 
students engage in discussion or activities with their instructor on topics related to content. In 
this study, the scores of the interaction between gender and stream has been found to be 
significant only in case of Reflector dimensions of learning style. The articles of Felder et al. 
(2004) and Haller et al. (2000) discuss on the effectiveness of co-operative learning groups. The 
articles support the idea that through proper teacher facilitation and formation of co-operative 
groups, students were able to learn effectively and with higher level of understanding. Agrawal 
and Chawla (2005) conducted a study on the influence of co-operative learning on academic 
achievement among 5th graders. It was found that co-operative learning environment provided 
students with opportunities to analyse, synthesise and evaluate ideas co-operatively. Golden 
(2001) investigated the relationship of learning styles with personality type. The results of the 
study revealed that two personality Profiler Facet Scales-Talkative and Reflective significantly 
influenced scores on Reflective Observation Scale of Kolb’s Learning Style Inventory. However, 
no significant relationships were found to exist between the Facet Scale and Active 
Experimentation Mode. 


IMPLICATIONS 


1. This study is also helpful in determining about the learning styles of higher secondary 
students from different streams; clarifying the effects of teaching methods that are 
incongruent with a student's style; and identifying the connections and interaction 
between style, developmental stage, disciplinary perspectives, and epistemology. 

2. The present study helps to give a better view of the learning style adapted by the students 
which reveals the personality traits of the students and it will help in the determination of 
their professional placement in future. 

3. Learning style based on pedagogical practices can be undertaken in classroom situations. 
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Type of Personalities among Individuals of Saveetha Dental College 


Aim: To analyse the type of personalities among individuals of Saveetha Dental College. 
Objective: To find out the factors determining and distinguishing the type A and type B 
personality. Background: Personality refers to the combination of characteristic or qualities that 
build an individual distinctive character. People in this world are generalized into Type A and 
Type B personality. This study shows interest on the factor, which determine the Type A or B. 
This study also helps the individuals to know their personality type and the factors, which can 
improve their personality in a positive manner. A step is also planned in this study to motivate 
and guide the Type B personality individuals. Materials & Methods: The study was done as a 
questionnaire-based study among I BDS students of Saveetha Dental College. A total of 50 
students participated in the survey. All the students were provided with a list of 9 personality- 
related questions with 2 answers given for each question. The students were told to choose only 
one out of the two answers that describes them the most. Result: The results from the study 
indicate any tendency of the individuals towards being a constanly stressed out Type A 
personality or the more relaxed and laid back Type B personality.[l] 

Keywords: Personality, Type A, Type B 

The word ‘personality’ is derived from the Latin word ‘persona’ in the early 20 th century, which 
means a mask for performers to portray various roles or characters and disguise their identities. [2] 
It is the side of a person’s character that is shown to or viewed by others, which is usually known 
as a ‘public persona’ . 

Personality refers to our various ways of being human. We tend to show our human nature in 
different ways of thinking, feeling and behaving. Specifically, it can be defined in two different 
ways, either by referring to an individual or people in general. Personality, in terms of an 
individual refers to the specific set of disposition or the way we feel, behave and think in certain 
ways. In terms of people in general, personality refers to individual differences in their 
characteristic patterns of thinking, feeling or behaving which make them unique as a person. [3] 
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It was reported by Funder, D.C. (1997) that personality describes an individual’s characteristic 
patterns of thoughts, feelings or emotion and behaviour, along with the psychological 
mechanisms that may be hidden behind the patterns. It gives a special mandate for personality 
psychologists to explain whole persons compared to other psychologists in other fields of 
psychology. According to Feist and Feist (2009), personality refers to the pattern of permanent 
traits and distinctive characteristics that provides stability and individuality to the way a person 
behaves. There is no single definition that can be accepted by personality theorists. [4] 

The study on personality can be done by focusing on two aspects, either by understanding 
individual differences in certain personality features such as sociability and irritability or by 
another way of understanding the ability of different parts of an individual to join as a whole. [5] 


PERSONALITY TYPES 


Personality type is a method used to group people with certain personalities into psychologically 
similar groups. Personality types are considered as a way of understanding how the brain works 
and its relation to the differences between individuals. People can be categorized into their 
respective personality types in various ways such as by comparing introverts and extroverts. r6] 

The two types of personality refer to the two opposite sets of behavioural and emotional 
propensities of human beings that may increase or decrease the risk of coronary heart disease or 
other health problems of an individual. 

In 1996, Friedman reported through his book (Type A Behaviour: Its Diagnosis and Treatment) 
that the behaviour of Type A individuals can be observed through three main signs or symptoms, 
which are the free floating hostility that can be stimulated even by small incidents, impatience 
and time urgency leading to irritation and exasperation and competitiveness that results in stress 
and achievement-driven mind set. The first symptom or free-floating hostility is considered as 
covert and less obvious but the other two symptoms, which include competitiveness, irritation 
and exasperation are overt and more obvious. [7][8] 

Type A Personality [7] 

According to the theory of personality types, type A individuals are described as people who 
have a tendency towards particular traits such as aspiring, efficient, status-conscious, sensitive, 
caring towards other people, honest, straightforward, proactive, particular with time management 
and always try to assist others. Type A people have a higher risk of developing heart diseases or 
heart-related health problems. Other characteristics of people with Type A personality are: 


They are conscious of their self-esteem, accomplishments and achievements in life. 
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• They are normally high-achievers with the ability of multitasking and achieving higher 
than expected. 

• They are workaholics who work hard to meet deadlines and hate procrastination and 
ambivalence. 

• They always strive hard to achieve higher goals or targets which they have set. 

• They find it hard to accept failure and always compete with others. 

• Time management is very important for them, in which they need to make use of every 
second to work even if they are exhausted. 

• They become tense in the presence of extreme sense of urgency and very difficult to 
relax. 

• They are often impatient and easily become angry and annoyed. 

• They have a high level of stress and easily driven by themselves. 

Type B Personality 

The theory also describes the contrary of Type B individuals to people of Type A personality. In 

general, people with Type B personality enjoy themselves working in a steady environment. It 

was reported in a study which was done for almost a decade that Type B people have a lower 

risk of getting heart problems. Other characteristics of people with Type B personality include: 

1. They are aware of their capabilities and work steadily in achieving their goals. 

2. They are not stressed by achievements and accomplishments, instead they enjoy what 
they have achieved so far. 

3. They can accept failure more openly even though they may feel disappointed by the 
failures. 

4. They are not affected by competitions or games, as they do not think about winning and 
view them as a way to enjoy. 

5. They often reflect on themselves by thinking about the inside and outside worlds. 

6. They are creative and innovative when it comes to exploring new ideas and concepts. 

7. They have low level of stress and able to control their temper. 

8. They are normally lacking in terms of time management. 

9. They have easy going personality, which makes them feel too relaxed or laid back that 

they lack the drive to push them towards achieving their goals. 


MATERIALS AND METHOD 


All students who participated in the survey were provided with a list of 9 personality-related 
questions with 2 answers given for each question. The students were told to choose only one out 
of the two answers that describes them the most. Each student completed the test in 
approximately 2 to 3 minutes. Below is the list of questions given to the students who 
participated in the survey: 
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RESULTS 


Student’s No. 

Score 

Personality Type 
(Type A/Type B) 

1. 

6/10 

Type A 

2. 

4/10 

Type B 

3. 

4/10 

Type B 

4. 

2/10 

Type B 

5. 

6/10 

Type A 

6. 

4/10 

Type B 

7. 

5/10 

Type B 

8. 

4/10 

Type B 

9. 

2/10 

Type B 

10. 

5/10 

Type B 

11. 

4/10 

Type B 

12. 

3/10 

Type B 

13. 

2/10 

Type B 

14. 

4/10 

Type B 

15. 

3/10 

Type B 

16. 

3/10 

Type B 

17. 

3/10 

Type B 

18. 

4/10 

Type B 

19. 

4/10 

Type B 

20. 

5/10 

Type B 

21. 

4/10 

Type B 

22. 

4/10 

Type B 

23. 

5/10 

Type B 

■ 

6/10 

Type A 

25. 

5/10 

Type B 
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Student’s No. 

Score 

Personality Type 
(Type A/Type B) 

26. 

3/10 

Type B 

B 

6/10 

Type A 

28. 

5/10 

Type B 

29. 

4/10 

Type B 

30. 

4/10 

Type B 

31. 

4/10 

Type B 

32. 

5/10 

Type B 

33. 

5/10 

Type B 

34. 

3/10 

Type B 

B 

6/10 

Type A 

36. 

2/10 

Type B 

37. 

4/10 

Type B 

38. 

4/10 

Type B 

39. 

5/10 

Type B 

40. 

2/10 

Type B 

41. 

3/10 

Type B 

42. 

2/10 

Type B 

43. 

3/10 

Type B 

IS 

6/10 

Type A 

45. 

3/10 

Type B 

46. 

5/10 

Type B 

47. 

4/10 

Type B 

48. 

4/10 

Type B 

H 

6/10 

Type A 

50. 

3/10 

Type B 


Number of Individuals with Type A and Type B Personalities 
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Types of Personality 

Number of Individuals 

Percentage of Individuals 

(%) 

Type A 

7 

14 

Type B 

43 

86 


Type A & Type B Personalities among Individuals of Saveetha Dental 

College (SDC) 



Type A Type B 

Types of Personality 


Type A & Type B Personalities among Individuals of Saveetha Dental 
College (SDC) 



Average Score of Individuals with Type A and Type B Personality 
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Types of Personality 

Average Score 

Type A 

6.0 

Type B 

3.7 


Average Score of Type A and Type B Personalities 



Type A Type B 

Types of Personality 


■ Type A 


□ Type B 


Average Score of Type A and Type B Personalities 



DISCUSSION 


The study involved 50 students of I BDS in Saveetha Dental College to analyze their personality 
types and find out the determining and distinguishing factors of Type A and Type B 
personalities. 
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According to the result, a total of 7 students are of Type A personality while the remaining 43 
students are of Type B personality. 14% of the total number of students participated in the survey 
represents the smaller group of Type A personality while the larger group of Type B personality 
students is represented by 86%. 

The lowest score among the students with Type A personality is 6 out of 10 obtained by student 
number 1, 5, 24, 35, 44, and 49, while the highest score is 7 out of 10, which was obtained by 
student number 27. As for type B personality, student number 4, 9, 13, 36, 40 and 42 obtained 
the lowest score of 2 out of 10 while the highest score is 5 out of 10, which was obtained by 
student number 7, 10, 20, 23, 25, 28,32, 33, 39 and 46. 

The average score of the students with Type A personality is 6 while the average score of the 
students with Type B personality is 3.7. Therefore, the average score of Type A personality is 
higher than the average score of Type B personality. 


CONCLUSION 


Comparing Type A and Type B Personalities. ( Which is Better ?) 191 

Both A and B personalities have their own advantages and disadvantages in certain parts of life. 
Counseling can be given to individuals with Type A and Type B personalities in order to 
maintain their personality and ensure that it does not affect their mental health. A balance 
between the two types of personality is essential to make a person successful. Therefore, an 
individual should have a Type ‘AB’ personality, which is the combination of both the advantages 
of Type A and B personalities. Type A makes an individual highly motivated and goal-oriented, 
while Type B contributes to their ability to be more open-minded and patient. 

In order to attain a balance between the two types of personality, individuals need to first identify 
their tendencies or propensities to determine their positions in the personality spectrum. The next 
step is to concentrate on doing the things in which they can excel and learn to balance them with 
other aspects which require their attention. By having a Type AB personality, individuals will 
become better at managing themselves, especially in terms of time and stress management as 
they no longer procrastinate and able to enjoy every moment in their life toward achieving their 
goals. 

Ways to Balance Personality Types 
Type A Personality 11111131 

- Learn to resolve problems or conflicts effectively. 

- Acquire skills in managing stress and time. 

- Learn to accept and appreciate others’ opinions and ideas. 

- Understand the true definition of success and accept failures with the mindset that “good things 
will come”. 
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- Plan for changes in daily lifestyle such as exercise, proper diet and sufficient rest. 

- Reset goals which are more realistic and beyond reach to obtain a sense of achievement. 

- Learn to relax and take a break once in a while. [ 101 

- Learn to socialize and get along with other people who may have different personalities. 

Type B Personality 191 

- Learn to work directly with other colleagues to increase motivation and ability to thrive. 

- Get involved and take responsibilities in things such as organizing an event, in which they can 
freely interact with other people. 

- Acquire time management skills. 
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ABSTRACT 


Oral Cancer is one of the top killer disease. It is also known as cancer of lip, tongue and other 
parts of the mouth. Although oral cancer is difficult to discover because it is unnoticeable during 
its early stages, there should be a possibility of recovery. This cancer would have the chances to 
be treated and prevented it there is an early diagnosis about this disease. One of the factors of 
Oral Cancer is due to lack of awareness and knowledge about Oral Cancer including the causes 
and risk factors. Therefore, a questionnaire has been given to the public around Chennai to 
record the awareness of the public toward Oral Cancer based on the question given. 


Keywords: Oral Cancer, HPV, tobacco, alcohol 

Awareness of oral cancer is an essential knowledge despite other common cancer such as lung 
cancer and breast cancer which are leading in men and women. World Health Organization 
(WHO) stated that oral cancer is prevalent in South East Asia and Asia countries such as Taiwan, 
India, Bangladesh and Sri Lanka(Stewart & Kleihues, 2003). Based on the previous research 
done, in spite of lack of awareness of oral cancer, the risk factors habit also play an important 
role in the development of oral cancer. Oral cancer are squamous cell carcinomas which are 
presence in the oral mucosa(McLeod, Saeed, & Ali, 2005). However, it is believed that oral 
cancer is remediable(Organization, 1984). Early diagnosis of oral cancer is quite possible with 
the advance technology, as well as, easily accessible and detectable through self-examination of 
the symptoms (Warnakulasuriya et al., 1999). Delay in the treatment or late diagnosis may lower 
the rate of survival of patients with oral cancer (Khandekar, Bagdey, & Tiwari, 2006). This may 
increase the development of tumour which prevent it from curing or the treatment may be costly 
for some patients. 

Tobacco, smoking and alcohol consumption are the most common risk factors of oral cancer 
which contribute to 90% of the factor of oral cancer (Stewart & Kleihues, 2003). Tobacco along 
with alcohol consumption will multiplies the risk (Pelucchi, Gallus, Garavello, Bosetti, & La 
Vecchia, 2006). Tobacco production in India is the second largest in the world which has 
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approximately 274.9 million tobacco users (Agrawal, Pandey, Jain, & Maitin, 2012). Thus, it is 
possible that India population is exposed to tobacco and if it is uncontrollable, consumption of 
tobacco may be the first reason of oral cancer. 

Therefore, this study was aimed to determine the level of awareness of oral cancer in Chennai, 
India through questionnaires given randomly among the population. The objective of this study 
is to expose the knowledge of oral cancer including the risk factors, symptoms and treatments to 
the people to make sure that the percentage of oral cancer in India may be reduced to a satisfying 
percentage. 


MATERIALS AND METHOD 


This study was conducted throughout Chennai. Questionnaires were given randomly to the 
public who were willing to participate. Both English and Tamil language questionnaires were 
prepared. The questions given were related to the demographic (age and gender), risk factors and 
knowledge on oral cancer. The age of the participants were from 16 to 50 and above. This study 
was done in two weeks. 

A total of 101 questionnaires were circulated throughout Chennai. 20 participants were chosen 
for each range of age except for 20-29 years old. Therefore, age 16-19 years were 20 
participants, 20-29 years were 21 participants, 30-39 years were 20 participants, 40-49 years 
were 20 participants and 50 and above years were also 20 participants. A total of 13 questions 
with choices of yes or no regarding oral cancer were calculated and recorded. 

Tablel: Questionnaire on public awareness of Oral Cancer in Chennai. 

1. Age: (a) 16-19 (b) 20-29 (c) 30-39 (d) 40-49 (e) 50 and above 

2. Gender: Male Female 

3. Have you came across anyone with oral cancer? 

4. Do you think tobacco has an effect on oral cancer? 

5. Does cigarette smoking lead to oral cancer? 

6. Does consumption of alcohol lead to oral cancer? 

7. Does Human papilloma virus (HPV) infection lead to oral cancer? 

8. Which gender have the highest risk to get oral cancer? 

9. What age does the risk of oral cancer is the highest? 

10. Can oral cancer be treated? 

1 1 . Can good oral hygiene prevent oral cancer? 

12. Does early diagnosis of oral cancer prevent it from getting worse? 

13. Can a campaign or seminar help increase the awareness of Oral Cancer? 
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RESULTS 


Among of 101 respondents, 42 (41.6%) were male and 59 (58.4%) were female. Among them, 
39 respondents (38.6%) had come across anyone with Oral Cancer either their family members 
or friends and 62 have not come across. 

There are four questions related to the risk factors which were the consumption of tobacco, 
alcohol, cigarette smoking and Human papilloma virus (HPV) infection. More than 80% of 
respondents were aware that tobacco and cigarette smoking leads to Oral Cancer which both 
recorded 84 (83.2%) respondents each. 17 (16.8%) respondents believed that tobacco and 
cigarette smoking does not give any effect to Oral Cancer. Besides, 60.4% respondents thought 
that consumption of alcohol will lead to Oral Cancer whereas 36.9% knew that the consumption 
of alcohol did not lead to Oral Cancer except if it is taken along with tobacco. Among the 
respondents, 62.4% were aware of a sexually transmitted infections, Human Papilloma virus 
(HPV) may lead to Oral Cancer and 37.6% were not aware, acknowledge or heard about this 
virus. 

Apart from that, questions on high risk gender and age were arise. Most of the respondents select 
male which have a high risk to get Oral Cancer compared to women which were 84.1%. More 
than half (52.5%) of the respondents thought that Oral Cancer is common among elderly which 
age 50 and above. 

Based on the awareness of Oral Cancer questions, it showed a satisfying results as all the 
questions related, achieved more than 70%. 79 respondents (78.2%) believed that Oral Cancer 
can be treated and almost 90% aware that Oral Cancer can be prevented from getting worse 
through early diagnosis. Three quarter of the respondents correctly chose that good oral hygiene 
may reduce the risk factor of getting Oral Cancer. Last but not least, 86% of respondents 
suggested that campaign or seminar help to increase the awareness of Oral Cancer. 


Table 2: Percentage distribution based on the questions. 


Questions 

Percentage (%) 

Yes 

No 

1 . 

Gender: 

41.6% 


Male 

58.4% 


Female 



2. 

Have you came across anyone with oral cancer? 

38.6% 

61.4% 

3. 

Do you think tobacco has an effect on oral cancer? 

83.2% 

16.8% 
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4. 

Does cigarette smoking lead to oral cancer? 

83.2% 

16.8% 

5. 

Does consumption of alcohol lead to oral cancer? 

60.4% 

39.6% 

6. 

Does Human papillomavirus (HPV) infection lead to oral cancer? 

62.4% 

37.6% 

7. Which gender have the highest risk to get oral cancer? 

Male 

Female 

84.2% 

15.8% 

8. What age does the risk of oral cancer is the highest? 

Below 50 
Above 50 

47.5% 

52.5% 

9. 

Can oral cancer be treated? 

78.2% 

21.8% 

10. 

Can good oral hygiene prevent oral cancer? 

75.2% 

24,8% 

11. 

Does early diagnosis of oral cancer prevent it from getting worse? 

87.1% 

12.9% 

12. 

Can a campaign or seminar help increase the awareness of Oral Cancer? 

86.1% 

13.9% 


DISCUSSION 


The awareness of Oral Cancer among public in Chennai is high as most of them can identify the 
risk factors of Oral Cancer very well. Tobacco and cigarette smoking are the main risk factors of 
Oral Cancer in India. Especially tobacco, it can be taken in any form such as chewing or sucking. 
Besides, Human papillomavirus (HPV) is a sexually transmitted infections which is common 
among women. It is believed that this virus may be associated with Oral Cancer especially 
among the smokers (Herrero et al., 2003). 

Although there were some misconception among them, for example some respondents thought 
that Oral Cancer cannot be treated and early diagnosis cannot prevent Oral Cancer from getting 
worse, it still can be improved. Education seminar or campaigns about awareness of Oral Cancer 
can be conducted among society in public places. Many alternatives can also be taken in spite of 
campaigns or seminar. For example, brochure and as well as newspaper can be distributed to the 
public which explain about Oral Cancer and its risk factors, harmful effects, ways of diagnosis 
and treatment(Elango et al., 2009). 
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Furthermore, the awareness of Oral Cancer should be built up among the younger generations as 
they are the future generations of the world. Thus, social networking could be the best way to 
expose the young generations towards Oral Cancer. 


CONCLUSION 


This study shows that the awareness of Oral Cancer in public around Chennai is convincing 
among teenagers until senior citizens. Most of the public were aware of the risk factors that will 
cause Oral Cancer rapidly especially among smokers. However, there are still people which are 
lacking on the knowledge specifically in the rural areas. Therefore, initiatives should be taken to 
improve the awareness of Oral Cancer throughout Chennai. 
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ABSTRACT 


Teacher Education has always been an important component of education since time 
immemorial. This is because all societies in the world have always needed teachers to 
propagate/transmit their cultures from one generation to another. Teachers need to be seen as 
creators of knowledge and thinking professionals. A teacher needs to be an information provider, 
role model, facilitator, assessor, planner, resource and developer. Educated teachers, with wide 
knowledge, command the respect of fellow teachers and the people in their communities. They 
need to be empowered to recognise and value what children learn from their home, social and 
cultural environment and to create opportunities for children to discover, learn and develop. 
Teacher is a facilitator, is a friend, and is a philosopher. The purpose of teacher education 
programme should be to develop in each student his general education and personal culture, his 
ability to teach and educate others, an awareness of the principles which underlines good human 
relations and a sense of the responsibility to contribute both by teaching and leading as an 
example to social, cultural and economic progress. The nation building task will be performed 
under the leadership of a brilliant set of teacher educators and master educators who will prepare 
the teachers and who in turn will develop the creative abilities of the teeming millions of the 
country. This paper discusses the diverse role of teacher’s in the global age. 


Keywords: Teacher Education, Diversity, Educational Programmes. 


Today the world is interconnected and interdependent. We are facing the challenges such as 
climate change, health epidemics, global poverty, global economic recessions and trade 
imbalances, assaults on human rights, terrorism, political instability, and international conflicts. 
It is important to recognize the crucial role of education in contributing to building a culture of 
peace and condemning instances in which education is undermined in order to attack democracy 
and tolerance. Educating young people to become global citizens will allow them to learn about 
the interdependence of the world's systems, believe that solutions to global challenges are 
attainable, and feel morally compelled to confront global injustices and take responsible action to 
promote a just, peaceful and sustainable world. 
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As a result of quick economic growth, influence of western culture, over mechanization, 
urbanization and craving for materialistic life there has been a loss of values and of the value 
system at the individual level and in the society as a whole. History speaks and universally 
accepted fact that the teachers are unchallenged custodian of the society and embodiment of 
evolutions and revolutions of the world. The kingpin in the schooling process is the teacher. If 
the teacher is personally committed to the values and practices them in his/her own life, the 
students will imbibe the values for which teacher stands. It is for this reason only those teachers 
who leave deep impact on their students are remembered and also revered. Therefore, if values 
have to be nurtured in children it would be crucial that their teachers function as role models. 
The participation of teachers in the formulation and implementation of educational plans can 
yield rich dividends, especially in institutional planning and programmes of qualitative 
improvement. Several of the community improvement programmes and school programmes such 
as improvement of text books, adoption of better methods of teaching and evaluation, intensive 
utilisation of available facilities, maintaining contact with community, individual guidance to 
students, inculcation of social and moral values etc do not need much investment in physical or 
monetary terms. But their success depends essentially upon the competence of the teachers, their 
sense of dedication and their identification with the interests of the students committed to their 
care. But unless they make every effort to cultivate these skills and values they shall not be able 
to participate effectively in educational programmes and to discharge their responsibility to 
students and the society. 


ROLE OF TEACHER 


The key role of teacher is as facilitator and supportive to learning. Teacher is the one who 
facilitates learners to realise their potentials, articulate their personal and context specific 
experiences in ways that are acceptable in the wider context of our nation. 

> Teacher has to recognise that in learner centered learning situation, curriculum ‘evolves’ 
and is not ‘pre designed’ ; teacher is merely ‘prepared’ for providing possible supports in 
the process of learning by learners. Every subsequent learning situation cumulatively 
provides better insight to teacher in discerning learner needs and, creates pool and 
identifies varied learning supports. 

> There is no one ‘method’ that is effective in causing all learners to learn in similar ways. 
Each teacher has to find one’s own ‘style’ of learning through perceptive practice but 
recognise the fact that all learners learn in their own ways. 

> Teacher needs to recognise him or herself as a ‘professional’ endowed with the necessary 
knowledge, attitude, competence, commitment, enthusiasm, spirit of seeking new ways 
and means, capable of reflection, sensitive and perceptive to not only the learners and the 
institution but also the emergent concerns in the larger social perspective within which 
one functions. 
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> Teacher has to recognise that learners in schools no more need teacher as a source of 
knowledge. The media explosion challenges their minds with the immense learning 
choices and possibilities. 

> Teacher must develop an understanding of the nature and dynamics of ‘action’ 
comprising education. Such an understanding would not be a cognitive acceptance of 
things that occur but will prompt attempt to ‘do’ things, contemplate on ‘what works and 
does not work’, and critically analyse the pros and cons of the action, reflection and 
internalisation. 

> Terms like teaching and teacher in their earlier meanings need to be altered, if learning 
has to take the centre stage in Teacher Education. That is, teaching has an underlying 
tone of ‘what a teacher does’. This is suggestive of the learning being an outcome of 
teaching which is central. Change in visualising teacher, teacher actions and teacher 
preparedness in a situation whereas learning goes on in learner specific ways, in various 
levels, speeds and styles but simultaneously, has to be developed. 

> It is visualised that providing for learner autonomy will ensure the stage appropriateness 
of every learning experience. No doubt, the teacher educators need to be oriented to 
participate in such a learning situation. 

The following are the requisites to be present in a good teacher in a Global Age: 

1. Physical appearance- A teacher must have a pleasing appearance. Physique and health 
are very important for a good leader. 

2. Vision and foresight- A teacher cannot maintain influence unless he exhibits that he is 
forward looking. He has to visualize situations and thereby has to frame teaching 
instructions, plans and logical programmes. 

3. Intelligence- A positive bent of mind and mature outlook is very important. 

4. Communicative skills- Able to communicate clearly, precisely and effectively. 

5. Objective- A fair outlook which is free from bias and which does not reflects his 
willingness towards a particular individual. He/She should develop his own opinion and 
should base his judgment on facts and logic. 

6. Knowledge of work- Should very precisely know the nature of work. 

7. Sense of responsibility- Responsibility and accountability towards an individual’s work 
is very important to bring a sense of influence. 

8. Self-confidence and will-power- Confidence in himself is important to earn 
the confidence of the students. 

9. Humanist- Treating the students on humanitarian grounds is essential for building a 
congenial environment. 

10. Empathy- It is an old adage “Stepping into the shoes of others”. This is very important 
because fair judgment and objectivity comes only then. A teacher should understand the 
problems and complaints of students and should also have a complete view of the needs 
and aspirations of students. 
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TEACHER EDUCATION FOR THE FUTURE 


The need of a generation of teachers aim is to develop learners instead of teaching them, who 
help their pupils to become independent (learning to learn) and autonomous learners. Teaching 
should be practical, flexible and child-centered, there is a hope that the next generation of 
learners will get the support and skills they need in life during their schooling years from their 
own teachers. Teachers must provide students with motivation and interest for life-long learning 
and urge them to become, is essential in the education of the future. The responsibility of 
governments, higher education institutions, and mostly teacher educators both in pre-and in- 
service education play a major role towards this development. 

Diverse Roles of Teacher’s in the Global Age: The following 10 roles are a sampling of the 
many ways teachers can contribute to their schools' success. 

1. Resource Provider 

Teachers help their colleagues by sharing instructional resources. These might include Web sites, 
instructional materials, readings, or other resources to use with students. They might also share 
such professional resources as articles, books, lesson or unit plans, and assessment tools. 

2. Instructional Specialist 

An instructional specialist helps colleagues implement effective teaching strategies. This help 
might include ideas for differentiating instruction or planning lessons in partnership with fellow 
teachers. 

3. Curriculum Specialist 

Understanding content standards, how various components of the curriculum link together, and 
how to use the curriculum in planning instruction and assessment is essential to ensuring 
consistent curriculum implementation throughout a school. Curriculum specialists lead teachers 
to agree on standards, follow the adopted curriculum, use common pacing charts, and develop 
shared assessments. 

4. Classroom Supporter 

Classroom supporters work inside classrooms to help teachers implement new ideas, often by 
demonstrating a lesson, co-teaching, or observing and giving feedback. 

5. Learning Facilitator 

Facilitating professional learning opportunities among staff members is another role for teacher 
leaders. When teachers learn with and from one another, they can focus on what most directly 
improves student learning. Their professional learning becomes more relevant, focused on 
teachers' classroom work, and aligned to fill gaps in student learning. Such communities of 
learning can break the norms of isolation present in many schools. 

6. Mentor 

Serving as a mentor for novice teachers is a common role for teacher leaders. Mentors serve as 
role models; accumulate new teachers to a new school; and advise new teachers about 
instruction, curriculum, procedure, practices, and politics. Being a mentor takes a great deal of 
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time and expertise and makes a significant contribution to the development of a new 
professional. 

7. School Leader 

Being a school leader means serving on a committee, such as a school improvement team; acting 
as a grade-level or department chair; supporting school initiatives; or representing the school on 
community or district task forces or committees. A school leader shares the vision of the school, 
aligns his or her professional goals with those of the school and district, and shares responsibility 
for the success of the school as a whole. 

8. Data Coach 

Although teachers have access to a great deal of data, they do not often use that data to drive 
classroom instruction. Teacher leaders can lead conversations that engage their peers in 
analyzing and using this information to strengthen instruction. 

9. Catalyst for Change 

Teacher leaders can also be catalysts for change, visionaries who are “never content with the 
status quo but rather always looking for a better way. Teachers who take on the catalyst role feel 
secure in their own work and have a strong commitment to continual improvement. They pose 
questions to generate analysis of student learning. 

10. Continuous Learner 

Among the most important roles teacher leaders assume is that of learner. Learners model 
continual improvement, demonstrate lifelong learning, and use what they learn to help all 
students achieve. 


MULTIPLE ROLES FOR TEACHERS 


Teachers exhibit leadership in multiple, sometimes overlapping, ways. Some leadership roles are 
formal with designated responsibilities. Other more informal roles emerge as teachers interact 
with their peers. The variety of roles ensures that teachers can find ways to lead that fit their 
talents and interests. Regardless of the roles they assume, teacher leaders shape the culture of 
their schools, improve student learning, and influence practice among their peers 


CONCLUSION 


The changes that took place in schools have changed the roles of teachers, too. In the past 
teachers used to be the major source of knowledge, the leader and educator of their students' 
school life. Teachers would organize after-school activities. They used to be the authority in the 
class and often took over the role of parents. Nowadays, teachers provide information and show 
their students how to tackle them. Although they are still considered to be a kind of leader in the 
class, they can be thought of as facilitators in the learning process. They are supporters rather 
than educators and also advisors towards parents. This is high time when Teacher Education 
programmes should combine knowledge, experiences and dreams pertaining to the building of 
peace and harmony on one hand, and joint effort of other people and agencies of education on 
the other to create knowledge and thinking professionals. The nation building task will be 
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performed under the leadership of a brilliant set of teacher educators and master educators who 
will prepare the teachers and who in turn will develop the creative abilities of the teeming 
millions of the country. 
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A Study on Effectiveness of Stress Management Programme among 

Physical Education Teachers 


Aim: The purpose of this study was to find out the effectiveness of stress management 
programme among Physical education teachers. Objectives: To identify the level of stress and to 
test the effect of stress management among Physical education teachers. Methods: One hundred 
and twenty one participants were involved in the study to prove the effectiveness of stress 
management techniques among the Physical education teachers by using stress questionnaire. 
The purpose of the study was to determine the effectiveness of stress management program 
among Teachers. Before starting the techniques were introduced and the stress questionnaire 
was used for pre-test. The program starts from coping skill to verbalization the same stress 
questionnaire is given for the post test purpose. Results: The results showed that there was a 
significant difference between the pre and post test of stress questionnaire (75.386 if p= 0.000). 
The stress level was said to be reduced after the application of stress management techniques. 
Conclusion: Study concluded that various relaxation techniques should be established for 
reducing the level of stress on the Physical education Teachers. 

Keywords: Stress, Relaxation Technique. 

The term stress generally refers to the reactions of the body to certain events or stimuli that the 
organism perceives as potentially harmful or distressful. Such stress inducing events or stimuli, 
which are referred to stressors, can be either physical or psychological in nature 1 . The degree to 
which perceived controllability alters the way stressor is experience varies greatly among 
individuals .Occupational Stress is a term used to define ongoing stress that is related to the work 
place. The stress may have to do with responsibilities associated with the work itself, or be 
caused by condition that are based in the corporate culture or personality conflicts. As with other 
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forms of tension, occupational stress can eventually affect both physical and emotional well 
being if not managed effectively . 

Former teacher and educational researcher Dr Kevin Eames says the pressures of the job are very 
intense and draining. The helpline has thousands of calls and e-mails every year from teachers 
struggling to protect their wellbeing at work. Objectively, teaching has got to be one of the top 5 
most stressful careers in the world. In a single hour, we can play many different roles: counselor, 
administrator, parental doormat, paper pusher, and maybe, if we're lucky, educator. 

The effectiveness of brief group training in meditation or Progressive Muscular Relaxation 
reduces state anxiety after exposure to a transitory stressor 4 . Psychological stress may led to 
increased rates of anxiety and depression. Aerobic exercise is frequently described as having 
positive effects on psychological well-being by enhancing mood and reducing anxiety 5 . The 
schizophrenic patient’s improved on 7 to 20 items of the state-Trait Anxiety Inventory 
demonstrated the effectiveness of even a short-term stress management program 6 . 


METHODOLOGY 


Research Design 

Quantitative and Experimental study 
Samples 

This study was conducted on 121 Physical education Teachers with the age group of 30-65 years 
from teacher association of Ballia - Uttar Pradesh. 

3 Screening Criteria 

> Teachers. 

> Age Group of 30 - 65 years, minimum 5 year experience 
Questionnaire Used 

The questionnaire developed by Latha consists of 52 items arranged from mild stress, moderate 
to severe stress this lists the life experiences based on the amount of change or adjustment one 
has to make to life rather than the undesirability of events themselves. 

Stress questionnaire - Test retest reliability of 0.87, 

Good concurrent validity 
Score interpretation 
0-17 low stress 
18-35 moderate stress 
36 - 52 high stress 

Data Collection Procedures 

The study was explained to the secretary of the teachers association. Association consent form 
was obtained from the President and secretary of the Ballia district (U.P) Adarsh teacher 
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association. Pre-test was done by using the stress questionnaires. After the intervention post test 
was done by using the stress questionnaires. 

Intervention starts with the progressive muscular relaxation techniques (Jacobson) to the 
verbalization for the patients. It includes coping skills strategies, aerobic exercises, autogenic 
training, communication skills, deep breathing laughter, meditation, time management and 
verbalization. 

Jacobson Techniques: 

Jacobson was a renowned behavior therapist who evolved this procedure. By clinching and 
relaxing various part of the body. 

Aerobic Exercises : 

Early morning it is done for 20 - 30 minutes. It involves repetitive, rhythmic contractions of the 
large muscles of the legs and arms. Aerobic exercise appears to be an effective mood regulating 
behavior 8 . 

Autogenic Training: 

It uses self-hypnosis and mental imagery to achieve relaxation. It typically involves imagining 
sensations of physical heaviness and warmth to achieve muscle relaxation and vasodilatation. 

Imaging oneself in settings where one would feel warm, comfortable, and heavy can facilitate 
these Suggestions 

Autogenic training is an effective adjunctive treatment for stress-related conditions 9 . 

Autogenic training is an effective adjunctive treatment for stress-related conditions 9 . It is not 
recommended for people who are agitated or actively psychotic 10 . 

Communication Skills: 

Clarifying expectations, defining needs honestly and providing tactful and structured feedback, 
can decrease the number of stressful understandings. 

Social skills training and assertive training programs are an important part of stress management 
for certain client populations 11 . 

Deep Breathing : 

Deep breathing involves slowly inhaling and exhaling to reduce tension in the shoulders, trunk 
and abdomen. The process begins with focusing on normal breathing in a quiet and comfortable 
place. This is followed by a period of deep inhalation and slow exhalation. (During inhalation, 
the abdominal muscles should be relaxed. During exhalation, abdominal muscles should be 
contracted. It is often helpful to rest a hand lightly on the abdomen during this process. 
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12 

Deep abdominal breathing has been demonstrated to reduce physiological responsiveness , 15 
minutes with 2-3 minutes interval. 

Laughter: 

Laughter’s may stimulate the release of endorphins, the brain’s endogenous opiates, hereby 
helping to alleviate pain and stress 13 . 

Meditation: 

Meditation involves focusing attention on a rhythmic, repetitive word, phrase or sensation (e.g. 
breathing, heart rate) to achieve relaxation. Mental process blocks the stress response of the 
sympathetic nervous system by activating the anterior hypothalamus which controls the 
parasympathetic nervous system 14 . Each technique has to be taught to the patient for more than 
twenty minutes up to forty five minutes for twenty patients at a time in one set up per day. This 
has to continue minimum eight to twelve weeks sessions at various rehabilitation centers. 

Data Analysis Procedure 

Data analysis carried out uses SPSS (version 10.0). 


RESULTS AND INTERPRETATION 


In this study one hundred and twenty one subjects between the age group of 30 to 65 were 
selected. All are selected from the Teacher Association of Ballia-U.P 


Table 1.1 - The Demographic Distribution Of Variable 


Gender 

Sample size 

Male 

121 


Table 1.2- Pre And Post Test Values Of All Range 


S.No. 

Scoring Range 

Pre-Test No. of 
Patients 

Post-Test No. of 
patients 

Chi-square 

Value 

P 

Value 

1 . 

Range 0-17 

26 

92 

75.386 

0.00 s 

2. 

Range 18-35 

93 

29 

3. 

Range 36-52 

2 

0 

(p = 0.0i 

00) 


Chi-Square test was used to find whether, a significant difference was seen between the pre and 
post test. The results showed that there was a significant difference (75.386 if p value is 0.000) 
between the both tests. 
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DISCUSSION 


Stress is a part of our day to day life. The programs include coping skills training, aerobic 
exercises, autogenic training, communication skills, laughter, meditation, deep breathing, 
progressive muscular exercises, time management, and verbalization. The purpose of the study 
was to determine the effectiveness of stress management program among Physical education 
Teachers. 


CONCLUSION 


This study has been done to determine the effectiveness of stress management program for 
Physical education Teachers. The results concluded that stress has an influence on Physical 
education Teachers events and various relaxation techniques should be established for reducing 
the level of stress on Physical education Teacher. 
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ABSTRACT 


Working life of an individual takes up a major share of his/her life. The work environment has a 
pivotal role in the lifestyle of an individual. Hence, it should be nurturing and developing along 
with the productive standards. The pressures of high performance and monotony can cause 
negative views among the working people. In the present scenario, the working professionals in 
the private sectors experience higher levels of psychological distress due to burnout and 
increased competitiveness. Psychological distresses can consequent in unconstructive views of 
the environment, others and the self. The concept of life satisfaction, henceforth, comes into 
focus which in this case, is significantly hindered. Life satisfaction is the subjective assessment 
of the quality of one’s life. Along these lines, conclusive relationship has been established 
between satisfaction with life and happiness. Moreover, the person with significant levels of life 
contentment is likely to engage in the act of forgiveness. In Indian context, these hassles might 
be differing for both the genders. Despite the pressures of daily life and ever demanding role of 
Indian women in families and their workplace, equilibrium needs to be established where women 
can play the twin role without compromising on her mental and physical health. This indicates 
that gender might play a significant role in the experience of Psychological distress, Life 
Satisfaction, Forgiveness, and Happiness among Males and Females. Based on this premise, the 
present research attempts to investigate the magnitude of Psychological Distress, Life 
Satisfaction, Forgiveness, and Happiness among Private Sector IT Professionals. The sample has 
been segregated on the basis of gender, i.e., males and females. The research intends to find out 
the discrepancy in the aforesaid variables between the two groups. The sample of 100 IT 
professionals was surveyed in the ratio of 1:1. The research was accomplished using the 
following tools: General Health Questionnaire (GHQ-12) (Goldberg & Williams, 1988), The 
Satisfaction with Life Scale (SwLS) (Diener et al., 1985), Heartland Forgiveness Scale (Snyder, 
Thompson & Hoffman, 2005), and Oxford Happiness Questionnaire (Argyle & Hills, 1989). 
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Work-related life has always been an essential facet in an individual’s life. It is said that one 
might have spent 35% of their waking life span at their workplace. Hence, the work environment 
should be nurturing and developing along with meeting the productivity criteria. People with 
unproductive working niche can find themselves more prone to psychological distress and the 
effects of burnout unlike the employees with high levels of job satisfaction. That being said, 
psychological distress is a term used to describe unpleasant feelings or emotions that interferes 
with ones level of functioning. Psychological distress can be the resultant of unproductive views 
of the environment, others and the self. The tremendous burdens of competitiveness and target- 
achieving performance can cause to form negative belief systems among the working people and 
elevated levels of burnout. Occupational burnout or job burnout is characterized by exhaustion, 
lack of enthusiasm and motivation, feelings of ineffectiveness, and also may have the dimension 
of frustration or cynicism, and as a result reduced efficacy within the workplace. It can be 
referred to as the “wear and tear of the job”. 

Mirowsky and Ross (2002) has defined psychological distress as a state of emotional suffering 
marked by symptoms of depression (e.g., lost interest; sadness; hopelessness) and anxiety (e.g., 
restlessness; feeling tense). These symptoms may be tied in with somatic complaints (e.g., 
insomnia; headaches; lack of energy) that vary across cultures (Kleinman 1991, Kirmayer 1989). 
The etiology of psychological distress at workplace rests on three main theoretical models 
namely: (a) The Job Demand Control Model, (b) The Demand-Control Model, and (c) The 
Effort-Reward Imbalance Model. 

The Job Demand-Control Model (Karasek, 1979) states that work demands (i.e., workload; time 
constraints, pace of work; conflicting, emotional and physical demands) exert significant stress 
on employees and that the level of decision autonomy at work (i.e., high levels of skill utilization 
and decision authority) moderates the effect of this stress on the mental health of workers. Along 
the lines of Job Demand-Control Model, the Demand-Control-Support Model (Karasekand 
Theorell 1990) emphasizes the impact of social support in the workplace on the interaction 
between decision making authority and work demands. Finally, The Effort-Reward Imbalance 
Model (Siegrist 1996) highlights the importance of equilibrium between demands and rewards 
(i.e., wage; social recognition; security; motivation; career perspective) in the experience of 
work-related psychological stress. According to this model, discrepancy between work demands 
and work rewards is especially detrimental to the mental health of workers overcommitted to 
their job. Most empirical studies support the hypothesized influence of high work demands, low 
decision autonomy, poor social support at work, and minimal rewards on the psychological 
distress observed in workers (Marchand, Demers, and Durand 2005). 

Over commitment to the job yields psychological and cognitive loads on the workers mental 
health. Organisational demand can increase one’s skill utilization and social identification at 
work. But beyond a certain limit, rise in work demands can foster psychological distress among 
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the workers. Within this perspective, multiple roles within family and work domain can benefit 
and harm the individuals at the same time. Role conflict between the personal and professional 
identities can cause employees psychological distress and lower job performance and decreased 
level of motivation and satisfaction. 

Clark (2000) defines work-family balance as “satisfaction and good functioning at work and at 
home, with a minimum of role conflict”. Work life balance is pervasive struggle, experienced by 
both the genders across their different life-stages and in all types of professions (Darcy et al., 
2012; Emslie &Hunt, 2009). A lack of work-life balance is associated with emotional and 
behavioral problems such as: anxiety, depression, guilt, decreased productivity, and problematic 
drinking (Kalliath & Brough, 2008). It can also lead to increased psychological stress and a sense 
of burnout (Brummelhuis & Lippe, 2010). Work-life balance does not occur by completing tasks 
related to one’s various roles but being meaningfully involved in each of the various roles (APA, 
2004). This means an individual does not ignore or fail to accomplish responsibilities, but finds 
a way to maintain significant involvement in friends, leisure activities, community activities, 
religious activities, and family commitments while still meeting demands of work (APA, 2004). 

Traditionally, literature exists on how the struggle of work-life balance has affected women, not 
men (Burke, 2000). This is because from the early centuries, women have always been working 
as a home maker whereas men were always seen as the “provider” for the family. However, in 
the last few years, the notion of the man as the traditional breadwinner or universal worker has 
begun to change (Halrynjo, 2009; Hochschild, 1997). In this era of fast developing country, not 
only the females have an increased access to higher education but they are increasingly being 
employed in the professional settings alongside of men. This has marked an additional source of 
distress among women, especially those who are married, and/or mothers. The struggle of the 
women to maintain a desired level of equilibrium in both the familial and professional domains 
has caused a tremendous pressure on them. Demographic changes is been witnessed in the 
increasing number of women at the workplace and those belonging to career families. This has 
generated an increasingly diverse workforce and a greater need of employees to balance their 
work and non- work lives (Bharat, 2003; Komarraju, 1997; Rajadhyaksha & Bhatnagar, 2000; 
Sekharan, 1992). Women, today, are not only made to function in the same working environment 
as men, but are also exposed to the various multiple role demands and conflicting expectations. 
“By fulfilling their economic needs, employment has no doubt made women independent with an 
identifiable social status but it has also made them to juggle into two main domains of life- work 
and family. They have stepped into work place but the role responsibilities of women still remain 
the same, i.e., women may be a top executive, still the “nurturing” or “care giving” roles are 
considered much a part of feminine roles.” (Malhotra & Sachdeva, 2005).Bamett and Baruch 
(1985) investigated the psychological distress and its association with the balance of rewards and 
concerns generated by individual women’s multiple roles as paid worker, wife and mother. 
Therefore, there is a need to understand if the work life balance and level of psychological 
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distress can differ according to the gender. With a hike in the level of distress among the genders 
the concept of life satisfaction and overall sense of happiness and forgiveness is important to 
discuss as a concern in psychological well-being of the individuals. 

Shin &Johnson (1978) defined life satisfaction as “a global assessment of a person’s quality of 
life according to his chosen criteria”. In other words, it is the degree to which a person 
optimistically evaluates an overall quality of his/her life as a whole. Life satisfaction is 
influenced by many constructs. 

Happiness, life satisfaction, and well-being are interrelated concepts about one’s quality of life 
(Philips, 2006). Happiness is regarded as a “pleasant emotion”- an affective, brief reaction tied to 
specific events (Diener et al., 2004). In other words, happiness is “the frequent experience of 
positive emotions overtime” (Lyubomirsky et al., 2005). Happiness may be defined as the 
experience of frequent positive affect, infrequent negative affect and an overall sense of 
satisfaction with life as a whole (Myers & Diener, 1995). Happiness at workplace is important as 
happy employees are more sensitive to opportunities in the work environment, more outgoing 
and helpful to co-workers, and more optimistic and confident — all of which are positive 
features for the organization. Dr Laurel Edmunds and Jessica Pryce-Jones have researched the 
issue of happiness at work and from their findings have defined Workplace Happiness as 
“Happiness at work is about mindfully making the best use of the resources you have, to 
overcome the challenges you face. Actively relishing the highs and managing the lows will help 
you maximize your performance and achieve your potential. And this not only builds your 
happiness but also that of others - who will be affected and energized by what you do.” 
Workplace happiness depends on many factors as depicted in Figure 1. 
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Figurel. Factors influencing Workplace Happiness 

Work Enjoyment 
Work Enrichment 
Work Relationships 
Work-Life Balance 
Work Variety 
Work Teams 
Work Recognition 
Work Reward 
Work 

Meaningfulness 

Work Engagement 

Work Equity 

Workplace 
Leadership 

Workplace 
Community 

Committing blunders at work is not an exceptional phenomenon. Conflicts between the 
colleagues or boss and the subordinate are common occurrences for a place that demands 
dynamic leadership skills. These conflicts hinder the smooth functioning and the sense of 
happiness among the workers. To restore the feelings of happiness among the employees it is 
important to discuss the concept of forgiveness and how do both the genders address this issue. 
Worthington (2005) believes there are two types of forgiveness. “Decisional forgiveness” 
involves deciding to forgive a personal offense and release all anger and resentful thoughts and 
feelings towards the person who has wronged you. “Emotional forgiveness” involves substituting 
the negative emotions with positive feelings like compassion, sympathy, and empathy. Results 
from research on forgiveness have revealed potential benefits of forgiving. These include 
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benefits to physical health, (Harris &Thoresen, 2005; Worthington, Witvliet, Pietrini,& Miller, 
2007), mental health (Toussaint & Webb,2005), and life satisfaction (e.g., Karremans, Van 
Lange, Ouwerkerk, & Kluwer, 2003). Gender differences in forgiveness might be expected for 
several reasons as depicted in Figure 2. 

Figure2. Reasons for Gender differences in Forgiveness 



Dispositional Qualities (McCullough, Rachal, Sandage, 
Worthington, Brown, Hight, 1998). 


Gender differences in affective traits that affect 
responses to situations (Bettencourt 8s Miller, 1996). 

Men may be more drawn to Kohlberg’s (1984) justice- 
based morality and to responses to transgressions 
emphasizing fighting, vengeance, or justice. Women 
may be more drawn to warmth-based virtues, which 
are more in line with Gilligan’s (1994) ethic of care. 

Situational Differences 
Individual differences in coping 

Gender differences may be an artefact of 
methodological moderators. 

Religion 


Attachment style (Bartholomew 8s Horowitz, 1991). 


One of the reasons forgiveness is difficult at workplace is because: first, in the organizational 
structures there are strict codes of conduct and cultural norms that do not overlook any 
deviations from the desired behavior by the institution. Doing so, would mean that such acts are 
condoned and it may set a bad example for other employees at work. Second, it depends on the 
personality of the workers. If the individuals take forgiveness as a chance to repeat their 
behaviors it might harm the working of the organization. Thus, it is not widely practiced. But 
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there are committed workers, who value their work and deserve forgiveness for the unintentional 
blunders in their operations while at the workplace. Thus, if we indulge into acts of forgiveness 
at workplace it will help the workers grow and learn because it will provide them with a 
harmonious working environment with a sense of belongingness. Also, it is perceived by good 
leaders that the cost of not forgiving is greater than the cost of forgiving. 


METHODOLOGY 


In this study an attempt has been made to compare the level of the Psychological Distress, Life 
Satisfaction, Forgiveness, and Happiness on the basis of gender in Private Sector IT Professional. 
Also an additional aim was established to study the relationship, if any, among the variables of 
the study (viz.. Psychological Distress, Life Satisfaction, Forgiveness, and Happiness) 


Hypotheses 

• There will be significant difference between the levels of psychological distress, 
forgiveness, happiness and life satisfaction in males and females of Private Sector FT Companies. 

• There will be a significant relationship between Psychological Distress, Life Satisfaction, 
Forgiveness and Happiness. 

To fulfil the above aim and objective a two group research design was employed. 

Participants 

The sample consisted of 60 private sector IT professionals (30 male and 30 females) from Jaipur 
city. The Participants who gave their consent to participate in the study were included in the 
sample, in order to test the hypotheses; data was collected with the help of questionnaires which 
were administered in random order. 

Measures 

• General Health Questionnaire (GHQ-12) (Goldberg & Williams, 1988): 

The 12-item General Health Questionnaire (GHQ-12) is used routinely as a one-dimensional 
measure of psychological morbidity. Many factor-analytic studies have reported that the GHQ- 
12 has two or three dimensions, threatening its validity. It is possible that these 'dimensions' are 
the result of the wording of the GHQ-12, namely its division into positively phrased (PP) and 
negatively phrased (NP) statements about mood states. Such 'method effects' introduce response 
bias which should be taken into account when deriving and interpreting factors. 

• The Satisfaction with Life Scale (SWLS) (Diener et al., 1985): 

A 5-item scale designed to measure global cognitive judgments of one’s life satisfaction (not a 
measure of either positive or negative affect). Participants indicate how much they agree or 
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disagree with each of the 5 items using a 7-point scale that ranges from 7 (strongly agree) to 1 
(strongly disagree). 

The Satisfaction with Life Scale (SWLS) was developed to assess satisfaction with the 
respondent's life as a whole. The scale does not assess satisfaction with life domains such as 
health or finances but allows subjects to integrate and weight these domains in whatever way 
they choose. It shows good convergent validity with other scales and with other types of 
assessments of subjective well-being. Life satisfaction as assessed by the SWLS shows a degree 
of temporal stability (e.g., .54 for 4 years), yet the SWLS has shown sufficient sensitivity to be 
potentially valuable to detect change in life satisfaction during the course of clinical intervention. 
Further, the scale shows discriminant validity from emotional well-being measures. The SWLS 
is recommended as a complement to scales that focus on psychopathology or emotional well- 
being because it assesses an individuals' conscious evaluative judgment of his or her life by using 
the person's own criteria. 

• Heartland Forgiveness Scale (Snyder, Thompson & Hoffman, 2005): 

The Heartland Forgiveness Scale (HFS), a self-report measure of dispositional forgiveness (with 
subscales to assess forgiveness of self, others, and situations) was developed and demonstrated 
good psychometric properties. Forgiveness correlated positively with cognitive flexibility, 
positive affect, and distraction; it correlated negatively with rumination, vengeance, and hostility. 
Forgiveness predicted four components of psychological well-being (anger, anxiety, depression, 
and satisfaction with life); forgiveness of situations accounted for unique variance in these 
components of psychological well-being. Forgiveness and hostility demonstrated equivalent, 
inverse associations with relationship duration, and forgiveness accounted for unique variance in 
relationship satisfaction, even when controlling for trust. Forgiveness level correlated positively 
with decreased negativity in statements written about transgressions in the present versus the past 
tense. 


• Oxford Happiness Questionnaire (Argyle & Hills, 1989): 

The Oxford Happiness Questionnaire is a 29-item inventory multiple choice instrument which 
provides a general measure of happiness. Argyle & Hills proposed that happiness depends on 
frequency and positive affect or joy, high level of satisfaction over a period of time, and the 
absence of negative feeling such as depression or anxiety. 

Argyle, Martin & Crossland (1989) reported an internal reliability of .90 using Cronbach’s alpha 
and a 7-week test-retest reliability of .78. construct validity was developed based on three 
hypothsised components of happiness: the correlation between the Oxford Happiness Inventroy 
and Positive Affect Scale as measured by the Bradbum Balanced Affect Scale (Bradburn, 1969) 
was .32. the correlation between the Oxford Happiness Inventory and Argyle’ s Life Satisfaction 
Index (Argyle, 1987) was .57, and the correlation between the Oxford Happiness Inventory and 
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Beck Depression Inventory (Beck, 1978) was -.52. Each item of this scale contains six options 
constructed to reflect incremental steps defined as: Strongly Disagree to Strongly Agree. The 
respondents will be asked to pick out the one option in each statement which best describes the 
way you have been feeling over the past week including today. 


RESULT 


Table 1: Mean, SDs and t-value of GHQ, Forgiveness, Life Satisfaction, and Happiness for 
Male and Female Private Sector IT Professionals 




MEAN 

SDs 

t-value 

GHQ 

Male 

10.70 

7.028 

2.331* 

Female 

7.23 

4.116 

FORGIVENESS 

(SELF) 

Male 

27.63 

6.349 

0.081 

Female 

27.50 

6.345 

FORGIVENESS 

(OTHERS) 

Male 

26.67 

6.640 

0.456 

Female 

25.97 

5.169 

FORGIVENESS 

(SITUATIONS) 

Male 

26.53 

6.285 

0.249 

Female 

26.93 

6.170 

FORGIVENESS 

Male 

80.83 

15.389 

0.108 

Female 

80.40 

15.743 

LIFE 

SATISFACTION 

Male 

23.17 

6.513 

1.673 

Female 

25.70 

5.134 

HAPPINESS 

Male 

126.33 

19.329 

0.627 

Female 

129.27 

16.821 

* Correlation is signi: 

ficant at 0.05 levels 


Tablel gives an account of results showing Mean and SDs of Psychological Distress, Life 
Satisfaction, Forgiveness and Happiness of Male and Female IT Professionals along with Mean 
differences (t-value). It is clear from the table above that there is a significant difference between 
male (Mean 10.70; SD 7.028) and female (Mean 7.23;SD 4.116) on psychological distress scores 
(t-value= 2.331; p<.05). There is no significant difference between the two genders on 
Forgiveness (t-value= 0.108; p>.05), Life Satisfaction (t-value= 1.673; p>.05), and Happiness (t- 
value= 0.627; p>.05). 
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Table 2: Correlations between Psychological Distress , Life Satisfaction, Forgiveness, and 
Happiness (N=60) 



GHQ 

Forgiveness 

(Self) 

Forgiveness 

(Others) 

Forgiveness 

(Situations) 

Forgiveness 

Life 

Satisfaction 

Happiness 

GHQ 

1 







Forgiveness 

(Self) 

.077 

1 






Forgiveness 

(Others) 

.022 

499 ** 

1 





Forgiveness 

(Situations) 

-.107 

.562** 

.612** 

1 




Forgiveness 

-.003 

.824** 

.831** 

.864** 

1 



Life Satisfaction 

-.289* 

-.056 

-.093 

.025 

-.049 

1 


Happiness 

-.401** 

-.083 

-.136 

.051 

-.065 

.275* 

1 


** Correlation is significant at 0.01 levels 
* Correlation is significant at 0.05 levels 


Table 2 shows correlation among Psychological Distress, Life Satisfaction, Forgiveness and 
Happiness. As expected, most of the variables are significantly correlated with each other. There 
is a significant negative correlation between Psychological Distress and Life Satisfaction (r=- 
.289; pc. 05), and Happiness (r=-.401; pc.01). It is also evident that there is a significant positive 
correlation between Life Satisfaction and Happiness (r=.275; pc.05). 


However, Psychological Distress is not significantly correlated to Forgiveness (Self, Others and 
Situations) (r=-.003 (.077, .022, -.107) respectively; p>0.05). Forgiveness (Self, Others and 
Situations) is not correlated to Life Satisfaction (r=-.49 (-.056, -.093, .025 respectively); p> .05) 
and Happiness (r= -.065(-.083, -.136, .051 respectively); p>.05) 


DISCUSSION 


All the variables of the present study are vital for investigating the optimal functioning of the 
individuals in work environment based on their gender differences. The aim of this research was 
to compare the levels of Psychological Distress, Life Satisfaction, Forgiveness and Happiness in 
male and female IT Professionals. 

It is evident from the result table that there is a significant difference between male and female 
private sector IT professionals on Psychological Distress (GHQ). The results contradict the 
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researcher’s expectations, as the level of distress is higher in males as compared to females. The 
reasons might be because of personal, social, cultural values or because of social rules regarding 
acceptable masculine behavior(Meth et al., 1990; Cochran & Rabinowtiz, 2000; Grant & 
Potenza, 2007; Aldoory et al., 2008). Men have traditionally been taught to focus on their careers 
as a large part of their identity and success (Cochran & Rabinowski, 2000; Grant & Potenza, 
2007; Wexler, 2009). These social norms combined with the changing roles of men, not just as 
the main provider but also sharing the load as caregiver and housekeeper, have potentially had an 
effect on work-life balance for men (Aumman et al., 2011). In men, work-life imbalance can 
affect aspects of their psychological well-being such as self-control, life satisfaction, and anxiety 
(Burke, 2000; Frone, 2000). Because of lack of balance in the personal and professional life and 
unexpected social norms for the male behaviour can lead to more psychological distress among 
the male population as compared to the females. 

According to Powell and Greenhaus (2006), women may have difficulties maintaining their own 
work-life balance, especially in work settings where they do not receive much formal support 
from their employer. But it has been observed that women get a fair share of support and 
understanding from their employers in Indian Scenario as they are considered weaker sex. 
Support from the employers can vary on boss-to-boss basis. They can provide the women with 
greater schedule flexibility, child-care services, flexible spending accounts and reduction in 
working hours, thus restoring their work-life balance and reducing their psychological distress. 
Since more initiatives have been taken to improve the working conditions for females, they are 
likely to suffer from decreased level of psychological stress. 

There is no significant difference between the male and female private sector IT professional on 
life satisfaction, happiness and measures of forgiveness. This might be because life satisfaction, 
happiness and forgiveness originate between males and females due to role conflicts experienced 
by them in different ways. Women struggle with the dual role conflicts within their personal and 
professional domains, which burdens them with tremendous pressure to justify to all their 
responsibilities. Men on the other hand suffer from unexpected male behaviour societal norms 
which cause fluctuations in their level of subjective well-being. 

As observed, there was no significant difference in the levels of Life Satisfaction between the 
genders. The reason might be that the, greater the gender equality within a culture (i.e., freedom 
to make reproductive choices, equal pay, equal value under the law, equal opportunity to 
education and achievement), the individuals report greater life satisfaction (Sousa and 
Lyubomirsky 2000). Bjornskov et al. (2007) reported that women have increased levels of 
satisfaction and overall positive evaluations of their life because of political and cultural equality 
and independence for the past 20 years. This could be seen as the possible reason for equal 
experience of life satisfaction. As the standard and the way females are treated nowadays is more 
towards equal privileges and rights. 
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Argyle (1987) concludes that there is little gender difference in satisfaction with life as a whole. 
Mrocek and Kolarz (1998) established that “women appear to be less happy, and this seems to 
persist across all age groups”. In contrast, Nolen-Hoeksema and Rusting (1999) report that “a 
number of studies have found that women report experiencing greater happiness and more 
intense positive emotions than men” and the results of the present study reports no difference in 
the experience of happiness in males and females. 

These mixed results might be because of the reasons that the sample consist of adulthood 
population. It was reported that women experience positive affect at the younger age than men, 
which becomes differing after retirement and differences between genders differ at various point 
of time in their life Rousseau (2009). 

Further the results also indicate no difference between the genders on the construct of 
Forgiveness. Sinceorganisational structures discourage the conduct of forgiveness and 
compassion within their strict professional operations. It can be safely concluded that even 
though women are more empathetic than men still there will be no difference in the practice of 
forgiveness between the genders (Worthington et al., 2000).Macaskill et al. (2002) also did not 
find any significant gender differences in the participant’s forgiveness towards self or others. The 
study reported that women experience higher levels of empathy than men, but in either type of 
forgiveness, no gender difference was observed. 

It was unexpected to observe no significant difference on Life Satisfaction, Happiness, and 
Forgiveness in both the groups (male and female) despite difference in the level of psychological 
distress experienced by them as it was hypothesized that the level of psychological distress 
would in some way or the other affect the level of Life Satisfaction, forgiveness and happiness 
experienced by an individual. A further analysis of data, to examine the relationship among the 
variables of study (psychological distress, life satisfaction, forgiveness, and happiness) 
correlation analysis was employed. 

The results indicate a negative relationship between Psychological Distress and Life Satisfaction, 
i.e., if the unpleasant and negative emotions are present in the individuals (Psychological 
Distress), then their overall positive evaluation of their life considerably decreases (life 
satisfaction) another reason could be the incongruence between the expectations and outcomes 
which lead to psychological distress and that further affects the level of satisfaction one has in 
their life. Similar results were found in a study conducted by Abdulghani et al (2011) showing a 
significant correlation between stress and mental illness among university students and their life 
satisfaction. Thus, negative and self-defeating cognitions are unconditional and over-generalised 
and subsequently affect individual perception of one’s whole life (Sanders & Wills, 2005). 
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Also there was a negative relationship between Psychological distress and Happiness. High 
levels of unconstructive perceptions and affect does not seem to leave much space for positive 
and joyful experiences. Thus, heightened levels of distress and anxiety can reduce happiness and 
experience of enjoyment among the individuals as quoted by Csikszentmihalyi (1988, 1997, 
2002 ). 

The correlation matrix also demonstrated a significant positive correlation between Life 
Satisfaction and Happiness. Both the constructs are an essential part of Subjective well-being 
which is refers as the different evaluations people make of their lives overall in various domains 
(Diener, 1984,2009; Diener et al., 1999;Diener and Suh,1997;Kanheman, 1999; Kanheman and 
Krueger, 2006). It includes both a cognitive and affective component (Arhaud-Day et al., 2005; 
Diener et al., 1985). The cognitive component consists of individual’s judgements of their life 
satisfaction, whereas the affective component consists of the moods and emotions they 
experience like, joy and happiness. Which clearly indicated why both the constructs (Life 
Satisfaction and Happiness) are highly positively correlated. 


CONCLUSION 


It can be concluded from the present study that through developing training and intervention 
programs focused towards enhancing the level of life satisfaction, forgiveness and happiness, the 
level of psychological distress can be reduced and work- life balance can be restored, i.e., if the 
levels of happiness, forgiveness and life satisfaction is increased, psychological distress among 
the workers will be reduced. 
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Correlational Analysis of Self-Regulation and Self-Efficacy with the 
Individuation Process among Adults 


The individuation process demarcates the core concept of Jungian Psychology that represents 
various systems and structures of personality. Jung defined individuation as the process by which 
a person becomes “a psychological in-dividual, that is separate, indivisible unity or whole that 
begins after the 35th year and is necessary for survival. Self-Regulation is one’s ability to 
monitor, regulate and control one’s behavior. According to Jung, individuation lies at the heart of 
one’s individuation process. Self-Efficacy is defined as the ability of an individual to realize 
his/her potential to the fullest irrespective of adversities and obstacles. According to Jung, the 
primary goal of humans is to move toward the fulfillment or realization of their capabilities 
(Self-Efficacy) and achieving individuation. Against this backdrop, the present investigation was 
designed to study the relationship between self-regulation and self-efficacy with the 
individuation process among adults. Sample for the study consisted of 240 adults, age ranging 
40-50 years, having a stable career and married life. Data was collected using questionnaires 
pertaining to the variables from Chandigarh, Mohali, Panchkula and Ludhiana. Since, it is the 
first of its kind attempt in the Indian context to provide elusive character to the construct of 
individuation, the index for individuation consisted of a cumulative score of self-concept, ego 
strength and inner directedness. The study consisted of two hypotheses: 1) Self-Regulation will 
have a positive significant relationship with the individuation process. 2) Self-Efficacy will have 
a positive significant relationship with the individuation process. Statistical analysis was done 
using Pearson’s product moment correlation to study the relationship between self-regulation and 
self-efficacy and the individuation process. Results indicated that both self-regulation and self- 
efficacy were found to have positive significant relationship with the individuation process, 
thereby, both the hypotheses stand proved. However, more studies need to be conducted to 
validate the construct of Individuation process in the Indian context. 

Keywords: Self -Regulation, Self-Efficacy, Individuation process, Adults. 
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The individuation process demarcates the core concept of Jungian Psychology that represents 
various systems and structures of personality which get initially differentiated and then 
reintegrated during the course of the life-span. Jung (1960) strongly believed that the uniqueness 
of personality holds only for one’s individual nature, but the process of personality development 
i.e. individuation-is inborn in every individual. 

Jung defined individuation as the process by which a person becomes “a psychological in- 
dividual, that is separate, indivisible unity or whole”. (Jung, 1959) and for this psychological in- 
dividual it is a matter of survival to be distinct and unique. 

According to Jung, Individuation is a complicated process of intra-psychic differentiation and 
transformation that occurs throughout the second half of life (Wolitzby, 2006). 

The individuation process consists of a few core ingredients that are as follows: 

1) Unconscious- The unconscious is a realm of personality that is unknown to the conscious 
mind and is a rich storehouse of wisdom (Jung, 1953). The unconscious consists of: 

• Personal Unconscious- In the words of Jung (1971), “personal unconscious consists of 
all of the acquisitions of personal existence including what has been forgotten, 
repressed, perceived, thought and felt.” 

• Collective Unconscious- is the storehouse of latent memory traces inherited from one’s 
ancestral past, a past that includes the racial history of humans as separate species and 
their pre-human or animal ancestry (Hall, Lindzey and Campbell, 1998). 

2) Consciousness- According to Jung, consciousness refers to all things we are personally 
aware of (i.e. thoughts, behaviors, and emotions) (Campbell, 1976). 

3) Ego-The ego is the center and gatekeeper of the field of consciousness (Jung, 1971) that 
connects plays a vital role in connecting to our inner world. 

4) Self- The Self is the midpoint of personality, around which all of the other systems are 
constellated and provides the personality with unity, equilibrium, and stability (Hall, Lindzey& 
Campbell, 1998). 

5) Archetypes- The task of individuation is to become aware of the archetypes (cognitive 
frameworks that are transmitted from one generation to the other) and their energy and to 
recognize their functioning in our daily lives (Hall, Lindzey and Campbell, 1998). According to 
Jung archetypes are of four types: 

• Anima- According to Jung, the feminine archetype in man is called anima (Hall, 
Lindzey& Campbell, 1998). 

• Animus-the masculine archetype in woman called animus (Hall, Lindzey& Campbell, 
1998). 

• Persona- According to Jung, the persona is a mask adopted by the person in response 
tradition and to his or her own inner archetypal needs (Hall, Lindzey& Campbell, 
1998). 
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• Shadow-the shadow archetype consists of the animal instincts that humans inherited in 
their evolution from lower forms of life (Hall, Lindzey& Campbell, 1998). 


THE PROCESS OF INDIVIDUATION: 


According to Jung this individuation process is never a question of “this or that” but always of 
“this and that” (Jung, 1954). The process of individuation is divided into two major stages which 
are as follows: 

1) Morning Stage (Youth)- The Morning phase is the period of youth that extends roughly 
from the years just after puberty to middle age (up to 35 th year). It is a stage where the ego 
building process runs parallel within the differentiation (separation of parts from the whole that 
takes place spontaneously) of attitude and function types (Kincel, 1975). 

2) Afternoon Phase (Adulthood)- The afternoon phase of the individuation begins between 
the thirty fifth and fortieth year and demarcates the stage of adulthood/Mid-life and plays the 
most important role in ones process of individuation.). According to Jung, however, the process 
of individuation begins after the age of 35 years. This stage is marked by differentiation of the 
unconscious contents from the consciousness and the formation of an inner relationship between 
the ego and the Self (Kincel, 1975). 

Since, there is no standardized scale to measure the process of individuation, and it is the first of 
its kind attempt in the Indian context, based of Jungian literature and available research studies 
self-concept, ego strength and inner directedness have a significant role to play in ones process 
of individuation. Keeping this in mind the index for individuation would comprise of a 
cumulative score of self-concept, ego strength and inner directedness. The endeavor of the 
present research paper is to study the relationship between self-regulation and self-efficacy with 
the individuation process among adults. For which the variables are explained hereunder: 

Self- Concept- According to Jung, the Self is the container and organizer of all opposites which 
is both a crucial ingredient within the process of uniting the opposites and the very end-product 
of this process, the union of opposites (individuation) itself (Huskinson, 2004). 

Ego Strength-Barron (1953) asserts that the various aspects of effective personal functioning is 
usually subsumed under the term “ego strength. Jung (1916) believed that ego was the center of 
personality (deals with the conscious material alone) and was responsible for one’s sense of 
identity. 

Inner directedness-Inner-directedness is an inner drive to make conscious choices in 
accordance with those principles which are the highest in one-self (Dadrowski & Piechowski, 
1970). According to Jung, ‘Only a man who can consciously assent to the power of their inner 
voice and inner resources become an integrated personality’ (individuated) (Samuels, 2004). 
Self-Regulation- According to Pintrich (2000) Self- regulation/ self-regulated learning is as an 
active, applicable process that learners’ set goals for their learning and their attempt to monitor, 
regulate, and control their cognition, motivation, and behavior; guided by contextual features in 
the environment. According to Jung, self- regulation lies at the heart of the individuation process 

© The International Journal of Indian Psychology, ISSN 2348-5396 (e) | ISSN: 2349-3429 (p) | 68 





Correlational Analysis of Self-Regulation and Self-Efficacy with the Individuation Process among Adults 


and, of the process of change in analysis, as it can help to bring about a new synthesis between 
the conscious and the unconscious (Knox, 2004). 

Self-Efficacy-Self-efficacy refers to beliefs in one’s capabilities to organize and execute the 
courses of action required to produce given attainments (Bandura, 1977). Jung’s theory further 
acknowledges the assumption that humans tend to move toward the fulfillment or realization of 
their capabilities (Self-Efficacy) and achieving individuation-a fully harmonious and integrated 
personality is a primary goal (Corey & Corey, 2010). 

Objectives: 

1. To study the relationship between Self-Regulation and the individuation process. 

2. To study the relationship between Self-Efficacy and the individuation process. 

Hypotheses: 

1. Self- Regulation would have a positive significant relationship with the individuation 
process. 

2. Self-Efficacy would have a positive significant relationship with the individuation 
process. 


METHOD: 


Sample 

The sample for the present study comprised of 240 adults, age ranging from 40- 50 years. Data 
was collected from Chandigarh, Mohali, Panchkula and Ludhiana. Incidental sampling was used 
for assimilating the data pool. Matching within the sample was done on the indices of: 

1. Education (Graduation and above). 

2. Professional Stability- Self report of secure career functioning. 

3. Marital Status- Married for at least 12 years. 

Tools Used: 

1) Self- Regulation Questionnaire (SRQ; Brown, Miller & Lawendowski, 1999)- This is a 
self- report inventory designed to assess one’s self- regulatory processes and functioning. The 
Self- Regulation Questionnaire consists of 63 items to be answered on a Likert scale ranging 
froml (Strongly Disagree) to 9 (Strongly Agree). Scoring is done according to the instructions 
given in the manual. 

2) General Self Efficacy Scale (GSE; Schwarzer & Jerusalem, 1995)- This is a self - report 
inventory used to assess a person’s general sense of perceived self- efficacy. The test also aims 
to predict a person’s ability to cope with daily hassles after experiencing any kind of stressful life 
event/events. The General Self-Efficacy scale consists of ten statements to which the 
respondents are to respond on a 4 point scale depicting one’s level of self-efficacy. Scoring is 
done by adding up scores on all the ten items. 
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3) Personal Orientation Inventory (POI; Shostrom, 1963)- This inventory consists of 150 
comparative value judgment items used to measure attitudes, values, and behaviors based on 
Maslow’s model of self - actualization. POI consists of two major scales of Inner-directedness & 
Time Competence scale and Ten sub-scales. For the present study only the scale of inner 
directedness consisting of 127 items was used. Scoring consisted of instructions given in the 
manual. 

4) C-Factor of 16- PF (Cattell & Eber, 1962)- The 16 PF inventory was constructed by 
Cattell to cover the whole range of adult personality in terms of the most fundamental 
dimensions which comprehensively span the entire range of personality characteristics in adults. 
Factor- C (i.e. emotional stability vs. high ego strength) comprised of 26 items (13 each from 
Form (A) and Form (B) of the 16 PF). The items have been combined to make standardized 
working instrument for measuring ego strength. Scoring is done according to instruction 
mentioned in the scoring key. 

5) Six- Factor Self-Concept Scale (SFSCS; Stakes, 1994)- The SFSCS is a 36-item 
multidimensional scale designed to evaluate the self-concept and cognitive self-perceptions of 
adults using descriptive adjectives/phrases across six domains/constructs (i.e. Task 
accomplishment, morality, vulnerability, power, giftedness & likeability). Each phrase is rated 
on a scale ranging from 1 (Never or almost never true of you) to 7(Always or almost always true 
of you). Scoring is done according to instructions mentioned in the manual. 

6) Index for Individuation: For the objective assessment of the individuation process the 
present investigation would use the cumulative score of Self-Concept, Ego Strength and Inner- 
directedness as a relative index to measure the individuation process among adults. 

Statistical Analysis: 

Pearson’s product moment correlation will be used to study the relationship of self- regulation 
and self-efficacy with the Individuation Process among Adults. 


RESULTS& DISCUSSION: 


Correlation Coefficients indicating relationship of Self - Regulation (S.R) and Self- 
Efficacy(S.E) with the Individuation Process ( Index of Individuation consisting of Self- 
concept , Ego Strength and Inner directedness ) 



s.c 

E.S 

I.D 

INDEX 

S.R 

S.E 

SELF-CONCEPT(S.C) 

1.00 






EGO STRENGTH (E.S) 

0.31** 

1.00 





INNER- DIRECTEDNESS (I.D) 

0.07 

0.23** 

1.00 




INDEX 

0.84** 

0.52** 

0.52** 

1.00 



S.R 

0.21** 

0.17** 

0.11 

0.24** 

1.00 


S.E 

0.33** 

0.27** 

0.22** 

0.40** 

0.44** 

1.00 


*p<0.05, **p<0.01 
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Table 1 depicts the correlation coefficients indicating the relationship among the sub-dimensions 
of individuation as the Index of individuation (dependent variable) and self- efficacy and self- 
regulation as independent predictor variables. 

For the present study the index for the individuation process was measured with the cumulative 
effect of self-concept, ego-strength and Innerdirectedness. The correlation analyses reveals 
positive significant relationship of self-concept (r = .84, p < .01), ego-strength (r = .52, p < .01) 
and Innerdirectedness (r = .52, p < .01) with the individuation process at 0.05 and 0.01 levels. 

Therefore from above correlation coefficients one can conclude that self- concept has a stronger 
potential relationship with the individuation process than ego-strength and Innerdirectedness. 
However, ego strength and innerdirectedness have also played a significant role in contributing 
to ones process of individuation. 

Table 1 further depicts the correlation coefficients indicating the relationship among the sub- 
dimensions of individuation as the Index of individuation (dependent variable) and self- efficacy 
and self-regulation as independent predictor variables in the present study. According to 
Hypothesis oneself-regulation would have a positive significant relationship with the 
individuation process. The bivariate correlation shows significant positive correlation between 
individuation and self-regulation (r = .24, p < .01). Hence, the respective hypothesis is accepted. 
The plausible explanation for self-regulation to have a positive significant relationship with the 
process of individuation could be attributed to the fact that according to Jung, self- regulation 
(which is one’s ability to monitor, regulate and control his/her own behavior) lies at the heart of 
the individuation process and, of the process of change in analysis, it can help to bring about a 
new synthesis between the conscious and the unconscious (Knox, 2004) leading to an integrated 
whole personality. 

Hypothesis two of the present study states that self-efficacy would have a positive significant 
relationship with the individuation process. The bivariate correlations shows self-efficacy (r = 
.40, p < .01) has a significant positive relationship with the individuation process. It also 
indicates that hypothesis two of the current study is also accepted due to strong mutual 
relationship of self-efficacy and ones process of individuation. The major reason for self-efficacy 
to have a positive significant relationship with the individuation process could be that since self- 
efficacy deals with an individual’s capacity to realize his/her potential to the fullest and to 
persevere even in times of adversity, obstacles and failureand ones drive toward individuation is 
inherent in the organism that presses for the actualization of the ground plan written in the 
psyche where this drive seeks to make the individual conscious of his/her potentialities (self- 
efficacy) and helps in making better choices (Johnson, 1988), aiding in contributing towards 
wholeness paving way toward individuation. 

The correlation values also indicate positive significant relationship of the index related 
variables and the predictor variables with each other. The results are as follows: 
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1. Ego strength was found to have a positive significant relationship with self-concept 
(r=.31, p < .01). 

2. Innerdirectedness was found to have a positive significant relationship with ego strength 
(r=.23,p< .01). 

3. Self-Regulation was found to have a positive significant relationship with self-concept 
(r=.21, p < .01) and ego strength (r=.17, p < .01). 

4. Self-Efficacy was found to have a positive significant relationship with self-concept 
(r=.33, p < .01), ego strength(r=.27, p < .01) and innerdirectedness (r=.22, p < .01). 

5. Innerdirectedness was found to have a positive non-significant relationship with self- 
concept (r=.07, p > .01). 

6. Self-Regulation was found to have a positive non-significant relationship with 
innerdirectedness(r=.ll, p > .01) 


CONCLUSION 


Though this research is a novel approach in operationalizing and providing elusive character to 
process of individuation, however, since this is the first of its kind study in the Indian context, 
more such research needs to be undertaken on diverse adult population to substantiate and 
validate the same. 
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Effectiveness of Blended Learning Using LMS-Edmodo in Teaching 
Economics at Higher Secondary Level 


Teaching is not a mechanical process. It is an intricate, exacting and a very challenging one. The 
demand of new technology and uninterrupted global environment could not be met with the only 
source of classroom instruction. Blended learning is a formal education program in which a 
student learns at least in part through delivery of educational content with the best features of 
classroom instruction via digital and online media to personalize learning and to facilitate some 
element of student control over time, place, path, or pace. Educational methods have become 
advanced and changed dramatically in the last decade. The revolution in communication 
technologies, especially after the invention of the internet, has introduced new methods of 
teaching and new ways of managing education. Various Learning Management Systems, such as 
WebCT, Black Board and Learning Spaces are now available for these purposes. Both open 
source and commercial versions of these Learning Management Systems offer combined 
services such as creating learning material online and its distribution, facilitating 
communications between various users etc. The availability of Learning Management Systems 
has enabled stakeholders in creating a platform that aids in web-based teaching in a convenient 
and flexible manner. The present paper is an experimental study where participants are 80 
students from 4 different schools of Trivandrum district of Kerala. 80 students were distributed 
into two groups, one experimental group consisting of 40 students and another group having the 
same number of students to be treated as the control group. Pre and post achievement test was 
conducted in both the groups to know the effectiveness of teaching Macroeconomics at Higher 
Secondary level using LMS: Edmodo. After analysis researcher found that teaching Economics 
using LMS: Edmodo is effective as academic achievement of the experimental group in the study 
is more than the control group. 

Keywords: LMS, Edmodo, ICT, Face-to-Face Interaction, Online Learning, Blended-Learning. 
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Effectiveness of Blended Learning Using LMS-Edmodo in Teaching Economics at 

Higher Secondary Level 


As a teacher I can say that today a student wants to study according to his/her need/choice, at 
his/her own rate and place. Last and not the least he/she wants a teacher of his/her own choice. 
So, it is our duty to keep ourselves updated about current trend of market to deliver latest 
knowledge to this class known as the “young force”. For the purpose ICT can be used to 
facilitate a pupil centered approach by appealing to different learning styles. By increasing the 
exposure of ICT within both- theory and practical lessons, it will improve the teaching and 
learning standard. By selecting appropriate teaching strategies to achieve intended learning 
objectives, applying differentiation into lessons and incorporating the use of ICT effectively, one 
can make teaching learning more effective. It has the potential to transform the nature and 
process of the learning environment and envisioning a new learning culture. Use of ICT in 
teaching-learning brought the paradigm shift. Its use has changed the role of students and 
teachers. There has been a change in curricula and its delivery. Entire is summarized below: 


TRANSFORMATION IN ROLE OF TEACHER 

Transmitter of Knowledge 


Guide & Facilitator of Knowledge 

Controller of Learning 


Creator of Learning Environment 

Always Expert 

to 

Collaborator & Co-learner 

Learning to use ICT 


Using ICT to Enhance Learning 

Didactive/ Expository 


Interactive/Experiential/Exploratory 

TRANSFORMATION lb 

ROLE OF STUDENT 

Reproducer of Knowledge 


Producer of Knowledge 

Dependent Learner 


Autonomous Learner 

Solitary Learner 

to 

Collaborative Learner 

Solely Learning Content 

Learning to Learn/Think/Create & 

Communicate 

TRANSFORMATION IN < 

CURRICULA AND ITS DELIVERY 

Memorising Facts 


Inquiry Based 

Artificial Teaching Exercises 


Authentic Learning 

Rigid Delivery (Fixed Time & Space) 

to 

Open & Flexible Delivery (Any Time & 
Anywhere) 

Single Path Progression 


Multi Path Progression 


TEACHING ECONOMICS IN CLASS ROOM SETTING: 


Economics is a dynamic subject which touches our lives daily. Economics is an important 
subject to deal with day to day real problems. But most of students find the subject boring at the 
Higher Secondary Level because it requires to be rote learnt. Earlier it was thought to be without 
any insights into the real world. The traditional school setting is based on axioms that are 
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outdated and mismatched to current situation. It is our duty as educators to make Economics 
teaching learning more interesting and practical. 

While teaching Economics various principles of teaching have been laid down eg. learning by 
doing, enhancing motivation, co-ordination with life, correlation, individuality, socialisation, 
revision etc. On the basis of the above discussed principles various methods of teaching 
Economics have been evolved- text-book method, lecture method, project method, analytic and 
synthetic method, problem method, supervised study method, socialisation recitation method, 
laboratory and logical method. 

Above mentioned methods followed by Economics teachers are considered to be conventional 
method. Conventional method of teaching is considered to be teacher centered. Need is to mix 
the traditional method of teaching with the modem one which will include role playing, 
independent study, demonstration, problem based learning and two way effective 
communication. With a little planning, organisation and implementing one strategy at a time 
along with refining old strategies will enrich our curriculum. Economics teachers should break 
away from the shackles of traditional teaching methods and take bold steps towards making the 
teaching of Economics more interesting and alive for our children. All this can be done with the 
integration of ICT while teaching Economics in classroom settings. 


BLENDED LEARNING: 


Above mentioned need gives rise to a new approach of teaching-learning called as Blended 
learning. In BL classrooms there is an integration of synchronous and asynchronous learning 
approaches. Synchronous Learning is an online classroom environment, in which many of the 
learning activities and expectations are similar to those found in a traditional classroom. These 
learning environments offer meaningful interactions in a face-to-face setting and are most 
commonly referred to as synchronous learning activities (Hrastinski, 2008; Harris et al., 2009; 
Simonson et al., 2012). Lectures, discussions and lesson presentations occur at a specific point in 
time with the expectation that all students will be available to participate. Synchronous learning 
environments support learning as well as teaching, offer students and teachers with multiple 
ways of interacting, sharing, and the ability to collaborate and ask questions in real-time through 
synchronous learning technologies. Examples of synchronous online technology types include 
video conferencing, webcasts, interactive learning models and telephone conferences 
(eLearners.com, 2012). Whereas, asynchronous learning can be carried out even while the 
student is offline. Asynchronous e-leaming involves coursework delivered via web, email and 
message boards that are then posted on online forums. In such cases, students ideally complete 
the course at their own pace, by using the internet merely as a supportive tool. BL uses the 
supporting technologies, which can be integrated in the classroom or in online learning 
environments. 
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The transformative potential of a blended classroom is tremendous as it not only addresses the 
shortcomings of the traditional environments but at the same time it also equips the teacher with 
the desired tools to deliver the content in a manner as they want. 


LITERATURE REVIEW: 


Educators have combined face to face instruction with online learning components and online 
course management tools in a blended learning format in order to join the best features of in- 
class teaching and to promote active and self-directed learning opportunities with added 
flexibility (Gamham & Kaleta, 2002). In 2003, the American Society for Training and 
Development identified BL as one of the top ten trends to emerge in the knowledge delivery 
industry (cited by Rooney, 2003). In fact, BL has been implemented with various designs and 
has shown a considerable positive effect on the learning process (Alebaikan, 2010). Apparently, 
BL, which combines the strength of face-to-face and technology-enhanced learning, is 
increasingly being seen as one of the most important vehicles for education reforms today 
(Picciano et al, 2013). It is one of the best option for this new generation to make blended 
learning as a part of their teaching-learning process. Therefore, we must facilitate the growth and 
promotion of this blended learning approach by considering its positive impact and effectiveness 
in the current teaching- learning process (Himanshu Tripathi, 2016). 

Need: 

There are many online tools and services that teachers use, from systems specially designed for 
teaching to social networking sites. But the learning platform or LMS (learning management 
system) remains the most suitable alternative. Learning platforms are used by teachers because: 

1. They are designed to suit the processes of teaching and help teachers manage the 
‘logistics’ of teaching. 

2. They give teachers a holistic view of student’s achievement across all courses, 
subjects and skill areas. 

3. They organise work so that students can reflect on their progress and learn from each 
other. 

4. They are secure. No student work or information enters the public sphere. 

Statement Of The Problem: 

“Effectiveness of Blended Learning using LMS-Edmodo in teaching Economics at Higher 
Secondary Level.” 

Variables: 

(i) Independent variable is the LMS-Edmodo used in BL approach. 

(ii) Dependent variable is the academic achievement of Economics students of Higher 

Secondary Classes. 
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Objectives: 

To compare the effectiveness of Edmodo with that of conventional method of teaching 
Economics to students of Higher Secondary Classes with respect to instructional objectives- 
remembering, understanding, applying, analysing and evaluating. 

Hypothesis: 

There is no significant difference between gain mean scores of achievement of Economics 
students taught with Edmodo and conventional method with respect to instructional objectives. 


METHODOLOGY: 


Participants: 80 participants from 04 different schools of Trivandrum district in Kerala were 
selected. Economics students were considered as the population of the study. 04 different schools 
were purposively selected. Out of these four schools two were having the facility of providing 
online learning through www.edmodo.com while the rest two were not having that facility. 80 
students were distributed into two groups, one experimental group consisting of 40 students and 
another group having the same number of students to be treated as control group. 

Instruments: Pretest Achievement was test taken on paper and posttest Achievement test-which 
was tested on Edmodo platform. 

In this study, researcher adopted the quasi experimental approach. 80 participants from 04 
different schools of Trivandrum district in Kerala were selected. Investigator selected intact 
groups rather than randomly assigned participants to the experimental or control groups because 
assigning participants randomly to the groups will disturb the routine of the class schedule. 
Those 40 students in two schools who do not have online learning facility were treated as the the 
control group. They were tested and taught with conventional method of teaching. Their 
achievement was tested on paper using achievement test which was prepared on questions of 
Macroeconomics covering five aspects- remembering, understanding, applying, analyzing and 
evaluating. While 40 students from other two schools, having the facility of online learning were 
considered as the experimental group. They were taught Macroeconomics using Edmodo 
platform. The group was given a training of one week on Edmodo manual. This group was tested 
on achievement test on Edmodo platform itself. The experimental group was taught Economics 
using Edmdo as Blended Learning, while the control group was taught through conventional 
method. Experiment was performed for twelve weeks. Both groups were taught by same teachers 
covering same topics of Macroeconomics at Higher Secondary Level. 
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Preparation of Instruments: 

As a Teacher: 

Account was created in Edmodo. Group on Macroeconomics was created. Group code was sent 
to students. Students as members joined the group. Material related to Aggregate Demand and 
Aggregate Supply as well as Equilibrium Position was uploaded. Later assignment related to the 
topic was also uploaded mentioning the due date to complete it. 

As a student: 

All 40 students were invited to join the group. All of them accepted the invitation of the teacher 
and joined the group. Later all of them went through the material uploaded on Macroeconomics. 
They submitted the assignment in time. An opinion poll on the performance/ control of the 
current government regarding oil price in the country was raised. It was also responded by all of 
them (40 in numbers). Later their parents were also invited in the classroom to have an overview 
of the ongoing class as well as performance of their ward in the class. 

Lurther screenshots of Edmodo account created by the teacher and one of the students name 
Miss. Vedika Tripathi is also shown in the following pages. 


© The International Journal of Indian Psychology, ISSN 2348-5396 (e) | ISSN: 2349-3429 (p) 


79 



Effectiveness of Blended Learning Using LMS-Edmodo in Teaching Economics at 

Higher Secondary Level 


As a teacher: 
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founded byJohn Maynard Koynvs as he tried to understand the economic 
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depression, the US congress formally proclaimed federal responsibility for 
macroeconomic performance It enacted the landmark Fmploymenl Act of 
1946 The employment act usefully fram More 
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As a student: 


r 

a 

-V B 

Q, Search posts, groups, users and more 

$ 0 

- 

V 


Hi. VEDIKAT 

Student 


Looks like you don’t have 
an avatar. Get one here! 
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Mr. TRIPATHI to Me 


1. BIRTH OF MACROECONOMICS: 


The 1930s marked the first stirrings of the science of macroeconomics, 
founded byJohn Maynard Keynes as he tried to understand the economic 
mechanism that produced the great depression. Afterworld war II, reflecting 
both the increasing influence of Keynesian views and the fear of another 
depression, the US congress formally proclaimed federal responsibility for 
macroeconomic pedormance. It enacted the landmark Employment Act of 
1946. The employment act usefully fram More.. 
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DATA ANALYSIS: 


Achievement test was conducted. It consists of 50 questions on Aggregate Demand, Aggregate 
Supply and Equilibrium. All questions were under the umbrella of five categories. Each category 
covered 10 questions. Control group gave test on paper while experimental group on Edmodo. 
Means of control and experimental group for pre test and later means of control and 


experimental grou 


p for post test was analysed using t-value: 


Categories 


Control 

Group=40 

Experimental 

Groups=40 

t-value 

Significance 



Pre 

Post 

Pre 

Post 

Pre 

Post 

Pre 

Post 



test 

test 

test 

test 

test 

test 

test 

test 

Remembering 

Mean 

4.2 

5.7 

4.1 

8.1 

0.85 

15.54 

Not 

Sig 

SD 

0.51 

0.67 

0.53 

0.71 

Sig 

Understanding 

Mean 

1.9 

2.9 

2.1 

4.2 

0.88 

4.8 

Not 

Sig 

SD 

0.91 

0.81 

1.1 

1.5 

Sig 

Applying 

Mean 

2.1 

3.1 

2.2 

5.7 

0.28 

6.8 

Not 

Sig 

SD 

1.4 

1.8 

1.7 

1.6 

Sig 

Analysing 

Mean 

4.2 

6.1 

4.9 

8.5 

1.56 

4.9 

Not 

Sig 

SD 

1.9 

2.1 

2.1 

2.2 

Sig 

Evaluating 

Mean 

2.7 

3.9 

2.9 

5.7 

1.03 

7.3 

Not 

Sig 

SD 

0.71 

0.97 

0.99 

1.2 

Sig 

Creating 

Mean 

1.7 

3.7 

1.9 

5.8 

0.80 

6.8 

Not 

Sig 

SD 

1.0 

1.1 

1.2 

1.6 

Sig 


From the table it can be analysed that there was a significant difference in the achievement 
between the pre and post test of the experimental group in all the categories. While there was no 
significant difference in pre and post test of the control group in all the categories. From the 
mean value it can be concluded that although there was a significant difference in academic 
achievement of students after intervention in both the cases. But it is extremely significant after 
Edmodo intervention in teaching Macroeconomics. 


CONCLUSION: 


Though online resources cannot fully replace a teacher in a classroom but if it is integrated in a 
planned way with the conventional method of teaching it will have a positive impact on the 
academic achievement of the student. If Blended Learning is given an appropriate platform it can 
lead to development of an efficient BL model. In today’s context an efficient teaching model is 
based on BL approach and Edmodo is the platform where we can integrate every element of an 
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effective classroom teaching. Moreover, a student can participate in the technological classroom 
as per his choice of time and can learn at his own pace. 
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ABSTRACT 


Introduction: forgiveness is one of the new issues in the scope of family treatment that in recent 
decades entered the scopes of psychology and family consultation. Purpose: the present study 
has done with aim of investigating the relationship of forgiveness index with marital satisfaction. 
Method: this study with a causal-comparative framework was done in domain of descriptive 
studies. To this aim eighty couples (N=160) from residents of region 2 and region 5 of Tehran 
city (age range of 18-31 with average age of 20.6) were selected by multiphasic cluster sampling. 
The data collected through survey and to this aim two questionnaires of measurement of couples' 
impunity (response rate=89%) and marital satisfaction questionnaire (response rate=91%) were 
used. The data were analyzed through Pearson parametric correlation test and t-test. Moreover 
the qualitative data resulting from demographic evaluations were codified and were analyzed by 
analysis instrument of qualitative data i.e. Atlas.ti-5.2. Findings: the findings resulted from data 
analysis represented that there is significant relationship between two indices of forgiveness and 
marital satisfaction (P<0.05). Besides, the forgiveness index determined 0.40 of variance 
changes in marital satisfaction variable. Conclusion : the respective findings while including 
applicable implications can be of high importance in prevention and intervention perspective. 


Keywords: Marital Satisfaction, Forgiveness, Sectional Study 


Forgiveness is one of the new debates in family treatment scope that during the recent decades 
entered the scope of psychology and family counseling. This factor of forgiveness is one of the 
variables that have today attracted the attention of researchers in the scope of couples' conflicts. 
Forgiveness is the sub fruit of healing process that reflects positive self-esteem. The necessity 
and need of forgiveness begins with an emotional wound; a wound that bypasses physical, moral 
and psychological privacies and territories. Versington (2000) believes that family members 
annoy each other; this means that in familial relationships resentment is unavoidable. This is the 
place where the issue of forgiveness comes in. De Blasio and Procter (1993) found that 
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forgiveness helps in improving the relationships, appropriate strategy of anger, healing of 
emotional wounds. Some believe it has contradictory nature that result in personal development. 
Fincham et al. (2007) also showed in a research women who got high scores in impunity; their 
partners have reported lower marital conflicts. The process of impunity is defined as the process 
of intentional overlooking of the right of getting angry and hateful of a harmful action where the 
annoyed person takes a warm and passionate behavior toward the trespassing person. Simon and 
Simon (1371) in defining the features of forgiveness state that forgiveness is an unconditional act 
that happens without any expectation of compensation from the other side and it is valuable by 
itself. With regard to what we have considered we intend to evaluate the relationship between 
forgiveness and marital satisfaction index with a hope that the findings in connection with 
mainstream research opens new promising perspectives in this scope. 

Marital satisfaction refers to happiness and enjoyment from the relationship among couples. 
Marital satisfaction means having appropriate and satisfied feeling from marriage. Marital 
satisfaction is one of the most important determinant factors of safe function of family institute 
(Greef, 2000). In other words, one of the most important factors of marital system is the 
satisfaction that espouses experience in their marriage. Marital satisfaction can be considered as 
a psychological condition that doesn’t appear automatically but requires both sides' efforts. 
Especially in the early years after the marriage, marital relationship is very unstable and 
satisfaction is in its riskiest state. 

Conception of wife or husband from the amount, intensity and range of problems in the 
relationship reflects their level of satisfaction. Regarding the relationship of spirituality and 
marital satisfaction and regarding the importance of issue it is enough to say that after the first 
half of the twentieth century, there were 200 researches about the relationship of religion and 
health that at the end of this century suddenly this number raised to more than 5000 researches 
which confirms the positive relationship of religion and health. Today, this issue is developing 
very rapidly in a way that it can be regarded as «scientific revolution» (King, 2009). Today the 
concepts of spiritual health, spiritual change and spiritual well-being are entered the 
psychological academic literature in the threshold of the third millennium. 

With respect to what we have considered and with respect to modern approach in the scope of 
psychology in the twenty first century, we intend to evaluate the relationship between 
Forgiveness and marital satisfaction index. We hope that the findings of this research in 
connection with mainstream research open new promising perspectives in this scope. 

Estimation of the size of sample 

With respect to the fact that the statistical method in this research is correlational and in studies 
of correlation of sample size, 20 to 40 subjects for each variable must be considered, therefore by 
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allocation of 40 couples of subjects to each variables of research, 80 couples of subjects were 
used in this study. 


IV = 2q = 2 x 40 = 80 


Statistical analysis 

In this study with regard to the nature of the study and previous investigations and with the aim 
of investigating the relationship between two variables of forgiveness and marital satisfaction 
and with respect to interval nature of these two measures, Pearson parametric analysis test was 
applied and the meaningfulness of the relationship was determined by /-test. 

Ethical Principles 

In this study, the informed consent was obtained without coercion, threat, enticement and 
seduction and their decision to refuse or accept to participate in the study were respected. It was 
also tried that the research methods do not contradict with the religious and cultural principles of 
the participants and the participants were respected in all stages of design, implementation and 
reporting in terms of human dignity, respect and protection of their physical and mental integrity 
so that conducting the research would not delay in the process of medical care for the 
participants. 


METHOD 


The present study is of causal comparative and correlational kind and is in the realm of 
descriptive studies. The data of the present study were collected during khordad 1 and Esfand 1 
of 1391using survey and in form of questionnaire and clinical interview. To this aim 160 subjects 
in form of 80 couples were selected by multiphase cluster sampling. The method of data 
collection was survey and in order to estimate indices of forgiveness and marital satisfaction, 
Marital of Forgiveness Scale and Enrich questionnaires were applied respectively. The collected 
data were analyzed by Pearson correlation test and /Mcst. The collected data resulting from 
demographic evaluations were codified and were analyzed by instrument of analysis of 
qualitative data ATLAS. ti - 5.2. 

Instruments 

-Marital of Forgiveness Scale (MOFS): this questionnaire was designed by Paleari et al. (2009) 
so as to evaluate forgiveness process in marital context of life. The scale contains 10 statements 
and two subscales of benevolence and anger avoidance. For normalization of this scale, it was 
administered to 328 couples. The results of normalization research and evaluation of 
psychological characteristics represents appropriate reliability of this scale. Coefficient of 
Cornbach's alpha of subscales of benevolence were reported 80% and 75% for men and women 
respectively and that of anger- avoidance subscale were reported 83% and 79% for men and 
women respectively. Divergent validity of this scale was investigated by using confirmatory 
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factor analysis method and the results also confirmed the existence of two separate but congruent 
factors of benevolence and anger avoidance. 

-Enrich couple measure: this questionnaire has 35 Likert options that applies in order to 
evaluate potential problematic grounds or to determine strong and positive grounds in marital 
relationship. Enrich couple questionnaire has been administered on 25501 married couples in 
2000 by David Elson and Amy Elson. Alpha coefficient of questionnaire for sub-measures of 
marital satisfaction, relationship, conflict solution, and changing desire was 0.86, 0.80, 0.84, and 
0.83 respectively and test-retest validity of questionnaire for each subtest was reported as 0.86, 
0.81, 0.90, and 0.92 respectively. Alpha coefficient of questionnaire in the study of 
Asoudeh(1389) with 365 couples (730 person) was obtained as 0.68 (with deletion of question 
number 24 alpha becomes 0.78), 0.78, 0.62, 0.77 respectively. In Iran also studies of 
Moradi(1380), Sanayee (1381), Hagh Shenas (1383) represented that Enrich measure and its 
equivalent Persian translation has necessary reliability and validity. 


RESULTS 


Statistical indices 

Table 1: Distribution o f subjects based on levels o f education 


Index 

frequency 

percent frequency 

cumulative frequency 

below diploma 

7 

4.4 

4.4 

diploma 

54 

33.8 

38.1 

Associate Degree 

16 

10 

48.1 

bachelor degree 

74 

46.3 

94.4 

License 

7 

4.4 

98.8 

PhD 

2 

1.3 

100 

sum 

160 

100 

- 


As it is seen in table 1, most of the subjects of the research were individuals with bachelor degree 
(46, 3) and after that were individuals with educational level of diploma (33, 8). Frequency 
distribution of subjects based on parameter of age is given in table 2. 


Table 2: Distribution of subjects based on levels of age 


Index 

frequency 

percent frequency 

cumulative frequency 

18-30 

62 

38.3 

38.8 

31-40 

53 

33.1 

71.9 

41-50 

29 

18.1 

90 

51-60 

13 

8.1 

98 

61-70 

3 

1.9 

100 

sum 

160 

100 

- 


Based on represented results in table 2, most of the participants of the research are in the age 
range of 18-30 (38, 3). Furthermore, 33.1% which is equivalent to 53 subjects are in the age 
range of 31-40. 
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Kolmogorov Smirnov test 

As you know, one of the pre-requisites of using parametric tests is normality of the distribution 
of research variables. In order to investigate the above pre-requisite Kolmogorov-Smirnov test 
was applied that the results are represented in table 3. 


Table 3: results of Kolmogorov Smirnov test 


Variable 

Z 

Sig. 

marital satisfaction 

0.74 

0.44 

Spirituality intelligence 

0.81 

0.41 


With respect to results of table 3, it can be concluded that the entire variables were normalized; 
therefore, parametric tests can be used to investigate the research hypotheses. 


Evaluation of equality of variances 

As you know one of the prerequisites of using parametric tests is the equality of variances of 
error. Table 4 represents the results of Leven test. 


Table 4: results ofleven test 



Leven test 

Variable 

F 

Sig. 

marital satisfaction 

2.302 

0.09 

forgiveness 

1.712 

0.30 


With regard to results of table 4, variances of variables of forgiveness and marital satisfaction are 
equal (P<0.05). 


Table 5: results of Pearson test 


Variable 

Kind of 
correlation 

correlation 

direction 

R" 

Sig. 

forgiveness 
and marital 
satisfaction 

Pearson 

0.494 

Positive 

0.244 

0.03 


With regard to above table and the extent of obtained correlation (0.494) it can be concluded that 
there is a meaningful relationship between forgiveness index and marital satisfaction. 


DISCUSSION 


The study that has just been considered was done with the aim of investigating the relationship 
between two variables of forgiveness and marital satisfaction. The results of this study showed 
that there is a statistically meaningful relationship between two respective indices. Review of 
research literature reveals theoretical and scientific support of findings of this research. In this 
line Afkhami et al. (1386) in a study with the theme of investigating the relationship between 
forgiveness and couples' marital conflicts, represented that there is relationship between marital 
conflicts and forgiveness in three subscales of realistic understanding, determination and 
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confirmation of mistake and compensation of wrong action. Also a significant relationship was 
observed between forgiveness and marital conflicts in subscales of individual or singular 
relationship with ones' own relatives and family relationship with espouse's relatives and friends. 
Khojasteh mehr et al. (1387) in a research compared continuity, adaptability, level of relationship 
and marital satisfaction of more generous and less generous married people. The results showed 
that more generous married people have meaningfully more continuity, adaptability, level of 
relation and marital satisfaction in comparison with low generous married people. 

Ehtesham zadeh et al. (1389) in a research investigated the relationship of forgiveness, 
perfectionism and intimacy with marital satisfaction of self-sacrificing couples of Ahvaz city. 
The results revealed that there is a positive relationship between forgiveness and marital 
satisfaction. The study that has been done by Nouri (1389) with theme of forgiveness and the 
extent of marital satisfaction represented that there is a meaningful relationship between 
forgiveness and marital satisfaction. Moreover those couples who have applied forgiveness in 
their relationships reported higher levels of marital satisfaction. In the study of Soudani et al. 
(1387) religiousness and forgiveness predicted marital satisfaction. Khodayarifard et al. (2002) 
investigated in a research the application of forgiveness method with religious emphasis in 
treatment and improvement of inter-personal relationships. The findings of this study revealed 
that with implementation of this method offended people could gradually decrease negative 
thoughts and feelings toward that annoying person and replace it with positive alternatives. 
Gorden et al. (2009) in their study showed that couples' forgiveness is related to their marital 
satisfaction and their performance in their life. This study was done with the aim of evaluating 
the relationship between two variables of forgiveness and marital satisfaction. The results of the 
study showed that there is statistically significant relationship between the respective variables. 
The findings of this study can capture attention in application of theoretical frameworks. 


LIMITATIONS OF THE STUDY 


In the process of conduction, this study was together with some limitations that are as follows: 1) 
some of the participants were unwilling to participate in this study and since one of the 
requirements of this study was voluntary participation of patients, some of the patients didn’t 
participate in this study. 
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ABSTRACT 


Background: The menstrual cycle is a very important indicator of women’s reproductive health 
and of their endocrine function. Menstruation, and the menstrual cycle are characterized by 
variability in volume, pattern and regularity. The purpose of this study was to determine the age 
of menarche, source of information regarding menstrual cycle, patterns, and problems faced by 
the adolescent rural and urban school girls, of Chhattisgarh, during menstruation. Method: The 
present study was cross-sectional descriptive study carried out on 750 school going adolescent 
girls from rural and urban areas of Chhattisgarh. For collection of data Self-structured 
questionnaire based on issues related to menstruation cycle was used. Results: Average age of 
menarche for overall sample taken, of adolescent girls of Chhattisgarh is 14.33 years. Mean age 
of menarche for urban and rural adolescent girls. 14.45 years and 13.89 years respectively. The 
adolescent girls received information about menstrual cycle from various sources viz mother 
(34.6%), friends (19.4%) and sisters (16.8%). It was noticed that most of the adolescent girls 
(61.25%) experienced menstrual problems (59% urban girls and 64.5% rural girls reported 
menstrual problems). 45.6% of urban girls and 35.4% rural girls experienced abdominal pain as 
one of the major problem during menstrual cycle. 16% & 20.3% urban and rural girls reported to 
suffer from headache during menstrual cycle respectively. During menstrual cycle, fatigue was 
observed in 17.8% urban girls and 22.4% rural girls. 20.6% and 21.6% urban and rural girls 
reported food craving respectively. Higher percentage of rural girls experienced psychological 
symptoms like depression, anxiety, fatigue, food cravings and headaches, as compared to urban 
girls. Conclusion : Higher percentage of rural adolescent girls of Chhattisgarh experience 
problem during menstruation cycle as compared to the urban girls, the percentage of rural girls 
reporting psychological symptoms during cycle, is higher as compared to urban girls. 
Intervention program for awareness regarding Menstrual cycle and associated issues for 
adolescent girls and their parents should be planned so that the problems of the girls can be 
minimized. 
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Menstrual Cycle Pattern among Adolescent School Girls in Chhattisgarh 


Keywords: Age at Menarche, Menstrual Abnormalities, Socio-Economic Class 

Adolescence (10-19) is a sensitive period in the life of a girls. It is a period when transition 
from girlhood to childhood. Around 21.3% i.e. nearly l/5 th of the total population of India is 
represented by this population Dambhare et al, (2012). This period is marked with on set of 
menarche. There is major physiological/ physical change in girls for which they should be 
prepared. As menstruation is normal physiological event which signifies the ability of women for 
procreation, any disorder during this period should be treated as major gynecological problem in 
adolescence Verma et al (2011). Reproductive health and endocrine functions are indicated by 
menstrual cycle. Menstrual cycle can be understood by its volume, pattern and regularity. In a 
study it was found that menstrual disorder exist around 87% of the respondents Verma et al 
(2011). Various types of menstrual disorders are prevalent viz menstrual irregularity, 
menorrhagia, polymenorrhea, oliomenorrhea, dysmenorrhoea etc. It has been observed that most 
of the girls face some or the other problem, which are individual specific. 

Although it is a physiological process of the body like any other, still many misconception 
regarding menstrual cycle exist, it is considered as unclean in Indian society. When the physical, 
physiological and behavioral discomfort joins with the misconception exist in the society, the 
girls develop negative attitudes towards it, proper information regarding menstrual cycle is not 
imparted to the girls. Menstrual process and misconception attached to it inhibit girls to discuss 
regarding menstrual cycle and menstrual problem. 

On set of menarche is affected by genetic, ethnic, environmental and nutritional factors and there 
can be 4-5 years variation, most of the female experience menarche between 10 to 16 year 
(Thomas et al 2001). Ailbereisen and Karacke, 1996 reported only 5% of population menarche 
at before 10 or after 15 years. 

Menstrual disorders of various kinds affect not only the adolescence girls but also their family 
(Adam2002, Diaz 2006 et al ). It is very important to understand the menstrual problem among 
the adolescence girls so that intervention programme can be organized. Research regarding on 
set of menarche and menstrual disorder are visible in other countries. In India paucity of research 
in this area is seen. Hence this study was undertaken (Okusanya et al 2009). 


THE AIM AND OBJECTIVES OF THE STUDY 


1. To find out the age of menarche among the Adolescent girls of the Urban and Rural area 
of Chhattisgarh, India. 

2. To study different menstrual patterns. 

3. To find out the prevalence and types of menstrual disorders. 
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MATERIAL AND METHODS 


Chhattisgarh is a state in Central India. The state was formed on November 1, 2000 by 
partitioning 16 Chhattisgarhi speaking southeastern districts of Madhya Pradesh. For the present 
investigation 750 adolescents girls were selected from different schools of Chhattisgarh (Raipur). 
The data was selected from the age group of 10-18 years, girls willing to participate in the study, 
after explaining them the aim of the study were included in the study. These subjects were then 
interviewed face to face in local language (Chhattisgarhi and Hindi) using a pretested semi 
structured questionnaire after obtaining their informed consent. The questionnaire contained 
information regarding demographic parameters, socio-economic status, age at menarche, source 
of pre-menarchial information, menstruation cycle characteristics, total days of bleeding, 
regularity of cycle and prevalence of menstrual problems etc. 

The following definitions were used to describe menstrual cycle disorders: 

• Menstrual syndrome (MS) is recurrent variable cluster of trouble ( physical and 
emotional symptoms ) that develop prior to and during menstruation and subsides after 
the cycle. The MS consists of low backache, fatigue, breast heaviness, abdominal 
bloating, increased weight, headache, irritability, skin disorders, aggressiveness, 
depression, gastrointestinal symptoms and loss of appetite. 

• Dysmenorrhoea defined as Painful cramping abdominal pain accompanying menstruation 
& lasting 12- 24 hours severe enough to interfere with normal activities, or require 
medication. 


RESULTS 


Table 1. Mean age of menarche in Urban and Rural Adolescents girls 


Age in years 

Urban n-394(%) 

Rural n-356(%) 

Total n-750 (%) 

Mean age of menarche 
in years 

14.45 

13.89 

14.33 

<11 

20 (5.0) 

10(2.8) 

30 (4.1) 

12 to 14 

253 (64.2) 

264 (74.1) 

517(68.9) 

>15 

121 (30.7) 

82 (23) 

203 (27) 


Mean age of menarche was 14.45 years in urban girls and 13.89 years in rural adolescents girls. 
It is evident from the table 1 that 5% of urban girls & 2.8% rural girls reached (attained) 
menarche at the age of 11 or before 11. 64.2% of urban girls & 74.1% of rural girls reported 
mean on set of menarche at the age of 12-14 years where as 30.7% of urban & 23 % of rural girls 
reached (attained) menarche after 15 years of age. 
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Table 2. Source of Information of Menstrual cycle reported by respondents (N=750) 


Source 

N (%) 

Mother 

260 (34.6) 

Sister 

126(16.8) 

Friend 

146 (19.4) 

Teacher 

122(16.3) 

Relative 

39 (5.2) 

Media (T.V) 

42 (5.6) 

Books 

15(2.1) 


Table 2 indicates that 69.3% girls had knowledge about menstruation before they achieved the 
menarche. The main source of information about menstruation cycle was mother (34.6%) friend 
(19.4%) sister (16.8%) and from teacher, (16. 3%). while 12% of the girls reported to receive 
information from other sources relatives, media and books. 

Table 3. Menstruation Pattern in Urban and Rural Adolescent girls 


Menstrual Classification 

Urban (%) 

Rural (%) 

Total (%) 

Cycle length 




<28 

34 (8.7) 

18(5.2) 

52 (6.9) 

28-30 

247 (62.8) 

265 (74.4) 

512(68.6) 

30-45 

108 (27.2) 

73 (20.3) 

181 (23.7) 

45- 2 M 

5(1.4) 

0 

5 (0.7) 

Duration of Menstruation in days 




3 to 5 days 

307 (78) 

290(81.3) 

597 (79.6) 

6 to 7 days 

87 (22) 

66(18.6) 

153 (20.3) 

Blood Flow 




Low 

9 (2.2) 

19(5.2) 

28 (3.7) 

Medium 

359(91.3) 

274 (77) 

633 (84.1) 

High 

26 (6.5) 

63 (17.7) 

89(12.1) 


78 % urban girls and 81.3% rural girls reported 3-5 days blood flow during menstruation. 2.2% 
urban girls reported low blood flow, 91.3% medium blood flow and 6.5% heavy blood flow, 
Where as 5.2% rural girls had low blood flow, 77% had medium blood flow and 17.7% had 
heavy blood flow. Cycle length was shorter than <28 days in 8.7%, between 28-30 in 62.8% and 
longer than 30 days to 2 months in 28.6% , in urban girls where as the cycle was shorter than <28 
days in 5.2%, between 28-30 in 74.4% and longer than 30 days to 2 months in 20.3% in rural 
girls. 
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Table 4. Prevalence of menstrual problems in Urban and Rural Adolescent Girls 


Menstrual Problem 

Urban(%) 

Rural(%) 

Total (%) 

Yes 

No 

Yes 

No 

Yes 

No 

232(58.9) 

162 (41.1) 

230 (64.5) 

126 (35.5) 

462 (61.7) 

288 (38.2) 


Table 4 depicts prevalence of menstrual problems in urban and rural adolescents girls. It was 
observed that 58.9% and 64.5% urban and rural adolescents reported problems during menstrual 
cycle. 

Table 5. Age wise Distribution of Menstrual Syndrome in Urban and Rural Adolescent Girls 


Menstrual Syndrome (Urban %) 

Menstrual Syndrome (Rural %) 

Age 

Abdominal 

cramps/pain 

Fatigue 

Food 

cravings 

Headaches 

Abdominal 

cramps/ 

pain 

Fatigue 

Food 

cravings 

Headaches 

12+ 

13(43.3) 

7(23.3) 

6(20) 

4(13.3) 

10(33.3) 

6 (20) 

9 (30) 

5 (16.6) 

13+ 

11(36.6) 

6(20) 

8(26.6) 

5(16.7) 

16(31.3) 

15(29.4) 

9(17.6) 

11(21.5) 

14+ 

27(56.2) 

5(10.4) 

8(16.8) 

8(16.6) 

13(32.5) 

7 (20) 

9(22.5) 

10(25) 

15+ 

22(52.3) 

4(9.5) 

8(19) 

8(19) 

8(23.5) 

7(20.5) 

10(29.4) 

9(26.4) 

16+ 

16(45.7) 

7(20) 

7(20) 

5(14.2) 

14(41.1) 

10(29.4) 

7(20.5) 

3(8.8) 

17+ 

13(46.4) 

4(14.2) 

5(17.8) 

6(21.4) 

11(51.4) 

3(14.2) 

2(9.5) 

5(23.8) 

18+ 

8(42.1) 

4(21) 

4(21) 

3(15.8) 

7(35) 

4(20) 

4(20) 

5(25) 

Total 

108(46.5) 

38(16.3) 

47(20.6) 

39(16.7) 

79(34.4) 

53(23) 

50(21.6) 

48(20.6) 


Table 5 shows Menstrual Syndrome in urban and rural adolescents. It was observed that 46.5% 
of urban adolescents suffered abdominal cramps/pain, 20.6% suffered food carvings, 16.3% 
suffered fatigue and 16.7% suffered from headache. In rural adolescents, 34.4% suffered 
abdominal cramps/pain, 23% suffered fatigue, 21.6% suffered food carvings and 20.6% suffered 
headache as menstrual syndrome. 

Table 6. Psychological of Symptoms of menstrual syndrome in Urban and Rural Adolescent 
Girls 


Symptoms 


Urban 

Rural 

Total 

Symptoms 

Yes (%) 

No (%) 

Yes(%) 

No(%) 

Yes(%) 

No (%) 

Depression 

165 (41.9) 

229 (58.1) 

110(30.8) 

246(69.2) 

275(36.3) 

475(63.6) 

Anxiety 

120 (30.5) 

274(69.5) 

97(27.2) 

259(72.8) 

217(28.8) 

533(71.1) 
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It is evident from table 6 that symptoms of depression was reported inl4.9%, anxiety in 30.5% 
among urban girls, whereas among rural girls depression was noticed in 30.8%, and anxiety in 
27.2%. 


DISCUSSION 


The result of the present studies indicate that - 

1. Most of the adolescent girls received information about menstruation from their mothers 
(34.6%) 

2. 8.7% urban girls and 5.2% rural girls experienced menstrual cycle less than 28 days 

3. 27.2% urban girls and 20.3% rural girls have reported menstrual cycle after 30-45 days. 

4. Psychological problems experienced by rural girls was higher than the urban girls. 

65.8% of participants belonged to the age group 15-19 years while 34.2% were between age 
ranges of 10-14 years. 90.5% of mothers of the study participants were literate. 

The mean age of menarche at the adolescent school girls was 14.33 years whereas various 
studies conducted in Kalamboli the mean age at menarche was found to be 13.32 years, in West 
Bengal 12.8 years and in Turkey 12.81 years (Nemade et al. 2009, Dasgupta et al. 2008 & Demir 
et al 2007). 

Menstruation though a normal physiological process is many a time associated with menstrual 
disturbance. These disturbances may sometimes by very severe leading to loss of work during 
days. 

In the present study 63.4% girls had knowledge about menstruation, onset of menarche while in 
a study, 88.1% girls had information regarding menstruation (Verma PB et al 2011). 61.29% 
girls reported mother as a first source of information in a study, (Keerti Jogdand et al 2011) 
where as in present study 34.6% girls reported to receive information from mother. 

In the present study, the inter menstrual interval was reported to be <28 days by 6.9% girls 
whereas it was 28-30 days for 68.6% girls and more than 30-45 days for 23.7% girls and more 
than 45 days -2 month on the for 0.7% girls. This could be because of changing trends in 
lifestyle, dietary habit, stress, hormonal imbalance or some medical imbalance or some medical 
reasons which requires gynecological assessment at the earliest. In a study conducted among 
tribal Gujjar adolescent girls, 9.9 percent of the subjects had their menstrual cycle between 45-60 
days which is similar to the figure in the present study (Dhingra et al 2009). 

66.7% girls had regular cycles, 84.1% had medium blood flow, 78.7% had cycle length between 
21 to 35 days & 79.7% had bleeding for 3 to 5 days in the present study that is similar to the 
study conducted by Dambhare et al. 2012, which reported 69.52% had cycle length & 67.56% 
girls had cycle length of 21-35 days and duration of flow for 2 to 4 days. Present study, in the 
conformity with other study (Keerti Jogdand et al 2011) which reported 76.65% girls had 
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duration of flow for 3-5 days. A study reported 84% girls having blood flow between 3-5 days 
(Balsubramanian, 2005). In a study conducted at Malaysia 88.2% girls had menstrual flow for 3- 
7 days and 62.8% had cycle length between 21-35 days (Lee et al 2006). 

In the present study 61.7% girls had ever faced menstrual problem, abdominal cramps/pain being 
the most common (40.5%). In other studies 60.77% (study in central India by Dharampal et al 
2012) & 50.6% girls reported dysmenorrheal among girls ( Verma et al. 2013). In the present 
study 51.5% girls reported menstrual syndrome with headache ( 18.3%), depression (36.3%), 
anxiety (28.8%), fatigue (20.1%), food cravings (21.1%), similar results have been reported in a 
study (Sheetu et al. 2014) which found 51.5% girls to have premenstrual syndrome with 
headache (50%), depression (47.8%), tension (36.9%), abdominal cramps (35.5%) being the 
common symptoms. Result of the present study is also in conformity with the study conducted 
by (Dambhare et al 2012). which showed 56.15% girls had experienced headache (26.7%) which 
was the most common symptom. Menstrual symptoms was experienced by 74.6% and 
dysmenorrheal by 67.7% of the adolescent girls in a study (Lee et al 2006) and the most common 
problem was dysmenorrheal 88.8% as reported in his study . 


CONCLUSION & RECOMMENDATIONS 


The findings provide a base line data for planning awareness programmes for the adolescent 
girls. Results indicate that adolescent girls experience menstrual problems. The natures of 
menstrual problems are different. The percentage of urban girls experiencing psychological 
problem is higher and the percentage of rural girls experiencing psychosomatic problem is high. 


ACKNOWLEDGEMENT 


We are also thankful to the adolescent girls of Chhattisgarh for their cooperation and 
participation in the study. 


REFERENCE 


Adam HPJ (2002). Menstruation in young girls: A clinical prospective. Obst. Gynecol., 99(4); 
655-662. 

Ailbereisen RK, Kracke B (1997). In: Health risks and developmental transitions during 
adolescence. Schulenberg J, 

Balasubramanian P; Health needs of poor unmarried adolescent girls-A community based study 
in rural Tamil Nadu. Indian Journal of Population Education, 2005:18-33. 

Dambhare DG, Wagh S, Dudhe J; Age at Menarche & Menstrual cycle pattern among school 
Adolescent girls in Central India. Globed Journal of Health Science, 2012; 4(1): 105-11. 
Dasgupta, A. & Sarkar, M. (2008). Menstrual Hygiene: How Hygienic is the Adolescent Girl? 
Indian Journal of Community Medicine, 33 (2), 77-80. http://dx.doi.org/10.4103/0970- 
0218.40872 


© The International Journal of Indian Psychology, ISSN 2348-5396 (e) | ISSN: 2349-3429 (p) | 97 









Menstrual Cycle Pattern among Adolescent School Girls in Chhattisgarh 


Demir, S. C., Kadayifci, T. O., Vardar, M. A., et al. (2000). Dysfunctional uterine bleeding and 
other menstrual problems of secondary school students in Adana, Turkey. J Pediatr 
Adolesc Gyecol, 13 (4), 171-5. http://dx.doi.org/10.1016/S1083-3188(00)00061-9 

Dhingra, R. & Anil Kumar. (2009). Knowledge and Practices Related to Menstruation among 
Tribal (Gujjar) Adolescent Girls. Ethno-med, 3 (1), 43-48. 

Diaz A, Laufer MR, Breech L (2006). Menstruation in girls and adolescents: Using the menstrual 
cycle as a vital sign. Pediatrics, 118(5); 2245-2250. 

Govt, of India; National Health Profile, Percent distribution of population by age and sex, 
Ministry of Health and. Family Welfare, New Delhi, 2010. 

Jogdand K, Yerpude P; A community based study on menstrual hygiene among adolescent girls. 
UMCH, 2011; 13(3): 2-6. 

Kaplowitz P (2006). Pubertal development in girls: Secular trends. Curr. Opin. Obstet. Gynecol., 
18(5): 487-491. 

Kaprio J, Rimpela A, Winter T, Viken RJ, Rimpela M, Rose MJ (1995). Common genetic 
influences on BMI and age at menarche. Hum. Biol., 67: 739-753. 

Lee LK, Chen PCY, Lee KK, Kaur J; Menstruation among adolescent girls in Malaysia: a cross- 
sectional school survey. Singapore Med J., 2006; 47(10): 869. 

Maggs JL, Hurrelmann K, editor. Cambridge, Cambridge University Press; 1997. Self-reported 
maturational timing and adaptation in adolescence, pp. 85-10 

Namade, D., Anjenaya, S., & Gujar, R. (2009). Impact of health education on knowledge and 
practices about menstruation among adolescent school girls of Kalambolo, Navi- 
Mumbai. Health and Population: Perspectives and Issues, 32 (4), 167-175. 

Okusanya BO, Garba KK, Okome GB, Ohiosimuan O (2009). Menstrual pain and associated 
factors amongst undergraduates of Ambrose Alii University, Ekpoma, Edo State, Nigeria. 
Niger. J. Med., 18(4): 409- 412. 

Padez C (2003). Age at menarche of schoolgirls in Maputo, Mozambique. Ann. Hum. Biol., 
30(4): 487-495. 

Rebacz E (2009). Age at menarche in schoolgirls from Tanzania in light of socioeconomic and 
socio demographic conditioning. Coll. Antropol., 33(1): 23-29. 

Sheetu M K, Naik J D, Thakur M S, Langre S D, Pandey V O; Patterns & Problem of 
Menstruation amongst and Adolescents girls Residing in the Urban Slum. Sch.J.App. 
Med. ScL, 2014; 2 (2A) : 529-534. 

Thomas F, Renaud F, Benefice E, de Meeus T, Guegan JF (2001). International variability of 
ages at menarche and menopause: Pattern and main determinants. Hum. Biol., 73(2): 271-290. 

Verma PB, Pandya CM, Ramanuj VA, Singh MP; Menstrual pattern of adolescent school girls of 
Bhavnagar, Gujarat. NJIRM, 2011; 2(1): 38- 40. 


How to cite this article: P Srivastava, A Varoda, R Venugopal (2016), Menstrual Cycle Pattern 
among Adolescent School Girls in Chhattisgarh, International Journal of Indian Psychology, 
Volume 3, Issue 3, No. 10, DIP: 18.01.182/20160303, ISBN: 978-1-365-19879-3 


© The International Journal of Indian Psychology, ISSN 2348-5396 (e) | ISSN: 2349-3429 (p) | 98 




The International Journal of Indian Psychology 
ISSN 2348-5396 (e) | ISSN: 2349-3429 (p) 

Volume 3, Issue 3, No. 10, DIP: 18.01.183/20160303 



INDIAN PSYCHOLOGY 


The International Journal of 


ISBN: 978-1-365-19879-3 
http://www.ijip.in | April - June, 2016 

‘Not a Boy, Not yet a Man’: Analysing the Development of a Young 

Man from Jung’s Standpoint 


Adolescence, as we all know, is one of the most complicated stages of one’s life. It is marked by 
psychological, cognitive, and physiological changes. The experiences and learning at this stage 
forms a soil bed, on which the plant of adulthood grows. However, what it grows into is the 
question. Young boys and girls are confused about the changes taking place at every level, and 
thus are vulnerable against long term problems like substance abuse, personality and mood 
disorders. Therefore, this stage can either ‘make you or break you’. 

This research paper looks specifically into the relationships of a young boy who is dealing with 
puberty, especially from sexual point of view. He is no longer a boy, but definitely not yet a man. 
There is a constant tussle between the two forces. It is during this phase that one’s sexuality, 
sexual preferences, sexual confidence etc are developed. Issues like homosexuality, Promiscuity, 
masculinity etc in men, have their roots in how an adolescent boy develops and learns in this 
crucial stage. 

Carl Gustav Jung understood its importance and has explicitly written on this theme. Not only 
this, his theories are finding their confirmations in the research that is being undertaken today. It 
becomes amply clear that sexual experiences in adolescence have far reaching consequences and 
affect our relationships in adulthood in more ways than we thought earlier. 

Keywords: Adolescence, Young boy, sexual relationships, Carl Jung. 

The word adolescence is coined from the Latin verb ‘adolescere’ which means ‘to grow into 
maturity’. Therefore adolescence is a phase wherein an individual grows to be a responsible 
adult. Peterson (1988) has described adolescence as a phase of life beginning in biology and 
ending in society. This implies that adolescence is that stage wherein an individual faces a 
number of physiological, cognitive and psychological changes — a change in his physical and 
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social characteristics from what are typically considered child-like to what is considered adult- 
like (Lerner & Spanier, 1980). Adolescence, thus is a very important phase wherein the 
experiences and learning of an individual form a base for what an individual will be like when he 
grows up to be an adult. 

Adolescence has been divided into three sub-periods: 

1. Early adolescence 

2. Mid-adolescence 

3. Late adolescence 

The three stages are discussed briefly as under: 


EARLY ADOLESCENCE 


This period includes the developmental changes and the onset of puberty initiated and indicated 
by the growth spurt. During this period, the adolescents remain home-centred. The behaviour of 
the adolescent may be temporarily disorganized and erratic along with a decreased willingness to 
accommodate the expectation of his parents and others. Also, wilder mood swings and periodic 
bouts of feeling ill-treated and unloved may dominate his emotional life. His group activities are 
primarily with members of his own sex. This period falls between 10 years and 13 years. 


MID ADOLESCENCE 


This period follows puberty by about one to one- and- a -half years. It spans between 13 years 
and 18 years. At times, the first tentative interest and approach towards the opposite sex takes 
place. The awakening of heterosexual interest often disrupts previous peer groupings and 
intimate friendships. Characteristically, this is the stage when adolescent rebellion starts— a 
period of irritability, wide mood swings and rapidly changing feelings. Obedience to parental 
dictates is replaced by conformity to peer group standards and loyalties. Early sexual exploration 
begins. 


LATE ADOLESCENCE 


This is the period of transition as the young consolidate their identity and come to grips with 
their future. This stage falls between the age 14 and 19 years. The late adolescent is able to be 
more selective and discriminating in his/her relationships. Feeling like a more complete and 
separate person, s/he is more able by this stage to form and maintain truly intimate relationship 
with others whose beliefs, ideas and motives s/he can see and respect as clearly as s/ he does his 
own. 

The early adolescence is characterised by the puberty hit. The hormonal changes that occur at 
this time initiate an individual into adulthood. Though it is a biological process, it has a deep 
impact on the psychological and social functioning. This view is validated by both evolutionary 
(Parker, 2000) and psychodynamic theories. (Freud, 1958; Freud, 1998) 
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For Sigmund Freud, Puberty meant the beginning of adult sexual life. (Freud, 1998). He 
considered male sexuality to be “straightforward and understandable”, and female sexuality to be 
“affectional and a sensual current.” 

Taking her father’s view forward, Anna Freud (1958) developed a viewpoint wherein she 
considered defence mechanisms to play an important role in adaptive mechanisms of the 
adolescents. They help in keeping the genital urges at bay. Unconsciously, adolescents use these 
defence mechanisms to reduce anxiety. 

Till recently, puberty has been seen as a biological process having psychological implications. 
Now, we have started following a much more integrated viewpoint in which puberty is seen as a 
“biopsychosocial transition” which is initiated by major neuroendocrine changes and is 
accompanied by psychosocial and behaviour changes that simultaneously initiate changes in the 
social contexts in which adolescents find themselves. (Handbook of Adolescent Psychology, 
2009). This view is known as the dynamic integration and refers to the essential and changing 
fusion of processes across psychological, biological and contextual levels of analysis (Susman 
and Rogol, 2004) 

This research paper looks specifically into the relationships of a young man who is dealing with 
puberty, from the standpoint of Carl Jung. There are a number of problems that a young boy at 
this crucial stage deals with. Jung enlists those difficulties to be “excessive anger or unhappiness, 
aggression, substance abuse, self harm, suicidal behaviour, excessive introversion and brooding, 
sleep and eating disturbances, school or work difficulties, relationship difficulties.” Though 
many of these above mentioned topics are very well researched, the sexual aspect is almost 
ignored. Since one is not yet a functioning adult yet, his sexuality is not given much importance. 
Jung however considers it so important that he feels that it often shapes how a boy will be when 
he is a man. 


EXPERIMENTATION 


The on rush of puberty in a boy brings a powerful change in his psychology. He has the 
‘sexuality of a grown man and the soul of a child’. There are ‘obscene fantasies, smutty talks’. 
There are a lot of moral conflicts and temptations. Basically, a young man is full of illusions, 
which are a sign of psychic disequilibrium. 

Because of these ‘rushes’, homosexual experiences are much more common among young males 
than admitted. It seemed to him to be more prevalent in cultures where the males and females 
were kept in strict segregation. In this context, he doesn’t speak of the adult, ‘permanent’ 
homosexuality; but of the ‘straight’ youngsters who enjoy such ‘rapturous friendship’ that they 
also use to express their feelings. According to the current research by Royal College of 
Psychiatrists, Crushes on someone of the same gender are common during this phase, but only a 
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few of them turn gay. But this may also lead to confusion whether they are gay or straight. Jung 
considers a homosexual relationship between an older boy and a younger boy to be ‘educative’ 
to the latter and ‘advantageous’ to both. However, the loyalty aspect is almost always missing. 
According to Jung, ‘the more homosexual a man is, more he is prone to disloyalty and 
seduction’. If however, the loyalty is present, such a friendship brings out the feminine, over 
sensitive, gushing, aesthetic element in a man; which if in excess can also be highly detrimental 
to his character in adulthood. 

Even the heterosexual experiences are of the most animalistic nature. There is no psychological/ 
emotional dimension to it. Any female would do. Jung says that to derive conclusions on 
someone’s character based on this phase is false. However, if there are too many experiences of 
this nature, there is a bad impact on the man’s psyche. He might grow up to be a respectable 
citizen outwardly, but inwardly, he would face repression of his sexual fantasies. These might 
further lead to coldness or lack of feeling towards ones’ wife or partner in adult life. It might also 
lead to a premature choice of a wife. The sexual aspect of their relationship will never be able to 
provide him psychological fulfilment or satisfaction. 

Talking about the heterosexual relationship in young age, we cannot ignore the controversial 
topic of older women with young men. Older women, single or otherwise hold a special 
fascination for the young boys. According to Jung, a young boy is usually ‘rather shy, unsure of 
himself, inwardly afraid, sometimes infantile’. He naturally seeks a mother, perhaps because he 
has too much or too little love in his own family. The question of parenting at this crucial stage 
comes into focus. Over protective and totally negligent parents are both detrimental to a child’s 
development. Research has shown that parents who are authoritative but at the same time let 
their wards grow according to their needs, wishes, aims etc; tend to have the most confident kids. 
Emotions, expectations and discipline needs to form a fine balance for a child to grow into a self 
sufficient, secure young man. 

Getting to the previous point, Jung says that even this type of a relationship is advantageous to 
the young mind of the boy but only if he quickly outgrows this relationship. ‘If he cannot let go 
of her apron- strings he will become a spineless parasite - for he might sink down to the level of 
a “lap-dog” or a “pet cat” of the older women who have money to fund them. 


ABSTINENCE 


Our culture teaches us to abstain from sexual relationships before marriage, especially at a 
student age. There are some people who consider this injurious. But Jung supports the traditional 
line of thought. Abstinence is important till a specific age. It begins to be injurious only when 
one reaches the age where he can have fulfilling, committed relationships. There are numerous 
studies that back this up. Individuals who have later sexual relationships are more likely to be 
married later and also have fewer romantic partners in adulthood. Not only this, there are 
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significantly lower levels of relationship dissatisfaction in adulthood. (Harden,2012; 
Nauert,2012). The reasoning given for this is that people become more “choosy” in selecting 
parenters, and “give in” only after considerable thought , surety and maturity. 

Whitborne (2013) links a majority of mental health problems, like substance abuse, with the 
number of sex partners, saying that there is a significant correlation with each other, though the 
causation is not yet clear. Weil et al. (2011) say that Casual sex relationships are a risk factor in 
itself. They lack emotional fulfilment and are likely to be impersonal. The substance abuse seems 
to become a coping mechanism to deal with loneliness and despair. This loneliness is not always 
conscious. People might repress their feelings and overtly continue to rather enjoy casual dating. 
Young men, who abstain from sexual relationships tend to indulge in masturbation. Though there 
are issues concerning the injurious effects of masturbation. Jung seems it perfectly normal and a 
‘safety valve’. It is uncomplicated, ordinary, and simple for a young boy. Because there is no 
need for sexual relationships at this age, masturbation can serve to be a healthy alternative. 
Cooper and Santella (2013) support masturbatrion because it reduces stress, anxiety, prevents 
infertility and has no emotional baggage to go with it. During adolescence, it is much more 
common than sex. However it is not admitted to very often. (Herbenick et al., 2010). This is 
because there is a stigma attached to it. adolescents can be encouraged to talk more openly about 
it. Parental guidance will be of utmost help in this scenerio. This needs to be paid attention to. 
Next comes in the flirting. It is an ‘expression of an experimental attitude which is altogether 
appropriate at this age’. Since there is no obligation among both people, this is an advantage. The 
only disadvantage a young person may face is that they might become a ‘habitual flirt, shallow, 
frivolous, and heartless’. A man turns into a “drawing room hero and a professional 
heartbreaker”. More than this, he will be blissfully unaware of his shallowness and frivolity, and 
also what a “boring” figure that he cuts. 


HOW “MANLY” AM I? 


A current topic that is in discussion these days pertaining to the development of young boys is - 
perception, development and projection of masculinity. ‘Boys don’t cry’, ‘Boys should be hardy’ 
- are some of the statements that are continuously conditioned into the vulnerable minds of little 
boys. It is counted as a virtue to repress his feminine traits as much as possible. The Social 
Learning theory states the importance of learning gender- specific behaviours from adult role 
models, like parents. Imitation, parental expectations, societal expectations, projection of gender 
specific traits all mould the development of children and adolescents. (Crouter et al. 2007; 
Cunningham, 2001; McHale et al. 2004). Not only this, gender socialization has also been found 
to happen due to siblings (Lloyd-Richardson & Niaura, 2005), Peers (Mayeux, Sndstorm 
&Cilliessen, 2008) and Media (Greenfeild &Yan, 2006). These force them to fit into the 
prototype of a “man” or a “woman”. 
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No wonder why Anima (Feminine side of a man) is extremely resistant to consciousness. Jung 
believed that anima originated from a young boys’ experiences with women - mothers, sisters, 
aunts, friends, lovers which combine into the concept of “women”. Anima exists in every male. 
Jung says that “No man is so entirely masculine that he has nothing feminine in him. The fact is, 
rather, that very masculine men have, carefully guarded and hidden, a very soft emotional life, 
often incorrectly described as “feminine”. In order to bring anima to consciousness, great 
courage is required. A man must overcome intellectual barriers and go deep into his unconscious. 
The repression of “feminine” traits and inclinations naturally cause these contrasexual demands 
to accumulate in the unconscious. Because of these accumulated, unconscious traits, a man is 
tempted to choose a woman, who unhesitatingly projects these traits. There will be an obvious 
attraction to such a woman. Keeping in view this line of thought, it can also be further implied 
that if a boy develops into a balanced individual- a man with balanced softer side- he might look 
for a woman who is also balanced in the same way. This would be very healthy for both sexes. 
Here again, this thrusting of traits into young males and females, cones into limelight. The more 
we force upon them to be in a certain way, the more they will push their actual selves in their 
unconscious. This invariably leads to incongruence in their young minds. Boundaries need to be 
drawn as to where we stop toying with the psyche of the youngsters. This fact cannot be stressed 
upon enough. 


CONCLUSION 


In the words of Jung, “the widespread discussion of the sexual question has brought the 
extraordinary importance of sexuality in all it’s psychic ramifications to the forefront of our 
social consciousness. Today it is no longer possible to brush aside the tremendous psychological 
importance of sex with a bad joke or a display of moral indignation. People are beginning to see 
the sexual question in the seriousness it deserves. The natural result of this is that much that was 
formerly held to be beyond dispute is now open to doubt. There is, for instance, a doubt as to 
whether the officially sanctioned form of sexuality is the only one that is morally possible, and 
whether all other forms are to be condemned out of hand. The arguments for and against are 
gradually losing their moral acerbity, practical considerations force themselves into the 
discussion, and finally we are beginning to discover that legitimized sex is not the equivalent of 
moral superiority”. 

Though not all concepts and ideas of Jung can be directly validated by research; but a whole lot 
of his viewpoints are in line with what many researchers are finding today. Therefore, it won't be 
wrong to say that Jung understood the depth of human psyche, of young men to be specific in 
this case. He understood the workings, implications and repercussions of the situations we face. 
The sexual aspect of young people remains an unexplored territory. The situations that Jung 
spoke about are valid in present day too. Either he was way ahead of his time, or he unlocked the 
basic, instinctual being that is universal and stays relevant no matter what time we are in. 
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ABSTRACT 


Background: The terms neurotic and psychotic are both used to describe conditions or illnesses 
that affect mental health. Serious mental illness is associated with increased risk of behavior problems. 
Therefore, study carried out to investigate the personality traits of psychotics and neurotics. 
Methods: Study examined personality dimension of 88 subjects select between two age group 
20-25 and 40-45 purposively. The study was conducted on 44 indoor psychotics (20 male & 24 
female) and 44 outdoor neurotics (18 male & 26 female). Study was conducted in Bareilly 
mental hospital, Bareilly India. Dimension Personality Inventory (DPI) was administered on all 
the included subjects. Result: Neurotics are more enthusiastic in comparison to psychotic 
participants on the dimension of personality inventory. Conclusion: psychotic female found to 
be more emotionally instable in comparison to neurotic female. 

Keywords: DPI, Personality, Psychotics, Neurotics. 

The terms neurotic and psychotic are both used to describe conditions or illnesses that affect 
mental health. Though neurotic and psychotic are both relative to mental health, there are 
differences between neurotic and psychotic conditions. The terms neurosis and psychosis are 
sometimes used interchangeably with neurotic and psychotic disorders. 

Psychosis, or a psychotic disorder, is believed to be more of a symptom than a diagnosis. As a 
psychiatric term, psychosis refers to any mental state that impairs thought, perception, and 
judgment. Chandola, 2016 reported in their study that bipolar patients are significantly differing 
from normal control. Researchers took interest to differentiate personality characteristics of 
normal healthy individuals from mentally ill (Shaw et al. 1975; Tripathi & Jahan, 2004, 
2010; Chandola et al. 2015;Cheung et al. 1997; Fazel and Grann, 2006; Camarena et al. 
2014; Angst & Clayton, 1986; Parnas & Jorgensen, 1989; Berenbaum and Fujita,1994).In 
essence, the primary difference between neurotic and psychotic is the manner in which they 
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affect mental health. Neurotic behavior can be naturally present in any person and linked to a 
developed personality. A neurotic disorder can be any mental imbalance that causes or results in 
distress. In general, neurotic conditions do not impair or interfere with normal day to day 
functions, but rather create the very common symptoms of depression, anxiety, or stress. It is 
believed that most people suffer from some sort of neurosis as a part of human nature. 
Personality traits are significantly related with psychiatric disorders (Camisa et.al. 2005; Trull, 
et. al. 2003). Tiwari et al. (2004) found that recidivistic group (56.1%) had higher prevalence 
of impulsive traits in comparison to control group. Traits of paranoid and impulsive 
personality disorder are more frequent among recidivists; heightened impulsivity, increased 
hostility, lack of guilt, cohort affect, Obsessive thinking, poor ego control and feeling of 
insecurity are the significant features of recidivistic criminals. Some people are afraid or 
unable to speak in front of large crowds. As a result, any situation that might warrant public 
speaking can cause symptoms from nervous nausea to vomiting, or from trembling to excessive 
perspiration. Some people suffer more severe symptoms of neurosis than others, and some forms 
of neurosis are more marked, such as obsessive-compulsive disorder. However, neurosis is not as 
severe as psychosis. . Personalities of psychopaths differentiate from normal on depressive- 
non depressive and Suspicious- trusting dimension (chandola et al. 201 5). General prevalence 
of suicidal ideation (of “willingness to take one’s own life”) neurotic symptoms proved to be 
similar in women and in men (34%). However prevalence of severe suicidal ideation was 
(signifi-cantly) greater in women than in men (8% vs. 3%). (Sobanski, et.al. 2014).Relationship 
between neurotics and schizophrenics and normal were also reported by Akhtar et.al. (1975) and 
Singh (1971) respectively. Having made a comparison of schizophrenics with normal controls 
and neurotics on concrete thinking Verma et.al (1973) found no abstract ability in 
schizophrenics. Pseudo neurotic’s schizophrenia was studied by Verma et.al (1977). Abraham 
et.al. (1979) and Chatterjee and Thakur (1976). Obsessive compulsive symptoms were 
recognized in schizophrenia (Agrawal & Agrawal, 2000) included neuroleptic medication to treat 
obsessive compulsive symptoms. A large number of studies provide strong evidence that gender 
based differences contribute significantly to the higher prevalence of depression and anxiety 
disorders in girls and women when compared to boys and men. 


METHOD 


Participants: 

44 indoor psychotics and 44 outdoor neurotics ranging between two age group i.e.20-25 and 40- 
45years served as participants. Including participants categorized with44 indoor psychotics (20 
male & 24 female) and 44 outdoor neurotics (18 male & 26 female). Taken from in Bareilly 
mental hospital, Bareilly India. Dimension Personality Inventory (DPI) was administered on all 
the included subjects. 

Tools: 

Dimension personality inventory (DPI): It is constructed by Bhargava (2012) and deals with 
six dimensions by which ones personality can be evaluated. They are: ‘Activity- passivity’, 
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‘enthusiastic-non enthusiastic’, ‘assertive-submissive’, ‘suspicious-trusting’, ‘depressive-non 
depressive’ and ‘emotional instability-emotional stability’ . It is similarly applicable for normal as 
well as psychotic patients. Score 10 or more indicative of left sided dominated personality on 
that dimension and score less than 10 indicative of the other side of that dimension. For example 
if person scored 15 on the dimension ‘activity-passivity’, he/she is active. 

Procedure: 

Participants suffering with two type of psychiatric illness i.e. psychotic and neurotic category 
group I admitted in Bareilly mental hospital, Bareilly India. And group II taken from OPD basis. 
Dimension Personality Inventory (DPI) was administered on all the included subjects. Informed 
consent was taken from patients and their available relative, Interview conducted in a separate 
room to maintain confidentiality. 


RESULTS 


Keeping in view the main objectives of the present study t-test was employed to see the 
difference between psychotic and neurotic individual’s personality dimensions. The result of the 
present study has been given below and consecutively discussed. 

Table- 1 Age and sex wise distribution of study sample of psychotic group 


Age 

group 

Sex 

Total 

Mean 
with SD 

Male 

Female 

20-25 

12 

19 

31 (70.5%) 

32.31+10.31 

Years 

40-45 

6 

7 

13 (29.5%) 

Total 

18 (40.9%) 

26 (59.0%) 

44 


Table- 1 shows total 44 subjects of psychotic group, majority of subject were female(59.0%) than 
their male counterpart (40.9%), and most of the subject belong to the 20-25 age 
group(70.5%).Mean age of the study sample was found to be 32.31 years with standard 
deviation of 10.31years. 

Table- 2 Age and sex wise distribution of study sample of neurotic group 


Age 

group 

Sex 

Total 

Mean 
with SD 

Male 

Female 

20-25 

15 

11 

26 (59.0%) 

31.45+10.22 

Years 

40-45 

12 

6 

18 (40.9%) 

Total 

27 (61.4%) 

17 (38.6%) 

44 


Table-2 shows total 44 subjects of neurotic group, majority of subject were male(61.4%) than 
their female counterpart (38.6%), and most of the subject belong to the 20-25 age 
group(59.0%).Mean age of the study sample was found to be 31.45 years with slandered 
deviation of 10.22years. 
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Table-3 Showing the dimensional personality difference of psychotic and neurotic group 


Dimensions 

Groups 

N 

Mean 

S.D. 

t- value 

Activity- Passivity 

Psychotic 

44 

14.88 

5.26 

0.20 


Neurotic 

44 

15.13 

3.77 

df=86 

Enthusiastic- None 

Psychotic 

44 

11.93 

6.09 

2.22* 

enthusiastic 

Neurotic 

44 

14.34 

3.80 

df=86 

Assertive- 

Psychotic 

44 

12.72 

5.67 

1.98 

Submissive 

Neurotic 

44 

14.72 

3.52 

df=86 

Suspicious- Trusting 

Psychotic 

44 

15 

6.32 

0.65 


Neurotic 

44 

14.29 

3.40 

df=86 

Depressive-Non 

Psychotic 

44 

13.22 

5.80 

1.20 

depressive 

Neurotic 

44 

14.45 

3.54 

df=86 

Emotional instability- 

Psychotic 

44 

15.84 

5.53 

1.62 

Emotional stability 

Neurotic 

44 

14.29 

3.07 

df=86 


*Significant at p<0.05 level 


Table-3 shows that there was significant difference in the mean score (p<0.05) on Enthusiastic- 
None enthusiastic dimension of personality between psychotic and neurotic group, and rest of all 
five dimension of personality there was no significant difference was found which indicate that 
psychotics and neurotics having some similar characteristics on their personality. Higher score in 
the first and last dimension of personality ‘Activity- Passivity’, ‘Emotional instability- Emotional 
stability’ is shows positive and negative traits of personality. Neurotics were found to be more 
active, energetic, enthusiastic, regular, persistent and busy with ability to concentrate for long 
duration of time. And on the last dimension psychotics were found to be more emotionally 
instable on their personality they were having traits like affected by feelings, emotionally less 
stable, easily annoyed and upset, having low frustration tolerance for unsatisfactory conditions 
highly anxious and worrying, fearful, sensitive, touchy, given to mood swing etc. 

Fig. 1: Comparison of personality traits between psychotic and neurotic group on DPI. 
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Figure 1 shows that mean score 15.84 of psychotics on the sixth dimension of personality which 
indicate psychotics were more emotionally instable in comparison to other trait of personality. 


Table-4 Showing the dimensional personality difference of psychotic male and neurotic male 


Dimensions 

Groups 

N 

Mean 

S.D. 

t- value 

Activity- Passivity 

Psychotic male 

20 

15.6 

4.60 

0.59 

df=35.93 

Neurotic Male 

18 

15.33 

3.95 

Enthusiastic- None 
enthusiastic 

Psychotic male 

20 

13.15 

5.98 

1.35 

df=28.97 

Neurotic male 

18 

15.16 

3.07 

Assertive- 

Submissive 

Psychotic male 

20 

13.7 

5.74 

0.94 

df=32.69 

Neurotic male 

18 

15.16 

3.68 

Suspicious- 

Trusting 

Psychotic male 

20 

15.3 

6.86 

0.56 

df=27.82 

Neurotic male 

18 

14.33 

3.27 

Depressive-Non 

depressive 

Psychotic male 

20 

11.8 

6.00 

2.30* 

df=30.67 

Neurotic male 

18 

15.5 

3.41 

Emotional 
instability- 
Emotional stability 

Psychotic male 

20 

15.9 

4.31 

0.67 

df=33.02 

Neurotic male 

18 

15.11 

2.82 


*Significant at p<0.05 level 


Table-4 shows comparison of personality between psychotic male and neurotic male group on 
dimension personality inventory. Mean score of male subjects significantly differs at (p<0.05) 
between psychotic and neurotic male group on ‘Depressive-Non depressive’ dimension of 
personality. Higher score in the first dimension of personality indicate that neurotic male were 
more active than their psychotic male counterpart. Low score on dimension fifth which indicate 
psychotic male were having non depressive characteristics like relaxed, frustrated composed and 
satisfied etc. However neurotic male having depressive traits like feeling of helplessness, 
hopelessness , worthlessness, depressed, suicidal ideas, feeling of inferiority, highly frustrated, 
lack of self-confidence, restless and full of tense. There is no significant was found on the 
dimensions ‘Activity- Passivity’, ‘Enthusiastic- None enthusiastic’, ‘Assertive- Submissive’, 
‘Suspicious- Trusting’ and ‘Emotional instability- Emotional stability’. 
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Fig. 2: Comparison of personality traits between psychotic male and neurotic male group on 


DPI. 



Figure 2 shows that mean score 15.9 of psychotic male on the sixth dimension of personality 
which indicate psychotic male were more emotionally instable in comparison to other trait of 
personality. 


Table-5 showing the dimensional personality difference of psychotic female and neurotic 
female 


Dimensions 

Groups 

N 

Mean 

S.D. 

t- value 

Activity- Passivity 

Psychotic female 

24 

14.29 

5.78 

0.51 

df=38.60 

Neurotic female 

26 

15 

3.70 

Enthusiastic- None 
enthusiastic 

Psychotic female 

24 

10.5 

6.24 

2.63* 

df=34.24 

Neurotic female 

26 

14.26 

3.29 

Assertive- 

Submissive 

Psychotic female 

24 

10.83 

6.34 

2.59* 

df=35.89 

Neurotic female 

26 

14.42 

3.45 

Suspicious- Trusting 

Psychotic female 

24 

14.75 

5.98 

0.34 

df=36.81 

Neurotic female 

26 

14.26 

3.55 

Depressive-Non 

depressive 

Psychotic female 

24 

14.41 

5.47 

0.51 

df=38.59 

Neurotic female 

26 

13.73 

3.50 

Emotional instability- 
Emotional stability 

Psychotic female 

24 

15.79 

6.47 

1.15 

df=32.15 

Neurotic female 

26 

14.11 

3.05 


*Significant at p<0.05 level 


Table-5 shows that there was significant difference in the mean score (p<0.05) on second and 
third dimension of personality between psychotic female and neurotic female group, and rest of 
all four dimensions of personality there was no significant difference was found which indicate 
that psychotic female and neurotic female having some similar characteristics on their 
personality. The significant difference was found on the dimension ‘Enthusiastic- None 
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enthusiastic,’ ‘Assertive- Submissive’ which indicate psychotic female more non-enthusiastic 
and submissive in comparison to neurotic female. Higher score on the dimension sixth which 
indicate psychotic female were more emotionally instable, low frustration tolerance, mood 
swings, highly anxious and worrying etc. 

Fig. 3: Comparison of personality traits between psychotic female and neurotic female group on 

DPI 



Figure 3 shows that mean score 10.5 of psychotic female on the second dimension of personality 
which is the margin of base line score 10 indicate psychotic female were more non enthusiastic 
in comparison to other counterpart. 


DISCUSSION: 


The study was conducted to explore the difference of personality between psychotic & neurotic. 
The result show that there was significant difference in the mean scores (p<0.05) on 
Enthusiastic- None enthusiastic dimension of personality between psychotic and neurotic 
group. (table-3). Study reported schizophrenics are passive, non-enthusiastic, submissive, 
suspicious, depressive and emotionally instable (Chandola et al. 20 15). Mean score of subjects 
significantly differs at (p<0.05) between psychotic and neurotic male group on ‘Depressive-Non 
depressive’ dimension of personality. (Table-4) and the significant difference was found on the 
dimension ‘Enthusiastic- None enthusiastic,’ ‘Assertive- Submissive’ which indicate psychotic 
female more non-enthusiastic and submissive in comparison to neurotic female. (table-5) 
Chandola (2016) reported that there was significant difference in the mean scores (p<0.05) on 
enthusiastic-non enthusiastic, suspicious- trusting and emotional instable-emotional stable 
dimension of DPI between schizophrenic and bipolar group. 
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CONCLUSION: 


Personality of neurotics can be differentiated from psychotic’s enthusiastic-non enthusiastic 
dimension of DPI. Neurotic male were more depressive in comparison to psychotic male and 
psychotic female found to be more emotionally instable in comparison to neurotic female. 
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Adolescents: A Relation Design 


Introduction: Self-esteem is highly important in terms of mental health and personality balance. 
Psychological hardiness is a general orientation toward self and the surrounding world. Purpose: 
This study has been done with the aim of investigating the relationship of self-esteem and 
psychological Hardiness in Adolescents. Method: This study with causal-comparative 
framework was done in domain of descriptive studies. Therefore eighty (N=70) persons from 
residents of region 2 and region 5 of Tehran city (ages of 18-35 with average age of 22.7) were 
selected by multiphasic cluster sampling. The method of data collection was through survey and 
to this aim two questionnaires of Psychological Hardiness (response rate=0.90) and self-esteem 
scale (response rate=0.91) were used. The data were analyzed by Pearson parametric correlation 
test and F-test. Moreover the qualitative data resulting from demographic evaluations were 
codified and analyzed by analysis instrument of qualitative data i.e. Atlas.ti-5.2. Findings: the 
findings resulted from data analysis represented that there is significant relationship between 
spiritual intelligence and marital satisfaction (P<0.05). Conclusion: the findings of this research 
can be relevant to mainstream research and is hoped to help find new windows of discovery and 
development. 

Keywords: Self-Esteem, Psychological Hardiness, A Relation Design 

One of the most important mental features which help individuals cope with ups and downs 
effectively and patiently and maintain their achieved abilities and values is "self-esteem" 
(Dianati, Dehkordi, Juybari, Moradi, 2012). Self-esteem is highly important in terms of mental 
health and personality balance (Brown and Turner, 2010). Self-esteem is an intellectual 
evaluation based on the fact that every individual is valuable and, on the contrary, an individual 
is valueless and unpleasant (Kazemi, 2015). Low self-esteem disturbs humans' balance and 
dynamism, weakens their performance, reduces their efficiency, and affects their learning and 
creativity in a negative way, which is accompanied by fear (Kazeneini, Rajabi, 2012). 

1 M.A in Counseling Psychology, Azad University of Abhar, Iran 
*Responding Author 

© 2016 I B Ghalyanee; licensee IJIP. This is an Open Access Research distributed under the terms of the Creative 
Commons Attribution License (http://creativecommons.Org/licenses/by/2.0), which permits unrestricted use, 
distribution, and reproduction in any Medium, provided the original work is properly cited. 


Bahareh Ghalyanee 1 * 





Relationship between Self-Esteem and Psychological Hardiness in Adolescents: A Relation Design 


Psychological harness first was considered by Kobasa and it was recognized as collection 
composed of personality characteristics that in confrontation with stressful events of life can act 
as a source of resistance, such as a protective shield and those who are endowed with it can 
efficiently confront with problems and pressures in their life (Hagigi, Attari, Rahimi and 
Soleimani Nia, 2014). And it has been introduced as a moderator of the relationship between 
stress and disease (Karami et al, 2013). Using theories of existence, he describes hardiness a 
mixture of beliefs about self and world that is composed of the three components of 
commitment, control and confrontation and at the same time is a unit structure that is formed 
through the coherent and synchronous interplay of these interrelated elements (Maddi, Wadha 
and Haier, 2010). Confrontation is a belief that considers the changes of life as natural and 
positive. The person who is endowed with this believe, considers the positive or negative 
changes that are in need of readjustment as an opportunity to leam and grow more rather than a 
threat to his/her security and comfort, this kind of belief brings about cognitive flexibility and 
endurance of ambiguous and uncomfortable events and situations. Confrontation is the opposite 
point of threat or feeling of danger (Zhang, 2010). Psychological hardiness is a general 
orientation toward self and the surrounding world and includes three components of 
commitment, control and confrontation. 

The sample size 

With regard to the fact that the research method in the present study was a correlational one and 
in the correlational studies the size of sample should be between 10 to 40 subjects regarding each 
variable (Homan, 2010), 70 subjects were sampled in this study. 

N = 2q = 2 x 35 = 70 


Ethical considerations 

In this study, informed consent took place without any coercion, threat, enticement and seduction 
and the individuals were respected whether to refuse or accept to participate in the study. It was 
tried that the research method did not be in contradict with religious and cultural principles of the 
subjects and research participants in all stages of design, implementation and reporting of the 
study to be protected in terms of human dignity, respect and physical and mental integrity. 

Instruments 

-Psychological Hardiness questionnaire: This questionnaire has been made and validated by 
Kiamarthi, Najarian Mehrabizadeh Honarmand (1998) with the aim of providing a scale to 
measure psychological hardiness in Shahid Chamran University. This scale consists of 27 items 
and each item has four options as the following: "never", "rarely", "sometimes" and "often". In 
scoring for each item the values of 0, 1, 2, and 3 has been applied, respectively. The score range 
is in this questionnaire is from 0 to 81. Gaining a high score in this questionnaire shows a high 
psychological hardiness in person. Kiamarthi et al. calculated reliability coefficients of the 
questionnaire in two ways of test-retest and Cronbach's alpha as 84% and 76%, respectively. 
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Ghafuri et al. (2010) calculated the validity of this test by synchronous validation with the three 
criterion scales of public anxiety, depression questionnaire and self-actualization of Maslow. 
Coefficients were 65%, 67% and 62%, respectively. The reliability was calculated at the same 
time with definition of the construct of "psychological hardiness" that the obtained reliability 
was satisfactory. 

-Rozenberg's Self-esteem scale: Rozenberg's self-esteem scale which was made by Rosenberg 
in 1965 and translated by Rajabi and Bohlul in 2008 measures general self-esteem and personal 
value. This scale included 10 general items which measure life satisfaction and having a good 
feeling about oneself (Safaralizadeh, Partoazam, and Habibpour, 2001). According to Bornet & 
Right (2002; according to Rajabi and Bohlul, 2008), Rozenberg's self-esteem scale (SES) is one 
of the most common scales for measuring self-esteem; and it is a well-recognized scale, because, 
for self-esteem, it uses a concept similar to the concept presented in psychological theories about 
oneself. SES has been formed in order to give a general image of positive and negative attitudes 
to oneself (Rosenberg, 1979, according to Bashlideh, Yousefi, Haghighi et al, 2013). Using 
Cronbach's alpha, Rosenberg reported the reliability of the questionnaire to be 0.89. This scale 
has stronger correlation coefficients than Cooper Smith's self-esteem questionnaire (SEI); and 
when measuring the levels of self-esteem, it has greater validity (Grifits et al, 1997, according to 
Rajabi and Bohlul, 2008). In order to perform this test, the scale was given to respondents; and 
the respondents were asked to announce their agreement or disagreement by selecting choices 
such as "I agree" or "I disagree". Rosenberg reported the reformation of the scale to be 0.9 and 
the scalability of the scale to be 0.7 (Makund Hosseini, 2014). Cronbach's alpha coefficient for 
this scale, in the first turn, was 0.87 for men and 0.86 for women; and in the second turn, it was 
0.88 for men and 0.87 for women. The correlation of retest was in a range of 0.82 and 0.88, and 
internal consistency coefficient or Cronbach's alpha was in a range of 0.77 and 0.88 (Newton et 
al, 1999, according to Bashlideh, Yusefi, Haghighi et al, 2013). This scale had acceptable 
validity (0.77). 

Data analysis 

In this study with regard to the nature of study and reviewing the previous researches and with 
the aim of investigating the extent of correlation between self-esteem and psychological 
hardiness, with regard to type of scales, the parametric test of Pearson correlation was used. 


METHOD 


The present research was a causative comparative and correlation study in terms of descriptive 
designs. The study population included all 20-35 year-old persons in Tehran. The data in the 
present study were collected using a survey method and through questionnaires and clinical 
interviews in 2015. For this purpose, seventy (N = 70) persons were selected through random 
sampling method. The collected data were analyzed using Pearson correlation and t-test. In the 
first phase, the mentioned questionnaires were given to them. Then they were asked to complete 
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the questionnaire carefully and. After completing the questionnaires, they were accredited due to 
their participation in this research. 


STATISTICAL INDEXES 


Table 1: Demographic information regarding the variables of education and age 


Variable 

Variable 

Frequency 

Percentage 

Level of education 

Diploma 

25 

35.7 

Associate 

16 

22.9 

Bachelor 

24 

34.3 

Master 

5 

7.1 

Total 

70 

100 

Age rage 

20-24 

25 

35.7 

25-29 

21 

30.0 

30-34 

16 

22.9 

35-39 

8 

11.4 

Total 

70 

100 


As shown in Table 1, regarding the demographic information about subjects in this study, the 
highest frequency in terms of educational level is at the level of diploma, 35.7 percent, and the 
lowest frequency is related to the graduate (Master of Art/ Science), 7.1 percent. The highest 
frequency of women's age in the range of 20 and 24 years old is 35.7 percent and the lowest 
frequency of women's age in the range of 35 to 39 years old is 11.4 percent. The obtained 
variation range from the highest frequency and lowest frequency of age in women is 17 that the 
highest frequency is 25 and the lowest frequency is 8 as shown in the Table 1. 


Table 2: frequency and percentage of self-esteem and psychological hardiness 


Variable 

Rate 

Frequency 

Percentage 

Mean 

Std. D 

self-esteem 

High 

11 

15.7 

2.37 

0.749 

Medium 

22 

31.4 

Low 

37 

52.9 

Total 


70 

100 

Psychological 

hardiness 

High 

42 

58.6 

1.41 

0.496 

Medium 

29 

41.4 

Low 

0 

0 

Total 


70 

100 




Kolmogorov Smirnov test 

As you know, one of the pre-requisites of using parametric tests is normality of the distribution 
of research variables. In order to investigate the above pre-requisite Kolmogorov-Smirnov test 
was applied that the results are represented in table 3. 
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Table 3: results of Kolmogorov Smirnov test 


Variable 

Z 

Sig. 

self-esteem 

0.83 

0.49 

Psychological hardiness 

0.83 

0.48 


With respect to results of table 3, it can be concluded that the entire variables were normalized; 
therefore, parametric tests can be used to investigate the research hypotheses. 


Table 5: results of Pearson test 


Variable 

Kind of 

correlation 

correlation 

direction 

R 2 

Sig. 

self-esteem 

and 

psychological 

Hardiness 

Pearson 

0.60 

Positive 

0.36 

0.04 


With regard to above table and the extent of obtained correlation (0.60) it can be concluded that 
there is a meaningful relationship between self-esteem and psychological Hardiness. 


DISCUSSION 


The study that has just been considered has been conducted with the aim of evaluating the 
relationship between two variables of self-esteem and psychological Hardiness in Adolescents. 
The results showed that there is significant relationship between these two variables statistically. 
Hence hardiness and self-efficacy were found to be positively related to each other. Both the 
variables have certain common components. Since people high on hardiness have more problem- 
focused strategies and are higher on commitment, control and challenge, such people are likely 
to perceive themselves as self-efficacious. Because of higher perceive d control, people high on 
hardiness do not tend to have feeling of helplessness in difficult circumstances. They have more 
persistence and motivation which results into self-efficacy. Hardiness and self-esteem were 
found to be positively correlated. People high on hardiness, because of their being highly 
motivated and committed are likely to be attaining more success and have positive experiences. 
These outcomes of hardiness enhance feeling of self-worth and self-esteem. People high on 
hardiness are able to cope up with stress better as they are able to reframe and reinterpret adverse 
experiences. 

In this regard Najarian et al. (1988) concluded that there was a positive relationship between 
psychological hardiness with mental health and academic performance. Kiamarthi (1985) in his 
study obtained a negative correlation between psychological hardiness and subscale of 
somatization of SC190 scale. Ismail Khani (1988) also in his research concluded that there was a 
positive relationship between self-actualization and psychological hardiness among students of 
Islamic Azad University of Ahvaz. Kalantar (1988) also concluded that there is a negative 
relationship between psychological hardiness and mental illnesses. That is the higher the 
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hardiness in person, the person is less likely to develop mental illness and the lower the score of 
hardiness, the more likely he will become ill Yarali (2000) in his study that was conducted upon 
153 female teachers at high school levels in Shooshtar concluded that hardiness and its three 
components have a negative and significant correlation with psychological disorders such as 
anxiety, depression and somatization. In recognition of the importance of psychological 
hardiness as a crucial component in mental health, Lee (1991) in his study showed that long-term 
social adjustment had positive correlation with hardiness. Sheppard and Kashani (1991) in 
studying 150 adolescents showed that in stressful situations, adolescents who have higher 
hardiness, fewer psychological symptoms of illness are reported. Hard individuals mainly 
consider their life events as interesting, varied, instructive and challenging. The study that has 
just been considered has been conducted with the aim of evaluating the relationship between two 
variables of self-esteem and psychological Hardiness in Adolescents. The results showed that 
there is significant relationship between these two variables statistically. 


LIMITATIONS OF THE STUDY 


In the process of conduction, this study was together with some limitations that are as follows: 1) 
some of the participants were unwilling to participate in this study and since one of the 
requirements of this study was voluntary participation of patients, some of the patients didn’t 
participate in this study. 
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ABSTRACT 


The current study was conducted with the aim of examining the confirmatory factor structure of 
the revised Persian version of self-compassion rating scale among a group of male prisoners of 
Sepidar prison of Ahvaz. One hundred and seventy-eight male prisoners were selected using 
convenient sampling method among male prisoners and completed RPVSC and GHQ-ll-item. 
The confirmatory factor analysis confirmed 6 factors. The Cronbach's a coefficient for the entire 
scale was .91, for the 6 factors was from .77 to .92 and its convergent validity with the General 
Health Questionnaire was -.45 and for the 6 subscales with the GHQ was calculated from -.28 to 
-.48. Finally, the self-compassion scale can be used as a validated instrument in assessing aspects 
of self-compassion in male prisoners population. 


Keywords: Self-Compassion, Prisoners, Reliability, Persian, Validating. 

People experience negative emotions such as sadness, burnout, and failure in their lives. In order 
to cope with these negative emotions, they need to alleviate and eliminate, and above the all, 
they need to overcome such emotions without any harm. These people need to promote their 
self-compassion in relation with this type of negative emotions. The term self-compassion is 
derived from the word "compassion" as it involves being sensitive to others' pain and suffering, 
being aware of others' discomfort, and the desire to alleviate others' suffering and having a non- 
judgmental understanding for the others' mistakes (Deniz, Kesici, & Sumer, 2008). However, the 
term has conceptualized by Neff based on Buddhist philosophy. According to Fernando (2003), 
the ideals of western traditional health system emphasis on self-efficacy, personal independency, 
productivity, and self-esteem. In contrast, in the ideals of eastern traditional health system the 
emphasis is on coordination, social integration, balanced performance, protection and care. 
Salzberg (1997) argues that self-compassion is as that much important in eastern traditions and 
cultures such as Buddhism. According to this view, the self and the other are interdependent. 
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Thus, it is not possible to be compassionate about others but not about self. Neff (2003a, b) 
defines self-compassion as ability to keep one's feelings from suffering along with a sense of fun, 
communication, and love. 

Self-compassion is a relatively new concept in social, personality, and clinical psychology 
(Leary, Tate, Adams, Batts Allen, & Hancock, 2007). Neff (2003a, b) argued that self- 
compassion has 3 main components which includes: (1) Self-kindness. Since self-criticism and 
self-judgment originate from feeling of alienation and weak relationships with others (Mongrain, 
Vettese, Shuster, & Kendal, 1998), people who are kindly with themselves have not intense 
judgment and criticism toward themselves (Neff, 2003a; Neff, Hsieh, & Dejitterat, 2005). The 
self-criticism of people forms in two related processes. In the first process, self-criticism and 
enmity create a background which appears under self-hatred. And in the second process, people 
cannot be warm, soothing and reassuring, self-loving and self-directing. (2) Human community. 
This humanity community characteristics inspires from culture, human values, justice, 
independence, and tolerance. People with human community characteristic keep their cultural 
values, respect to the cultural values of other countries, believe in basic values such as justice, 
equality, and freedom, and try to adjust their relationship with their values. These people tolerate 
both themselves and others (Neff, 2001, 2003a, b, c; Neff & Harter, 2002a, b, 2003; Neff & 
Helwig, 2002). And (3) Mindfulness. Mindfulness refers to keeping the painful thoughts and 
emotions balanced in consciousness instead of over-identification. This process of consciousness 
reduces the self-criticism, keeps the individual away from negative judgment, and increases the 
personal perception. When the process occurs, self-kindness increases (Neff, 2003a). 

Neff (2003b) developed a scale to measure this personality construct (self-compassion). Since 
the 2003, much studies have used Self-Compassion Scale as an instrument regarding to varying 
psychological phenomena and instruments and tests. The principal form of self-compassion 
includes 26 items which measure 6 components of self-compassion: Self-kindness (When I’m 
going through a very hard time, I give myself the caring and tenderness I need.), Self-judgment 
(I don’t judge about my own flaws and inadequacies), Human community (I try to see my 
failings as part of the human condition), Isolation (When I fail at something that's important to 
me, I tend to feel alone in my failure), Mindfulness (When I fail at something important to me I 
try to keep things in perspective), and over- identification (When I’m feeling down I tend to 
obsess and fixate on everything that’s wrong). The questions are ranged on a 5-point Likert scale 
from 1= almost never to 5= almost always (Neff & Vonk, 2009). A Dutch version of the scale 
including 24 items ranging on a 7-point Likert scale has been developed that is very similar to 
the original version of self-compassion. 

The psychometric properties of the scale have been examined in different studies. Neff (2003b) 
reported the Cronbach's a of .92 for the entire scale, .78 for the subscale of self-kindness, .77 for 
self-judgment, .80 for human community, .79 for isolation, .75 for mindfulness, and .81 for over- 
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identification, and reported test-retest coefficients of .93 for the entire scale and .88, .88, .80, .85, 
.85, and .88 for the 6 subscales, respectively; Raque-Bogdan, Ericson, Jackson, Martin, and 
Bryan (2011) reported the Cronbach's a of .92; Raes, Pommier, Neff, and Van Gucht (2011) 
reported the Cronbach's a of .90 for the long form and from .71 to .83 for its 6 subscales and 
from .55 to .81 for the 6 subscales in the short form; Deniz, Kesici, and Sumer (2008) reported 
.83 (p < .001) and .70 for the test-retest reliability coefficient and the Cronbach’s a of the scale, 
respectively; Neff, Kirkpatrick, and Rude (2007) reported the Cronbach's a of .94; In two 
studies, Wei, Liao, Ku, and Shaffer (2011) reported the Cronbach's a coefficients of .58 and .88 
in students and adults populations, respectively. 

Using the confirmatory factor analysis method, Neff (2003b), Raes (2010), Raes et al. (2011), 
Azizi, Mohamad Khani, Foroughi, Lotfi, and Bahrain Khani (2013), and Ovec, Akin, and Abaci 
(2007, cited from Deniz et al., 2008) obtained a 6-factor solution about the Self-Compassion 
Scale (self-kindness, self-judgment, human community, isolation, mindfulness, and over- 
identification). But Deniz et al. (2008) did not confirmed 6-factor structure of the SCS. They 
initially observed a 5-factor structure with eigenvalues higher than one. But using Scree test, they 
showed a separate factor and omission of two items out of 26 items which had loadings less than 
.30. 

Deniz et al. (2008) indicated that the validity coefficients between the SCS and Rosenberg Self- 
esteem Scale (RSE), Satisfaction with Life Scale (SWLS), and Positive and Negative Affect 
Schedule (PANAS) were significant. Raes et al. (2011) found a nearly full correlation between 
the long and short forms of SCS as well as high correlations were observed between two 
subscales of the forms. Neff (2003b) showed that the SCS has significant, negative correlations 
with Beck Depression Inventory (BDI), the Speilberger Trait Anxiety (STAI), and Neurotic 
Perfectionism and has significant, positive correlations with SWLS and Emotional Processing. 
Van Dam, Sheppard, Forsyth and Earleywine (2011) found that the SCS better can predict 
people's intense signals and quality of life than the Mindful Attention Awareness Scale (MAAS) 
does. Ying (2009) indicated that the over-identification subscale is related to depression 
symptoms. Researchers have shown that self-compassion is related to psychological well-being 
and can be a protective and nurturing factor of emotional flexibility (Neff & Vonk, 2009). Also, 
high levels of self-compassion are related to increased mental health and to decreased anxiety 
and depression (Leary et al., 2007; Neff, 2003; Neff et al., 2007; Raes, 2010) and to increased 
happiness and optimistic (Neff et al., 2007). 

However, people can keep their psychological well-being and psychological health in family, 
society, and work settings by having various personality traits including self-compassion. Of 
course, the assessment of the construct in Iranian society requires a validated and reliable 
measurement. The current study was developed with two aims of examining the reliability and 
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the confirmatory construct of the scale based on the model of Raes et al. in 2011 in the male 
prisoners population. 


METHOD 


Participants 

The statistical population of the study included all of the male and female prisoners (2650 
persons, 2450 males and 250 females) of Sepidar prison in Ahvaz in 2014 from which 300 
prisoners were chosen convenient and with full consent using the criterion of being married and 
having at least diploma of which only 178 male persons collaborated. Ninety-four persons 
(52.8%) were in range of 20-30 years old, 47 persons (26.4%) in 30-40, 20 people (11.2%) in 40- 
50, 10 people (5.6%) in 50-60, and 7 people (3.9%) in 60-70; One hundred and forty-six people 
(82%) were diploma, 15 (8.4%) were associate degree, and 17 (9.6%) were bachelor; Eighty six 
people (48.3%) have been convicting for less than 1 year, 55 (30.9%) were between 1 or 2 years, 
and 37 (20.8%) have been convicting more than 2 years; Fifty persons (28.1%) were childless, 
59 (33.1%) had 1 child, 35 (19.7%) had 2 children, 17 (9.6%) had 3 children, 8 (4.5%) had 4 
children, 4 (3.2%) had 5 children, 2 (1.6%) had 6 children, 1 (.6%) had 8 children, 1 (.6%) had 
12 children, and 1 (.6%) had 13 children; Thirty-nine (21.9%) had robbery offenses, 33 (18.5%) 
had financial crime, 37 (20.8%) had drug offenses, 28 (15.7%) had strife and conflict crimes, 5 
(2.8%) with the crimes of murder, 10 (5.6%) with an offense of carrying gun, 3 (1.7%) with 
crime of adultery, 4 (2.2%) with security-related offenses, 2 (1.1%) had kidnapping crime, 7 
(3.9%) with forged documents, 8 (4.5%) had accidents crimes, and 2 (1.1%) had the dowry 
crime. 

Measures 

Self- Compassion Scale. The 12-item short form of the scale, developed by Raes et al. in 2011, 
was used to measure the 6 components of self-compassion each of which includes 2 items in the 
current study. The items are range on a 5 -point Likert scale from 1 = almost never to 5 = almost 
always and higher score represents higher levels of self-compassion. However, the scores of self- 
judgment, isolation, and over-identification are calculated inversely. The questionnaire was 
initially translated into Persian and was tested in terms of content and word selection and the 
Persian text translated into English again by a professor fluent in English and was used with the 
minimal changes. 

General Health Questionnaire-11. The questionnaire has 11 items and each item assess the 
intense of a psychological problem in last weeks in a 3-rating Likert Scale (0 = less than usual, 1 
= not more than usual, 2 = more than usual, and 3 = much more than usual). The minimum and 
maximum of scores are 0 and 33, respectively, which higher score indicates worse psychological 
health status (Rajabi & Hashemi Sheykhshbani, 2009). In a study using exploratory factor 
analysis on the scale (12 items), with omission of 1 item, 2 factor of social dysfunction (1, 2, 3, 
6, 7, and 11) and psychological distress (4, 5, 8, 9, and 10) were identified. The Cronbach's a 
coefficient of the scale was .85, for these two factors was .79 and .84 and the convergent validity 
coefficient of the scale with the 5-item Mental Health Questionnaire was .73 (p < .001) and was 
significant with the mentioned two factors (Rajabi & Hashemi Sheykhshbani, 2009). 
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Data analysis 

The data analysis was done using the confirmatory factor analysis for examine and fitness of the 
6-fator model of the scale, the Cronbach's a coefficient and Pearson's correlation coefficient for 
examine convergent the scale with the 11 -item Mental Health Questionnaire (Rajabi & Hashemi 
Sheykhshbani, 2009). The data were analyzed using Amos and SPSS-21. 


RESULTS 


Table 1. The mean, standard deviation, and correlation coefficients between the items and the 
total score of the SCS 


Items 

Mean (std. dv.) 

Total score 

Items 

Mean (std. dv.) 

Total score 

1 

(1.08)2.06 

* 

.62 

7 

(1.14)9.29 

.78 

2 

(1.06) 4.40 

.61* 

8 

(1.14) 8.28 

% 

.75 

3 

(1.14)2.33 

.79* 

9 

(1.03)6.71 

.66 

4 

(1.16)2.08 

* 

.76 

10 

(1.13)2.33 

* 

.62 

5 

(1.17)2.33 

.64* 

11 

(1.18)2.10 

* 

.72 

6 

(1.15) 8.45 

* 

.69 

12 

(1.25)2.14 

* 

.75 

Total 

(9.65) 26.69 


(P < .01) 


As it is shown in Table 1, the most means are related to item 7 'mindfulness' (9.9) and 6 'self- 
kindness' (8.45), in order, and the least ones are related to item 1 'over-identification' (2.06) and 
item 4 'isolation' (2.08), in order. The mean and standard deviation of the entire scale obtained 
26.69 and 9.65, respectively. Also, all of the items are significantly related to the score of the 
entire scale in statistical level of p < .01 (from .61 to .79). 


Table 2. The Cronbach 's a and convergent validity coefficients of SCS with GHQ-11 


Factor 

Cronbach's a 

Convergent validity 

Self-compassion 

.91 

* 

-.45 

Over- identification 

.77 

* 

-.29 

Self-kindness 

.83 

* 

-.37 

Mindfulness 

.92 

* 

-.45 

Isolation 

.88 

* 

-.29 

Human community 

.91 

-.48* 

Self-judgment 

.87 

* 

-.28 


(p < .01) 

As it can be seen in table 2, the Cronbach's a coefficients for the entire scale were .91 and for the 
six factors were .77 for over-identification, .83 for self-kindness, .92 for mindfulness, .88 for 
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isolation, .91 for human community, .87 for self-judgment. The convergent validity coefficients 
of the scale and the six subscales with GHQ-11 (Rajabi & Hashemi Sheykhshbani, 2009) from - 
.28 (p < .036) to -.48 (p < .001) were significant (the negative signs between the constructs does 
not implicate that there are negative and inverse relationship, rather it is due to the scoring 
system of GHQ, namely, the lower score indicates the better mental health). 

Table 3. The fitness indices of the 6-factor model of the SCS 



df 

P 

tfldf) 

GFI 

AGFI 

CFI 

RMR 

RMSEA 

49.23 

38 

.105 

1.29 

.96 

.91 

.99 

.03 

.04 


2 

As it is shown in table 3, the fitness index of y of the 6-factor model is 49.23 (p > .050) and is 
not statistically significant, and indicates that the model is fit to the population. It should be 
noted that by applying a correction index from Co to ei 0 , other indices including y 2 kif 1.29 less 
than the contractual value of 3, fitness indices of GFI, CFI, and AGFI higher than .90, RMSEA 
less than .05, RMR are in low which all of them indicate that the 6-factor model with a 
correction is fit to the population (see figure 1). 

(Figure 1. here ) 


DISCUSSION 


The current study was done with the aim of examining the validity and reliability of the Persian 
version of self-compassion scale among a group of prisoners of Sepidar prison of Ahvaz. The 
key findings can be summarized as follow: First, the results of the structure of confirmatory 
factor analysis with a correction indicated the fitness of the 6-factor model (factor loads from .78 
for the item 1 'over-identification' to .93 for the item 3 'mindfulness'). RMSEA is at the least 
possible indicting the low error of the model (see table 3). Other fitness indices of the model 
including GFI = .96, AGFI = .91, NFI = .96, and CFI = .99, were all higher than the contractual 
value of .90. Also, the value of y is 49.23 and y !df is less than 3, which are the other two 
acceptable fitness indices of the 6-factor model. As a result, this study and the studies of Raes 
(2010), Raes et al. (2011), Azizi et al. (2013), Neff (2003b), and Ovek et al. (2007, cited from 
Deniz et al., 2008) have confirmed the structure of the 6-fator model of the Persian version of 
self-compassion scale, but Deniz et al. (2008) have confirmed the 1-factor model. However, it 
seems that this personality instrument is applicable in Iranian society even in prisoner 
participants. 

Second, the results of the correlation coefficients for examining the convergent validity showed 
that there are significant correlations between this scale and its subscales with mental health 
questionnaire, which the most correlations were related to the subscales of human community 
and mindfulness. The following studies confirm the finding: Neff (2003b) found a significant, 
positive relationship between the SCS and Satisfaction with Life Scale and Emotional 
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Processing, and a negative relationship with Beck Depression Inventory, the Speilberger Trait 
Anxiety, and Neurotic Perfectionism; Neff et al. (2007), Leary et al. (2007), Neff (2003), and 
Raes (2010) found that high levels of self-compassion is related to more mental health and less 
anxiety and depression and more happiness and optimism; Deniz et al. (2008) found a positive 
correlation between the SCS and Rosenberg Self-Esteem and Satisfaction with Life scales; Raes 
et al. (201 1) found a correlation between the long and short forms of the SCS as well as the high 
correlations between two subscales of the long and short forms of SCS. Similarly, Ying (2009) 
showed that the subscale over-identification is related to depression symptoms. Another study 
showed that self-compassion is related to psychological well-being and it can be a protective and 
nurturing factor of emotional flexibility (Neff & Vonk, 2009). 

Third, the Cronbach’s a coefficients for the entire SCS and for its 6 subscales were acceptable 
(see table 2). Given that he Cronbach's a coefficients of .60 and higher are generally acceptable, 
the finding and other findings of the other studies, such as Deniz et al. (2008), Raes (2010), Raes 
et al. (2011), Neff (2003), and Azizi et al. (2013), in relation with internal consistency confirm 
that the reliability levels of the scale are acceptable and the total score and all of the subscales 
can be used in different contexts of therapy and research. 

The 12-item form of SCS can be efficiently used as an alternative instrument instead of the long 
one to save time and money in therapeutic and research situations and contexts. It can be useful 
for therapists seeking progression and revision of therapy and counseling activities of patients 
and clients and helping to them. This version might be a convenient instrument for identifying 
people developing negative emotions toward themselves and people who cannot develop self- 
understanding and tolerance in Iranian culture. Also, we hope that the revision of the self- 
compassion construct can have a contribution in increasing movement of 'positive psychology.' 
The movement is based on humans' strengths and potentials such as their ability to happiness, 
love, and forgiveness rather than pathology and maladaptive functioning. However, self- 
compassion improves the positive emotions toward self while simultaneously maintains 
closeness to the others. 

However, the generalization of the findings to the other populations should be done with caution, 
because the chosen sample is not a random one. It is recommended to use other populations in 
sampling in future studies in order to generalize the findings. We suggest to use retest reliability 
coefficient to examine the reliability and to use the Rosenberg Self-Esteem Scale to examine the 
validity of the scale in another study. 
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The items of the Persian version of Self-compassion Scale 

1- When I fail at something important to me I become consumed by feelings of inadequacy. 

2- 1 try to be understanding and patient towards those aspects of my personality I don't like. 
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3- When something painful happens I try to take a balanced view of the situation. 

4- When I’m feeling down, I tend to feel like most other people are probably happier than I am. 

5- 1 try to see my failings as part of the human condition. 

6- When I’m going through a very hard time, I give myself the caring and tenderness I need. 

7- When something upsets me I try to keep my emotions in balance. 

8- When I fail at something that's important to me, I tend to feel alone in my failure. 

9- When I’m feeling down I tend to obsess and fixate on everything that’s wrong. 

10- When I feel inadequate in some way, I try to remind myself that feelings of inadequacy are 
shared by most people. 

11- I’m disapproving and judgmental about my own flaws and inadequacies. 

12- I’m intolerant and impatient towards those aspects of my personality I don't like. 
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ABSTRACT 


Mental health is not an exception to the social constructs that surrounds it. Although, some 
progress has been achieved in understanding the dimensions of stigma against mental illness, and 
the processes by which public stereotypes are translated into discriminatory behavior, much 
more needs to be researched upon. Myths and misconceptions about mental diseases are 
continually reinforced by stereotypical and often destructive media images. Mentally ill have 
fundamental / human right to receive mental health care and to humane living conditions in their 
families, communities and mental hospitals. Societal support to the vulnerable groups like 
mentally ill is picking up more momentum in the recent years. Prevention is often overlooked, 
under-funded and neglected components of mental health. 


Keywords: Socio-Legal Aspects, Mental Illness 

Mental health refers to inner harmony of an individual personal pre-disposition whereas the 
social health connotes external harmony of an individual adjustment to social and environmental 
factors around him. The mental health looks at how one solves his/her own internal conflicts, the 
level of self-esteem, needs, problems, goals and ability to strike a balance between rationality 
and emotionality. If we examine the history of mental health and illnesses in India, mental health 
from its very beginning viewed as incurable as it is disease inherited idiosyncrasy or family 
‘curse’, or a lifelong affliction with near supernatural origins. As a result, treatment falls beyond 
the reach of science and rationality. This is one of the major factors in influencing our attitude, 
perception and understanding of mental health and illnesses. Even today, we are unable to 
challenge these stereotyped beliefs, myths and this is one of our greatest drawbacks in the 
achievement of our goals about mental health(l). 

A few centuries ago mental patients were locked up in ‘madhouses’ and thereafter they were 
given shelter in mental asylums away from the harassment of the society that neither understand 
nor tolerate their behavior. After some decades, mental hospitals appeared on the scene to treat 
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mentally ill patients. Today we have ‘mental health institutes’ which provide a variety of 
services like care, treatment and rehabilitation of mentally ill and also programmes for 
prevention and promotion of mental health. Erwadi Tragedy in 2001 which took away the lives of 
28 inmates of a faith-based mental asylum by the fire when were bound by chains at Moideen 
Badusha Mental Home in Erwadi Village in Tamil Nadu. The incident revealed bleak state of 
affairs of mental health care in the country about supernatural beliefs, its incurability, lack of 
services and lack of recognition for human rights. In the same years Supreme Court directed the 
central government to take the responsibility of mental health care and to expand community 
mental health services to the whole country with more emphasis on human rights. 

Stigma & Stereotypes 

People with serious mental illness not only struggle with the symptoms and disabilities that are 
associated with the disease but are also robbed of their legitimate life opportunities due to 
stereotypes and prejudices that surrounded with the misconceptions about the disease. The 
impact of stigma against mental illnesses are twofold, public stigma which is the reaction of 
general public towards the people with mental illness and self-stigma is the prejudice which 
people with mental illness turn against themselves. Both public and self-stigma have three 
common components viz. Stereotypes, prejudice, and discrimination. Several themes describe 
misconceptions about mental illness and corresponding stigmatizing attitudes. Media analyses of 
film and print have identified that the people with mental illness are homicidal maniacs and 
should be feared at once. Stereotypes are “social" because they represent collectively agreed 
upon notions of groups and they are "efficient" because people can quickly create impressions 
and expectations of other group of individuals who are themselves stereotyped. 

The media are essential players in any movement for change, as they have an important role in 
determining public attitudes to mental illness. The sad reality is that, for most people with 
schizophrenia, living in the community does not mean being part of the community. There is 
need to ensure that the treatment package includes not only access to good clinical care, but a 
range of other factors such as community accommodation and rehabilitation programs, family 
education and support, respectful and welcoming attitude of health professionals and community 
members. 

Change strategies for public stigma have been grouped into three approaches i.e., protest, 
education, and contact. Groups protest false and hostile images of mental illness as a way to 
challenge the stigmas they represent. These efforts send two messages to the media and the 
public, first media to stop reporting such inaccurate images of mental illness and to the public 
to stop believing such negative views about mental illness. In recent years, citizens are 
encountering far fewer sanctioned examples of stigma and stereotypes because of such protest 
efforts. Circumstantial evidence suggests that protest campaigns have been effective in getting 
stigmatizing images of mental illness withdrawn. (2). 
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International scenario: 

By the year 1978, Italy came out with a revolutionary mental health law in tune with the 
historical context with a focus on human rights, deinstitutionalization of services, care in the 
community, partnership with patients, families etc. In the year 2001 WHO in its World Health 
Report made several recommendations for incorporate provisions for treatment of mentally ill in 
the community i.e., within the primary health care setup involving communities, families and 
patients. Accessibility and availability of all psychotropic medicines and education to the 
patients also emphasized. 


In 1991, minimum human rights standards of practice in the mental health field were established. 
International oversight and enforcement bodies have used the MI Principles as an authoritative 
interpretation of the requirements of international conventions such as the ICESCR(ll). As a 
policy guidance instrument, the Standard Rules for equalization opportunities for persons with 
disabilities reiterate the goals of prevention, rehabilitation and equalization of opportunities 
established by the World Programme of Action (12). 

The Caracas declaration which has major implications for the structure of mental health services, 
states that exclusive reliance on inpatient treatment in a psychiatric hospital isolates patients 
from their natural environment, thereby generating greater disability. The Declaration establishes 
a critical link between mental health services and human rights by concluding that outmoded 
mental health services put patients' human rights at risk. The Declaration also advocated to 
promote community-based and integrated mental health services by suggesting a restructuring of 
existing psychiatric care. It states that resources, care and treatment for persons with mental 
disorders must safeguard their dignity and human rights, provide rational and appropriate 
treatment, and strive to maintain persons with mental disorders in their communities. It further 
states that mental health legislation must safeguard the human rights of persons with mental 
disorders, and services should be organized so as to provide for enforcement of those rights(13). 

International associations of mental health professionals have also declared to protect the human 
Rights of persons with mental disorders by issuing their own sets of guidelines (Madrid 
Declaration) for standards of professional behaviour and practices, the declaration insists on 
treatment based on partnership with persons with mental disorders, and on enforcing involuntary 
treatment only under exceptional circumstances (14). In 1996, WHO developed the Mental 
Health Care Law: Ten Basic Principles as a further interpretation of the MI Principles and as a 
guide to assist countries in developing mental health laws. In 1996, WHO also developed 
Guidelines for the Promotion of Human Rights of Persons with Mental Disorders, which is a tool 
to help understand and interpret the MI Principles and evaluate human rights conditions in 
institutions (15). In 1994, the World Conference on Special Needs Education adopted which 
affirmed the right to integrated education for children with mental disabilities. This is of 
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particular importance in implementing the World Declaration on Education for All(WDEA) and 
enforcing the right to education established under the ICESCR (16) 

Legal aspects: 

Another very important issue related to the mental health is its legal aspects. The important legal 
milestones in India include passing of Narcotic and psychotropic Substance Act 1985, Mental 
Health Act 1987 and persons with Disability Act 1995. Mental Health Act 1987 was 
promulgated with new provisions like demystification of mental illness, simplification of 
admission/discharge procedures and putting more emphasis on protection of the interest of the 
mentally ill and their well-being. It has introduced more humanitarian considerations to prevent 
any indignity or cruelty to the mentally ill. But the act was never implemented in its true spirit. 
Many provisions of the outdated Indian Lunacy Act 1912 like custodial care and segregation of 
mental patients from the mainstream community are still in vogue. In the medieval ages, it was 
believed that people going to prison, sanatoria and mental asylums go only to die and never 
comeback. Persons with mental disorders, however, may require special and additional 
Protection in view of a history of human rights abuses, stigma and discrimination and, at times, 
due to the peculiarities of mental disorders. People with mental disorders are sometimes treated 
as “nonpersons”, akin to the way children or worse, animals are treated. They are often 
considered to lack adult decision making capacity, which results in a total disregard for their 
feelings and human dignity. 

Major human rights standards applicable to mental health: 

The serious mentally ill persons are a special group with disabilities and they are entitled to all 
human and fundamental rights which are guaranteed to disabled by the constitution of India, The 
fundamental right to life and liberty as interpreted by the Supreme Court of India in number of 
landmark cases includes the right to live with human dignity in accordance with the article 21 of 
the constitution of India. Rights of the patients with mental illness include right to get treatment 
with his/her own consent. These rights also dealt treatment under special circumstances, where 
the patient does not have judgement into his condition then treatment to be administered in his 
best interest. As soon as the conditions for compulsory treatment are no longer applicable, 
psychiatrist should obtain voluntary consent and treat the patient (3). These rights inter alia 
involve 

Confidentiality: Persons with mental disorders have the right of confidentiality of information 
about themselves and their illness and treatment; such information should not be revealed to third 
parties without their consent. All professionals involved in the care of persons with mental 
disorders should be aware of such rules and are duty bound by professional codes of conduct 
that generally include rules against breach of any confidentiality. Authorities in charge of mental 
health facilities should also ensure that adequate processes with effective systems are in place to 
safeguard the confidentiality of persons with mental disorders, so that only authorized 
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individuals have access information about them. There are also other issues in the confidentiality 
that the need of mental health professionals to share certain information about the patients with 
their primary caregivers and the rights of patients and their personal representatives to access 
information like clinical health records maintained by the mental health facilities for the purpose 
of initiating judicial review, or appeal against the decision that was already taken (4). 

Mentally affected persons staying in mental health facilities are often subject to poor living 
conditions, such as lack of or inadequate clothing, poor sanitation and hygiene, insufficient and 
poor quality food, lack of privacy, being forced to work, or being subject to physical, mental and 
sexual abuse(5). Patients admitted to mental health facilities have the right to be protected from 
cruel, inhuman and degrading treatment (6). The provision of a safe and hygienic environment is 
a health concern, and critical to a person's overall well-being and it should be close to normal life 
which includes facilities for leisure, education, religious practice and vocational rehabilitation. 
No individual should be subject to unsafe or unsanitary conditions when receiving mental health 
treatment. 

Privacy is a limitation upon the society members to intrude into the personal life of others. It is 
quite common in the mental health facilitates to violate privacy concerns like forcing patients to 
live for years in dormitory-like wards or “human warehouses “that provide little private space. 
However, in certain circumstances such as that of a suicidal patient who cannot be searched or 
continually kept under observation for his or her own protection. This limitation should be 
carefully considered against the internationally accepted right of Privacy. Patients admitted 
involuntarily (forcefully or against their willingness) often restricted to communicate even with 
their most intimate relatives and friends, but, they have the right to communicate with the outside 
world barring exceptions on confidentiality and access to information. 

There is also an urgent need to prevent forced labour in mental health facilities in menial jobs 
by mentally ill persons due to shortage of staff etc., however, there should clarity between 
forcedlabour, occupational therapy and occupational rehabilitation. Mentally ill persons and their 
relatives may not know about the rights that are available to them and suffer silently against their 
abuse. It is, therefore, essential to educate patients and their relatives about their rights when 
interacting with mental health services. Family members often bear the brunt of the person's 
behavior when he or she is ill or relapses and they too become targets of stigma and 
discrimination. In some countries, families and caregivers also carry the legal responsibility for 
third-party liability arising from actions of persons with mental disorders. Therefore, Family 
members and caregivers need complete information about the illness and treatment plans to 
enable to look after their ill relatives and should not be arbitrarily refused information simply on 
grounds of confidentiality. 
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Informed consent voluntarily admitted patients: 

Free and informed consent should form the basis of the treatment and rehabilitation of most 
people with mental disorders. Where the patient has the capacity to give informed consent, such 
consent is a prerequisite for treatment. “No treatment shall be given to a patient without his or 
her informed consent, except as provided as provide otherwise [MI principles: informed 
consent]. In persons with severe mental disorders where the person lost the ability to make 
informed choices and decisions affecting their lives, it is important to appoint another person 
who is able to act on their behalf and in the best interest of the person. The right to consent to 
treatment also implies the right to refuse treatment. Voluntary admission brings with it the right 
to voluntary discharge from mental health care facilities, lack of protest should not be construed 
as consent, since consent must be voluntary and informed. 

People unable to give informed consent are the persons who are not a safety risk to themselves 
or to others. It is crucial that the rights of non-protesting patients, users who are incapable, due to 
their mental health status, to give consent to treatment and/or admission, but who do not refuse 
mental health interventions. Their admission and treatment rights are protected in a similar 
manner to those of involuntary users. 

Informed consent from non-protesting patients should, like involuntary users, qualify for 
mandatory automatic review procedure and have the right to appeal their position along with 
other existing rights such as right to notification of their rights, to confidentiality, to adequate 
standards of care and other rights. The fundamental principles of “least restrictive environment” 
and “in the best interest of the patient” must similarly be applied to non-protesting patients. If 
users object to their admission or treatment, they must immediately stop being regarded as “non- 
protesting” and the full criteria for determining involuntary admission and treatment must be 
applied. Similarly, if, following their admission/treatment, they regain the capacity to make 
informed decisions; they must be removed from this status. 

Involuntary admission and treatment: 

Involuntary or compulsory admission is generally permitted only if all the following criteria are 
met and the patient is refusing voluntary admission viz. that there is evidence of a mental 
disorder of specified severity, and there is a serious likelihood of immediate or imminent harm 
to self or others, and/or a deterioration in the patient's condition if treatment is not given 
admission includes a therapeutic purpose, and this treatment can only be given by an admission 
to a mental health facility. Involuntary admission impinges on personal liberty and the right to 
choose, and they carry the risk of abuse for political, social and other reasons. On the other 
hand, involuntary admission and treatment can prevent harm to self and others, and useful to 
people in attaining their right to health, which, due to their mental disorder, they are unable to 
manage voluntarily otherwise. 
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In an emergency, involuntary admission and treatment should be permitted on the assessment 
and advice of a qualified medical or other appropriate practitioner. Emergency treatment must 
be time-limited (usually no longer than 72 hours), and substantive procedures for involuntary 
admission and treatment, if necessary, must be initiated as soon as possible and completed within 
this period. Emergency treatment should not include depot narcoleptics, major medical and 
surgical procedures, ECT, sterilization, psychosurgery and other irreversible treatment. 

Physical restraint or involuntary seclusion of a patient shall not be resorted to, except in 
accordance with the officially approved procedures of the mental health facility and only and 
when it is the last of all means available to prevent immediate or imminent harm to the patient or 
others. It should not be prolonged beyond the period for which is strictly necessary for this 
purpose. In all cases of physical restraint or involuntary seclusion, the reasons for them and their 
nature and extent shall be recorded in the patient's medical record. A patient who is restrained or 
secluded shall be kept under humane conditions and be under the care and close and regular 
supervision of qualified members of the staff. A personal representative, if any and if relevant, 
shall be given prompt notice of any physical restraint or involuntary seclusion of the patient 
(5, 6, 7, 8) 

However, it is important to stress that involuntary admission and treatment required only for a 
minority of patients who are suffering from mental disorders; in many instances where patients 
are admitted and treated involuntarily, if humane treatment and a proper opportunity for 
voluntary care were provided, involuntary admission and treatment could be reduced further. It is 
acknowledged that some user and advocacy groups, vehemently opposed to the idea of 
involuntary treatment, including the involuntary administration of psychotropic medicines, under 
any circumstances (9) 

Clinical and Experimental Research: 

Informed consent for participation in clinical or experimental research must be obtained from all 
patients who have the capacity to consent. This is applicable to both voluntary and involuntary 
patients. .No one shall be subject to torture or to cruel, inhuman or degrading treatment or 
punishment. In particular, no one shall be subject without his free consent to medical or scientific 
experimentation. (6). “clinical trials and experimental research shall never be carried out on any 
patient without informed consent, except that a patient who is unable to give informed consent 
may be admitted to a clinical trial or given experimental treatment, but only with the approval of 
a competent, independent review body specifically constituted for this purpose”. As per the 
International Ethical Guidelines for Biomedical Research Involving Human Subjects (10) 
consent may be allowed in biomedical research with proxy consent, or consent from a properly 
authorized representative, involving individuals who are incapable of giving informed consent. 
Where informed consent cannot be obtained, should be carefully followed (MI Principle 11). 
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Social Support for person with mental disabilities 

In view of the linkages between social and psychological problems and mental health social 
support in the existing of social structure is very essential to the mentally afflicted persons. The 
social workers for the first time allied with the mental health establishment and worked in 
hospitals. A social worker is a person who connects patients with mental disorders, hospital 
family and wider community. He tries to build a rapport with the patient to win his support 
cooperation and trust with staff the involved in the process of treatment. He helps the patient in 
using the family and community resources for his protection and restoration of his health to 
normal. He helps to sustain hope and interest in family employment and community while he is 
undergoing treatment and rehabilitation. The role of psychiatric social workers at micro level in 
community mental health services include brief psycho social assessment, brief therapy and 
placement services. At macro level include group psychotherapy, group psycho education, group 
work with children and family psycho education, family counselling and family therapy. NGOs 
like AMEND, Bengaluru, Asha Chennai, Rashmi Delhi are partnering with families and 
communities for community mental work. 

Reliable statistics regarding incidence of mental morbidity in India are not available. It is 
estimated that prevalence of mental patients is 2/1000, accordingly 8,00, 000 beds would be 
required in the hospitals to accommodate mental patients as against existing provision of a little 
over 10,000 beds for the country as a whole (Bhore committee). The patients’ attitude towards 
the family which was most averse and a major cause of relapse in 1970s gradually changed into 
that of carer and partner in 1990s. Mental health care was integrated with primary health care in 
1975. National mental health programme was launched in 1982 with main components of 
availability and accessibility of mental health services, application of knowledge to general 
healthcare (diffusion of mental health skills) and community participation. During 1990s District 
Mental Health programme, a 100% centrally sponsored scheme was covered in 25 district over 
25 states to make mental health are as part of primary health care in India. 

The mental health network includes both prevention and treatment facilities. Mental hospitals are 
an important part of the mental health service network and generally fall into three categories, 
State and county hospitals, Veterans Administration Hospitals. Aftercare services help patients 
in their re-socialization and one such specialized aftercare facility is the ‘halfway house ‘that 
provide living arrangements and opportunities for re-establishing work, family, and social 
relationships on a gradual basis under sheltered conditions. ‘Therapeutic clubs’ are one of the 
newer developments in aiding those who have been mentally ill. ‘Fountain House’ is the first 
such facility to believe people with emotional disabilities have productive potential, work is 
important for everyone, everyone needs social relationships and people need adequate housing. 

Outpatient psychiatric clinics are widely used for the care of emotionally disturbed children; 
diagnosis is made through interviews and testing. Treatment is planned to alleviate the problems 
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by modifying the child’s unacceptable behavior. Difficulty in disciplining, temper tantrums, poor 
relationships with peers and siblings, and poor adaptation to school are the more frequently 
encountered problems. Most jails and prisons have inadequate mental health services especially 
those who suffer from alcohol and drug dependence. 

Special Problems and Issues in Mental Health 

The major challenges faced by the mental health field are meager and unevenly distributed 
human resources for mental health care, substandard training in psychiatry, lack of welfare 
programmes to cured mental patients, public apathy and ignorance, growth of private sector 
without proper regulation. Another very serious and important consideration is the expansion of 
mental health services in to the rural areas where most of the people believe that the mental 
illnesses are caused by wrath of spirits, demons and ghosts and hence only religious, magical and 
traditional methods by god men/god women and traditional healers can only alleviate the 
symptoms. 

The number of homeless mentally ill frequently mentioned in the media is about some millions. 
An increasing number of these are children and women which shows a critical shortage of any 
kind of housing and employment opportunities. In countries like America “Greyhound therapy” 
is utilized by giving these people, one-way tickets to other parts of the country. Unless a person 
has demonstrated that they are a threat to themselves or others, no one can take away the right to 
freedom. Because of the nature of their illness many are unable to make rational decisions about 
their care is not considered by the courts. 

The number of chronically Mentally 111 estimated by the National Institute of Mental Health and 
Neurosciences (NIMHANS) is2/1000 population and are almost destitute or NIMBY (not in my 
backyard), communities refusing to accept this population. In the recent fast an alarming number 
of farmers’ suicides indicate a grave situation. India has one of the world’s highest rates of 
suicides among people aged between 15 years and 29 years accounting 40/1,00,000 population 
and a third of all suicides in the country. Correlated with sociological, psychological and 
economic forces suicides high among those who experience repeated school failures and long- 
standing behavioral problems. Not having family support correlates with high numbers of 
suicides/attempt rates. The Message of increasing youth suicide indicates employment 
opportunities for youth are imperative. Success experiences will almost certainly reduce the risk 
of suicides. All teaching-learning encounters need to emphasize the importance of good coping 
skills for youth. Learning to deal with stress situations needs to be a high priority educational 
objective for all youth. As a nation we need to reaffirm the value and worth of good family 
support systems and the use of the nation’s resources to strengthen the family. 

Two potentially fertile fields for prevention in mental illness are the public schools and the 
workplace. There is much unused knowledge of human behavior that could be used to help 
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youngsters before the drop out of school, take their own lives, abuse drugs, or turn to premature 
sex to relieve boredom. Continuing research is needed in the areas like Mysteries of the human 
mind abound. The mental health need of the elderly have been sorely neglected. By the year 
2010, approximately 20 percent of the American population will be 65 years or older. Our nation 
needs a plan to address the growing mental health needs of our aging population. 


OPPORTUNITIES 


The opportunities for mental health work that are available in the country include forging new 
partnerships with wide variety of community resources, community tolerance, family 
commitment, limited barriers for professional work, and integration of mental health services 
with general health services e.g, primary health center based rural mental health programme, 
general practitioner based urban mental health programme, school mental health programme 
(early detection and treatment, training of teachers, imparting life skills to students to improve 
psychosocial competence etc., home based follow-ups of psychiatric patients and community 
based rehabilitation of minor mentally ill patients. 


CONCLUSION 


But everything is not okay with the state of affairs in the field of mental health as the transition 
from aversion to inclusion was never completed as there was a strong lobby of medical 
professionals and vested interests that mental illness requires a technical judgment by medically 
qualified persons only. This politicization of medical profession has mystified the field of health 
care and promotion and there is strong need to question it as health neither a technical domain of 
a few experts nor few policy makers. A wider vista of individuals, groups and institutions need to 
contribute towards the well-being of individuals, families and communities. 
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ABSTRACT 


Aim: To find out the relation between the types of learning and memory. Objective: To conclude 
that the types of learning relates to short term and long term memory. Background and Reason: 
Memory is the ability to encode, store, retain and subsequently recall information and past 
experiences in the human brain. Individuals differ in their level of memory. Its really fascinating 
to know the uniqueness in their memory. So the reason behind this research is to find out the 
uniqueness and methods followed by the individuals in their learning process. This study can 
also help in giving ideas to improve the memory and thus learning methods among individuals. 


Keywords: Behavior, Long-term, Memory, Learning, Methods 

Learning is a process experience is needed and this gives long-term changes in behavior 
potential. Behavior potential can be define as the possible behavior of an individual and not the 
actual behavior. Factors that influence learning process are effects of the environment, 
conditioning, reinforcement, and etc.[l] 

The father of learning is Socrates which dated back in 469-399 B.C. He introduced a method of 
learning that is now referred to as piloting. If is basically using our own reason to find an answer. 
[2] [3] Hermann Ebbinghaus (1850 — 1909) continued the study of learning in 1885. He did a 
study on memory that is free from meaningful associations. He found out that by practicing and 
repetition, one can remember better. [2] 

In the early 1900s, there was a Russian physiologist named Ivan Petrovich Pavlov (1849-1936). 
He contributed on learning theories based on an experiment involving a dog and food. He 
conducted the experiment and proved his thesis true that dog can salivate by just the presentation 
of the sound of a bell. This method is known as the classical conditioning.!!] 

Nowadays, individuals tend to have their own style or method of learning. For example, some 
like to self-study, study in a group and studying using visuals. Each method has their own effect 
on memory of individuals. Self-study is associated with only one individual without interacting 
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with other people. These group of people usually cannot tolerate noisy environment. [4] Group 
study involves a group of people studying together. These group of people can exchange their 
materials of study to each other. [5] Visual learning is a method of learning where drawings are 
important. They learn by drawing pictures, making diagrams, do concept mapping and ect.[6] 

Memory is the ability of individual to encode, store, retain and subsequently recall information 
and past experiences in the human brain. It can the thought of in general terms of using past 
experience to influence current behaviour. There are three types of memory which is sensory 
memory, short-term memory, and ling-term memory. [7] 

Sensory memory is the shortest term of memory. It is stimulated by our five senses which are 
sight, smell, hearing, taste and touch. It decays or degrades very fast in the range of 200-500 
milliseconds. There are three types of sensory memory which are iconic memory ( visual stimuli) 
, echoic memory ( hearing stimuli ) , and hap tic memory ( touch stimuli ). 

Short term memory acts as a temporary recall of information. It can hold only a small 
amount of information, around 7 items or less. Short tern memory can be converted into long 
term memory. Long term memory can store larger quantities of information for unlimited 
duration. It can divided into declarative memory and procedural memory. 


MATERIALS AND METHODS 


The study was done as a questionnaire -based study among I BDS students of Saveetha Dental 
College. A total of 50 students participated in the survey. All the students were provided with 
questions regarding their methods of learning which is divided into 3 types : Type 1 ( Self-study 
), Type 2 ( Group study ) and Type 3 ( Visual learning ). The students are required to answer 
each question that best describe their methods of learning based on these 3 types of methods of 
learning. Each question consist of answers such as: strongly agree which carry 5 marks, agree 
that carry 4 marks, unsure with 3 marks, disagree that carry 2 marks and strongly disagree with 1 


mark. At the end of the survey, marks is calculated according to each type. 
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STUDENT’S NO. 

TYPE 1 

TYPE 2 

TYPE 3 

13. 

21 

16 

20 

14. 

20 

18 

20 

15. 

17 

16 

19 

16. 

19 

15 

18 

17. 

14 

19 

18 

18. 

20 

12 

21 

19. 

25 

13 

25 

20. 

18 

17 

18 

21. 

19 

16 

20 

22. 

17 

14 

19 

23. 

17 

20 

16 

24. 

20 

19 

20 

25. 

19 

15 

22 

26. 

23 

11 

19 

27. 

19 

16 

20 

28. 

19 

13 

17 

29. 

21 

18 

20 

30. 

15 

15 

15 

31. 

20 

16 

19 

32. 

14 

21 

18 

33. 

14 

15 

12 

34. 

12 

13 

13 

35. 

19 

15 

19 

36. 

17 

14 

20 

37. 

17 

17 

20 

38. 

18 

15 

16 

39. 

15 

21 

17 

40. 

15 

12 

11 

41. 

15 

12 

21 

42. 

21 

13 

17 

43. 

15 

13 

18 

44. 

18 

12 

17 

45. 

14 

17 

18 

46. 

15 

18 

17 

47. 

19 

21 

22 

48. 

18 

18 

16 

49. 

16 

17 

13 

50. 

17 

19 

22 
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Total Score 



TYPE 1 

TYPE 2 

TYPE 3 

TOTAL SCORE 

886 

787 

916 


Average Score 



TYPE 1 

TYPE 2 

TYPE 3 

AVERAGE SCORE 

17.72 

15.74 

18.32 


RESULT 


Scores Of Each Student 



Total Score 
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Average Score 



Type 1 



Studying in a 
loud... 



I do revision 
by myself ev... 


I focus during 
class session. 


I set up time 
table on top... 



0 


2 


3 4 


5 6 7 8 9 10 
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▼ 

Strongly 

disagree 

Disagree Unsure Agree 

Strongly 

agree 

Total ▼ 

Weighted 

Average 

1 like 

studying 

alone. 

4.00% 

2 

6.00% 

3 

6.00% 

3 

60.00% 

30 

24.00% 

12 

50 

3.94 

Studying in 
a loud 

environment 
bothers me. 

6.00% 

3 

6.00% 

3 

10.00% 

5 

28.00% 

14 

50.00% 

25 

50 

4.10 

1 do revision 
by myself 
every day. 

8.00% 

4 

24.00% 

12 

32.00% 

16 

26.00% 

13 

10.00% 

5 

50 

3.06 

1 focus 
during class 
session. 

0.00% 

0 

4,00% 

2 

36.00% 

18 

40.00% 

20 

20.00% 

10 

50 

3.76 

1 set up time 
table on 
topics to 
study 
everyday. 

16.00% 

8 

22.00% 

11 

30.00% 

15 

24.00% 

12 

8.00% 

4 

50 

2.86 


Type 2 


I always study 
in a group. 



I like to I 
teach my... 


I can study in 
a loud... 



I listen to 
music while... 




0 


2 


3 4 5 6 7 


8 


9 10 
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Strongly Disagree Unsure Agree Strongly Total Weighted 
disagree agree A/erage 


1 always 
study in a 
group. 

4.00% 

2 

30.00% 

15 

36.00% 

18 

24.00% 

12 

6.00% 

3 

50 

2.98 

1 like to teach 
my friends. 

4.00% 

2 

6.00% 

3 

16.00% 

8 

48.00% 

24 

26.00% 

13 

50 

3.86 

1 can study 
in a loud 
environment. 

34.00% 

17 

24.00% 

12 

28.00% 

14 

14.00% 

7 

0.00% 

0 

50 

2.22 

1 listen to 
music while 
studying. 

16.00% 

8 

26.00% 

13 

26.00% 

13 

24.00% 

12 

8.00% 

4 

50 

2.82 

1 like 

exchanging 
materials of 
study with 
my friends. 

2.00% 

1 

2.00% 

1 

30.00% 

15 

48.00% 

24 

18.00% 

9 

50 

3.78 


Type 3 


I usually draw 
pictures whe... 


I do concept 
mapping whil... 


I used 
different co... 


I usually 
write down... 


I do mnemonics 
to remember... 






0 


2 


3 4 5 6 


7 8 9 10 
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Strongly 

disagree 

Disagree 

Unsure 

Agree 

Strongly 

agree 

Total 

Weighted 

Ai/erage 

1 usually 

draw 

pictures 

when 

studying. 

4.00% 

2 

12.00% 

6 

14.00% 

7 

50.00% 

25 

20.00% 

10 

50 

3.70 

1 do 

concept 

mapping 

while 

studying. 

8.00% 

4 

12.00% 

6 

36.00% 

18 

38.00% 

19 

6.00% 

3 

50 

3.22 

1 used 
different 
color pens 
and pencils 
to write 
notes. 

4.00% 

2 

18.00% 

9 

20.00% 

10 

44.00% 

22 

14.00% 

7 

SO 

3.46 

1 usually 
write down 
words 
while 
studying. 

0.00% 

0 

4.00% 

2 

14.00% 

7 

42.00% 

21 

40.00% 

20 

50 

4 18 

1 do 

mnemonics 

to 

remember 

better. 

0.00% 

0 

8.00% 

4 

34.00% 

17 

32.00% 

16 

26.00% 

13 

50 

3.76 


Weighted Average And Total Weighted Average 


Weighted Average 


5 
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DISCUSSION 


The study involved 50 students of I BDS in Saveetha Dental College to analyze their methods of 
learning and its effect on memory. 

According to the result, a total of 18.32 is the total weighted average for visual learning making 
it the highest score in method of learning among the 3 methods. The second highest is self-study 
with a total weighted average of 17.72. Group study ranked the last with a total weighted average 
of 15.66 . 


Questions 

Weighted average 

1. 1 can study in a loud environment. 

2.22 

2. 1 listen to music while studying. 

2.82 

3. 1 set up time table on topics to study everyday. 

2.86 

4. 1 always study in a group 

2.98 

5. 1 do revision by myself everyday. 

3.06 

6. 1 do concept mapping while studying. 

3.22 

7. 1 used different colour pens and pencils to write notes. 

3.46 

8. 1 usually draw pictures when studying. 

3.70 
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9. 1 focus during class session. 

3.76 

10. 1 do mnemonics to remember better. 

3.76 

1 1. 1 like exchanging materials of study with my friends. 

3.78 

12. 1 like to teach my friends. 

3.86 

13.1 like studying alone. 

3.94 

14. Studying in a loud environment bothers me. 

4.10 

15.1 usually write down words while studying. 

4.18 


The rank of weighted average according to questions are ( in ascending manner) : 

This study shows that the method of learning which is visual learning is more common among 
students in Saveetha Dental College and less common is group study. 


CONCLUSION 


The three methods of learning have its own advantages and disadvantages. Example of 
advantage of self study is that individual can concentrate more without any distraction from 
anyone hence can increase their memory. The disadvantage of self-study is that individuals can 
have a hard time to mingle or socialize with other individuals. 

As for group study, the advantage is that individuals can give their opinion and thought on how 
to remember the topic of learning more effectively. The disadvantage of group study is that 
individuals tends to be discussing things that is out of topic, eg : gossiping, chatting and etc. 

The advantage of visual learning is that one can remember better when seeing and doing it. This 
principle is based on Chinese proverb- ‘If I hear, I forget ; If I see, I remember ; If I do, I know’. 
In the other hand, the disadvantage of visual learning is that individuals can get tired easily when 
doing concept mapping and taking notes down while reading. 

There are many ways to improve memory. Examples are : 

• Chunking : breaks a long list of numbers or other information’s into smaller, eg : a 
number sequence of 1-7-2-6-3-5-4 can be chunked into 172-6354. 

• Sleeping : can calm our mind. 

• Diet : eat brain boosting diet such as omega 3, spinach, vegetables and etc. Avoid intake 
of high calories food and high saturated fat foods. 

• Meditation : helps to calm the mind. 

• Medication : intake of medicine such as acetylcholine, nicotine and epinephrine. 

• Method of loci : placing items in places that you can remember easily. 

• Breath deep : this can help to increase oxygen inhalation [8] [9] 
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ABSTRACT 


In the age of rapid globalization, industrialization, economic liberalization, expansion of 
information technology and rise in consumerism, the children and especially adolescents are 
exposed to lot of psycho social issues. Adolescents aged 10-19 years constitute about one-fourth 
of India’s population and young people aged 10-24 years about one-third of the population. This 
large cohort of young people represents a great demographic dividend with the potential to 
contribute to India’s economic growth and development. Violence and hostility are the hall 
marks of day today living and women and children are the worst affected section of the society. 
Changes in social, moral, cultural and religious values have made life stressful for children 
especially for adolescents. This can be observed in the rise of crime and suicide rates etc. Stress 
faced by children and adolescents are enormous and life skills are essentially those abilities that 
help to promote mental well-being and competence in young people for to challenge the 
diversities and ensure their empowerment. In order to realize this potential to the fullest, young 
people must be healthy, educated and equipped with information skills and confidence that 
would enable them to contribute to their communities and the country’s socio-economic growth. 
In the present paper the investigator goes through the importance of life skills, various life s ki lls 
and adolescent’s empowerment through the life skills based education. 


Keywords: Adolescents Empowerment, Life Skills, Life Skills Based Education (LSBE). 


Adolescence marks the developmental transition from childhood to adulthood, a time when 
many important social, economic, biological, and demographic events set the stage for adult life. 
The nature and quality of young people’s future lives, as well as a country’s future social and 
economic development, depend largely on how well adolescents navigate this transition. In 
India, myriad social, economic, and health factors may undermine the ability of adolescents to 
lead full and productive lives. This is of particular concern given the sheer number of young 
people in India — an estimated 31% (358 million) of national population is aged between 10-24 
years and almost 19.6% comprise of 10- 19 year olds Adolescents (236.5 million) (Office of the 
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Registrar General and Census Commissioner of India 2011). It is well recognized that India’s 
ability to achieve the Millennium Development Goals and to achieve its population stabilization 
goals will depend on the investment made in its young people. There has been political 
commitment by the government to meet the specific needs of the adolescent population. Policies 
have been put in place to ensure access to equitable education, reproductive health services and 
information targeted especially for adolescents; programmes initiated to provide nutrition to 
adolescents and laws enacted to protect the young from exploitation in the workplace or through 
trafficking. Adolescents today are healthier, better educated, and more aware; the average age at 
marriage has increased, and gender disparities in education attainment have declined. Despite 
these achievements, adolescents continue to be at a disadvantage and face barriers that restrict 
their access to resources, inhibit their ability to make informed choices about their life, limit 
access to education, employment opportunities, and access to reproductive health and care 
services. Life Skills Education is known as ‘vaccine for mind’ and ‘vaccine for life’ because it 
will help the adolescents and youth to prevent the occurrence of many psychosocial problems 
which they may encounter in future life. Life skills can be utilized in many areas like prevention 
of drug use, sexual violence, teenage pregnancy, HIV/AIDS prevention and suicide prevention 
etc. The life skill development extends into consumer education, environmental education, peace 
education or education for development, livelihood and income generation among others. In 
short, life skills empower young people to take positive action to protect them and promote 
health and positive social relationships. Self-awareness, self-esteem and self-confidence are 
essential tools for understanding one’s strengths and weaknesses. Consequently, the individual is 
able to use available opportunities and prepare to face possible threats. Subsequently, through 
life skills are possible to identify problems that arise within both the family and society. With life 
skills, one is able to explore alternatives, weigh pros and cons and make rational decisions in 
solving each problem or issue as it arises. It also helps to establish productive interpersonal 
relationships with others. So it is the need of the age to impart life skills education in our 
adolescents that is life skill based education. Life skill education is a value added program which 
aims to provide students with strategies to make healthy choices that contribute to a meaningful 
life. It helps adolescents to understand their self and to assess their skills, abilities and areas of 
development. It also helps adolescents to get along with other people and adjust with their 
environment and making responsible decision. Life Skills Based Education (LSBE) refers to an 
interactive process of teaching and learning, which enables learners to acquire knowledge and to 
develop attitudes, and skills which are needed to make decisions, take decisions and take positive 
action to support the adoption of healthy behavior. The methods used to facilitate this active 
involvement include working in small groups and pairs, brainstorming, role play, games and 
debates etc. Hence life skills are essential to lead a successful life, which helps to cope and 
manage life situations. 
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LIFE SKILLS 


UNICEF defines life skills as “a behavior change or behavior development approach designed to 
address a balance of three areas: knowledge, attitude and skills” and WHO also defines life skills 
as the “abilities for adaptive and positive behavior that enable individuals to deal effectively with 
the demands and challenges of everyday life” 


WHO/UNICEF proposed ten core Life Skills. These Skills are classified as Thinking Skills/ 
Cognitive Skills, Social Skills and Negotiation Skills 


Thinking Skills/Cognitive Skills 

Social Skills 

Negotiation Skills 

Self awareness 
Creative thinking 
Critical thinking 
Decision making 
Problem solving 

Interpersonal relationships 

Communication 

Empathy 

Coping with emotions 
Coping with stress 


1) Self Awareness 

We should have an awareness about ourselves that is self awareness, which means recognition of 
ourselves, our character, strength, weaknesses, desires and dislikes. A person may have dreams, 
visions, goals, etc. in his /her life which is also considered as a part of his self awareness. So the 
best way to understand our self awareness is to analyze our SWOT (Strength, Weakness, 
Opportunities and Threats). Every individual has innate abilities and potentials. It may vary from 
person to person. When we get an opportunity we can identify our strengths and weaknesses and 
try to overcome our limitations, reduce or remove our weaknesses by recognizing and 
developing our strengths. 

Self-awareness is having a clear and realistic perception of who you are. Self-awareness is not 
about uncovering a deep dark secret about yourself, but understanding who you are. It is directly 
related to both emotional intelligence and success. It helps to create achievable goals because 
you can consider your strengths, weaknesses while setting your goals. It allow us to guide 
yourself in the right path by choosing the opportunities that are best fit for your skill-set, 
preferences and tendencies. It allows us to make positive behavioral changes that can lead to 
greater personal and interpersonal success 

2) Creative Thinking 

We can make a lot of products from a paper. Each one can develop a new item with a new idea 
like ship, aero plane, flower, etc. These kinds of divergent thinking are known as creative 
thinking, which help us to find out new ideas, look for choices and alternatives. Creative thinking 
contributes to both decision-making and problem solving by enabling us to explore the available 
alternatives and various consequences of our actions or non-action. It helps us to look beyond 
our direct experience and can help a person to respond most appropriately and adapt with 
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flexibility to various situations/exigencies of daily lives. Creative thinking will help an 
adolescent to find out options to avoid various adolescent issues like negative peer pressure, 
addiction to drugs, Internet, TV etc and also find out new ways to better one study, time 
management, money management, use of different media etc. 

3) Critical Thinking 

You are travelling in a train. You are very thirsty. There is no drinking water in the compartment. 
You have a single choice to take either an orange or an apple. Which one will you select? Why 
did you select an orange? It is juicy, no need to wash, no need of a knife to cut it. We have 
analyzed the merits and demerits of the choice. There are positive and negative factors for each 
choice/option. The merit, demerit analysis of each option can be termed as critical thinking. 
Critical thinking is the ability to analyze information and experience in an objective manner. It 
contributes to both decision making and problem solving by exploring the available alternatives 
and their various consequences. It is helpful to the effective and responsible utilization of 
resources. 

4) Decision Making 

Decision-making helps us to deal constructively with our lives. It can be regarded as the 
cognitive process resulting in the selection of a course of action among several alternative 
scenarios. Every decision making process produces a final choice. POWER method for decision 
making, 

• Problems (Describing and analyzing the problem objectively) 

• Options (Alternatives/Choices identified with the help of creative thinking) 

• Weighing (Positive, negative analysis of alternatives/choices; Critical analysis) 

• Elect (Choosing the best alternative) 

• Reflect (Reviewing the impact of decision) 

Whenever you are required to take decisions, you may go through the above stages 
(POWER). You must strongly feel the problem which need to be solved, and then find out 
options, analyze critically and take decisions. Reflect or evaluate the decisions taken in an 
objective way to sustain the behavior to reach a problem solving level. 

5) Problem Solving 

Everyone experiences problems in life from time to time. Some of our problems are big and 
complicated while others are simple and can be easily solved. Problem solving refers to the 
ability to use knowledge, facts and data to solve problems effectively. This does not mean we 
need to have an immediate answer to it, it means we must think and assess problems and find 
solutions. Problem solving skills enable us to deal constructively with problems in our life but 
problems left unresolved can cause mental stress and give rise to physical strain. 
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6) Communication 

Imagine that you are in a queue to take a railway ticket. A person comes from somewhere and 
stands in front of you in the queue. What will you do? 

• Keep quiet? (Passive) 

• Push him out? (Aggressive), or 

• Tell him to follow the queue and ask him to go back? (Assertive) 

Effective communication skills are required in our life cope with many situations. Assertive to 
communication is the skill required to overcome unfair pressure. It is the skill to say “NO” when 
a person feels strongly against a particular issue. Through saying ‘NO’ does not hurt the other 
person, it will make him feel how he had hurt you.We must be able to say ‘No’ when we feel that 
we are being pressurized to do something against our wishes. We must keep practising various 
techniques to say ‘No’ to get us out of difficult situations. Effective communication skills are 
very much essential for life. Effective Communication is a tool for healthy interpersonal 
relationships. To be an effective communicator we must learn to communicate assertively. 
Adolescents are exposed to various pressures. The kind of behaviour that adolescents adopt has a 
great impact on the relationship with peers. Thus, it is vital for adolescents to use productive 
assertive techniques when confronting peer pressure rather than developing behaviours that are 
passive or aggressive 

7) Interpersonal Relationships 

For good relationships we require certain qualities like mutual understanding, respect, etc. No 
matter how hard you work or how brilliant you are, if you can't connect with the people who 
work around, your life will suffer. Interpersonal skills help us to relate with others in a positive 
manner. The best relationship results from both people contributing the positive qualities like 
mutual respect, trust, freedom, love, kindness, and understanding. There are various types of 
relationships present among the people. Keeping healthy relationships is very much essential for 
success in life. An interpersonal relationship is a strong, deep or close association between two 
or more people that may range in duration from brief to enduring. This association may be based 
on inference, love, solidarity or some other type of social commitment. Interpersonal 
relationships are formed in the context of social, cultural and other influences. The context can 
vary from family or kinship relations, to friendship, marriage, relation with associates, 
neighborhoods, etc. They may be regulated by law, custom or mutual agreement and are the 
basis of social groups and society as a whole. Adolescents require understanding the problems in 
risky/ unhealthy relationships. Peer relationships have both positive and negative influence on 
adolescents. Peer groups have a significant influence on psychological and social adjustments 
that are required by groups and individuals. Peer groups provide perspective outside of 
individual’s viewpoints. Members inside peer groups also learn to develop relationships with 
others in the social system. Peer group relations are more important during the adolescence 
period. Most adolescents are deeply involved with their peer group. The teenagers look for their 
group for approval, and may even change their behavior to win the social approval. Peer pressure 
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has both positive and negative effects. The negative influence of peer pressure may disorient 
their personality and take them too many antisocial activities. 

8) Empathy 

If you analyze the venue of a accident, you can see people with different behaviors. One person 
may not respond any way to that situation and other one may come forward and say. Oh, poor, it 
is his/her fate. Another person may take him to the hospital and provide necessary support. The 
first person was not interested in helping the person, not even ready to be sensitive to the 
situation- Apathy. The Second person has sympathized with the situation, just making some 
comments - Sympathy. The third person was involved in helping the victim by taking him to the 
hospital-Empathy 

Empathy is the ability to understand and accept others as they are, that is being nurturing and 
tolerant. It helps an individual to understand and accept others who may be very different from 
himself and improves social interactions. Empathy is feeling with others and helping them. It is 
essential for the developing of love, kindness and social responsibility. It encourages a positive 
behavior towards people in need of support, care and assistance and avoids stigmatized behavior. 
Empathy is the better understanding of the emotional status of other people without losing one’s 
own emotional status. 

9) Coping With Emotions 

Anger is an automatic response to ill-treatment. Anger can be caused by both external and 
internal factors. The external expression of anger can be found in facial expressions, body 
language, physiological responses, and at times in public acts of aggression. Humans and 
animals for example make loud sounds, attempt to look physically larger, bare their teeth, and 
stare. Emotions are both constructive and destructive. Positive emotional status will help to 
obtain mental health. Negative emotions create various health problems (Physical and mental 
health issues). Emotions are essential for human life. Emotional experiences vary from one 
individual to another and from one situation to another. Emotions /feelings have both positive 
and negative effects. Unpleasant emotions like fear, anger, and jealousy may harm one, damage 
friendship, affect learning, disturb family relationships, team work etc. The following stages are 
useful to control our emotions 

1. Identify your emotion 

2. Analyze why the situation bothers you. 

3. Analyze the effect; the situation can have on your life. 

4. Decide what you can and cannot change 

5. Choose a positive way to react 

6. Think of something positive, you can learn from the situation 
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Adolescents require proper emotional adjustments. They are more vulnerable to emotional 
problems due to various physiological and psychological changes. Adolescence is a period which 
tries to experience various emotions to reach emotional maturity. Hormones have great influence 
on up the emotional expressions of adolescents. 

10) Coping With Stress 

Anything that poses a challenge or a threat to our well being is a stress. Some stresses get you 
going and they are good for you. However when the stresses undermine both our mental and 
physical health they are bad. Adolescents are more susceptible to stress. Adolescents are facing 
many stressful situations in modern days. They could not cope with many unpleasant situations. 
The stress may be also due to the lack of adjustment with physical and psychological changes. 
Family tension, academic pressure, peer pressure etc heighten the stress and strain among 
adolescents. Stress is the state of physical or psychological strain which imposes demands for 
adjustments upon the individual. The young adolescents are requiring to developing appropriate 
strategies to cope with stress. Coping with Stress is about recognizing the source of stress in our 
lives recognizing how these affect one and acting in ways that help to control the level of stress. 
So adolescence has to follow certain habits in their daily life to cope with stress, like Exercise 
regularly, Eat a healthy diet, Reduce caffeine and sugar, Avoid alcohol, cigarettes, and drugs, get 
enough sleep etc. Coping with Stress is about recognizing the source of stress in our lives, 
recognizing how these affect one and acting in ways that help to control the level of stress. It also 
means learning how to relax so that tensions created by unavoidable stress do not give rise to 
health issues. 


CONCLUSION 


Life skills and life skill based education is help adolescents to deal effectively with real life 
situations. Adolescents require analytical skills to make decisions, solve problems, become 
aware of their strengths and weaknesses, set certain goals for themselves, and to gear their efforts 
towards achieving these goals. Social skills help adolescents establish positive relationships with 
other people and help them in communicating effectively with peers, adults and others in the 
society. Negotiating skills are required to resist peer pressures, temptations and to make mutual 
compromises. And through the life skills based education (LSBE) our younger generation will 
empower and it leads to the development of the nation. 
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ABSTRACT 


The dynamics of education system, especially at higher levels are undergoing change. Both the 
teacher and students face new challenges. As urban India becomes more westernized and 
individualistic, our hitherto strong social support systems are breaking. The student alone tries to 
adjust to the college life and also tries to meet high performance expectations. Some succeed and 
some do not. A sizable number of students succumb to the pressure and commit suicide also. On 
the other hand, the phenomenal advancement in technology has made means to acquire 
knowledge easily available. The student is no longer dependent on teacher only for information. 
He is also looking for the missing parent, mentor or friend in a teacher. The teacher takes on 
multiple roles to nurture young minds and steer human potential in the right direction. In this 
scenario the work orientation of the teacher and his well being levels assume importance. 
People's orientations to their work determine their thoughts, feelings, and behavior toward work. 
Most people view their work either as a Job (focus on financial rewards and viewing work as 
necessity that brings neither pleasure nor fulfillment;), a Career (focus on advancement and the 
resultant increase in social status), or a Calling (focus on enjoyment of fulfilling, socially useful 
work). This paper explores various facets of the calling work orientation and its consequent 
impact on well being in the field of education. It argues for a need to closely look at the reasons 
why teachers come into this profession. It also looks into the reasons why enhancing the well 
being of the teacher should be priority of the management, given the important role they play in 
nation building. 
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It is important to appreciate that Indian society is undergoing a number of social and cultural 
changes. More than ever before the multicultural, multi social nature of society is evident in our 
classrooms especially at higher levels. As India slowly becomes a centre of choice for higher 
education, more and more students from across the world flock to India to study. Karnataka has 
a number of foreign students, with a large number studying in Bangalore and Mysore. A cursory 
glance at a degree classroom composition shows that among the Indian students the majority are 
not local students either. There seems to be a preference among Indian students to pursue higher 
education away from the home city. College teacher has to negotiate with students from diverse 
backgrounds, cultures, age profiles and nationalities, teach and continuously update in the 
teaching and evaluative process. This makes today’s teaching a far more challenging. 

Are our teachers prepared to handle such diverse groups of students? Teachers vary in terms of 
their effectiveness for various reasons. From the students’ side, in the pre internet boom days 
college students were solely dependent on their teachers for notes and material for study. 
Knowledge was available either with the teacher or at a library. They had to go college. Now, the 
internet is overflowing with information in various formats pdf, video, eBooks', online tutorials , 
audio books etc on practically every subject under the sun at a click of a button. A student from 
today's 'screen' generation can easily study and take examinations online, without having to step 
within the campus premises. So how does the teacher stay relevant in the present scenario? As 
we still look for ways to improve teacher effectiveness in the teaching-learning process, we may 
need to look for the parallel processes which are happening in the classrooms, which still draw 
students from across the world to the colleges. If the student is not really looking for course 
material from the teacher, he is most definitely looking for a friend with whom he could discuss 
his concerns and clarify his doubts without fear or judgement. The question is whether our 
teachers are ready to take the extra care beyond just finishing the course requirements, to nurture 
impressionable minds and steer human potential in the right direction with utmost dedication. 
Each of these teachers brings a unique set of personality characteristics, experience and training 
that either make or break the job. Yet the unfailing key factor that keeps them trying would 
undoubtedly an undying dedication to the job. The driving force would have to be more than 
looking at the job as a way to earn a paycheck or secure status and prestige. In other words, the 
work orientation that the teacher is going to be is the game changer. 

Another ugly truth is the growing depression among adolescent and young adults in India, often 
resulting in suicide. Suicide org. a website for suicide prevention, awareness and support has 
published that teenagers in southern India have the highest suicide rates. Patel et al (2012) in a 
study published in the British Medical Journal 'The Lancet' cited that the suicide rate in 15-19 
age group living around Vellore in Tamil Nadu was 148 per 10,000/- women and 58 per 10,000 
men (the numbers are 3 times higher among women). The higher rates may come from "the 
greater likelihood of disappointments when aspirations that define success and happiness are 
distorted or unmet by the reality faced by young people in a rapidly changing society," ( Patel 
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2012). A student is often left to his own devices to adjust to the challenges and expectations of a 
college life. Sometimes students spend more time with teachers than their own family members. 
The teacher plays a crucial role in helping the student adjust to the college life. Teachers' own 
well being levels are crucial factors in not only meeting this challenge but also in enabling future 
independent functioning among the students. We find that promoting well being of teachers is 
not a priority of college management as much as promoting worker/employee well being is for 
industries! What a paradox! 

Ginot (1975) in his book Teacher and Child' rightly observes 

“I've come to the frightening conclusion that I am the decisive element in the classroom. 
It's my daily mood that makes the weather. As a teacher, I possess a tremendous power to make a 
child's life miserable or joyous. I can be a tool of torture or an instrument of inspiration. I can 
humiliate or humor, hurt or heal. In all situations, it is my response that decides whether a crisis 
will be escalated or de-escalated and a child humanized or de-humanized. If we treat people as 
they are, we make them worse. If we treat people as they ought to be, we help them become what 
they are capable of becoming. ” 

The above backdrop implies that the work orientation and the well being of teachers are crucial 
factors that would help the teachers successfully meet the challenges of handling young minds 
against the background of a fast evolving society and educational set up. 

Work orientations: Giving meaning to work 

People tend to relate to work in different ways. Sociologists (Bellah et al., 1985) and 
psychologists (Baumeister, 1991; Schwartz, 1986, 1994; Wrzesniewski, IcCauley, Rozin, & 
Schwartz, 1997) have argued for a tripartite model of people's orientations to their work. These 
general orientations help to determine our thoughts, feelings, and behavior toward work. The 
orientations offer a window into the ways in which people see their work, and more importantly, 
how they craft their jobs (Wrzesniewski & Dutton, 2001) in order to realize their orientations 
toward the work. As such, work orientation can be thought of as the interplay between the person 
and the work. 

Bellah et al (1985; Schwartz, 1986, 1994) describe three dominant orientations toward work that 
reflect the experience of work in the United States. In the first work orientation, people view 
work as a Job, focusing on the material benefits of work to the relative exclusion of other kinds 
of meaning and fulfilment. Usually, the interests and ambitions of those with Jobs are expressed 
outside of the domain of work (Wrzesniewski, McCauley, Rozin, & Schwartz, 1997) and involve 
hobbies and other interests. In contrast, those with Career orientations work for the rewards 
that accompany advancement through an organizational or occupational structure. Advancement 
brings higher self-esteem, increased power and higher social standing (Bellah et al, 1985: 66). 
Finally, those with calling orientations work not for financial rewards or for advancement, but 
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for the fulfilment that doing the work brings. In Callings, the work is an end in itself, and is 
usually associated with the belief that the work contributes to the greater good and makes the 
world a better place. 

Calling work orientation: Various conceptualizations 

A concept that is often used to denote the presence of meaningful work is calling. The idea of 
work serving as a calling has a long history with religious overtones. The construct of calling 
stems from a religious context and describes the process by which God calls a person to do a 
work that fits his or her talents and life circumstances (Calvin, 1574; Luther, 1883). However, in 
modem parlance, a clear distinction has been made between neo-classical conceptualizations of 
calling that emphasize, duty, destiny and a transcendent summons (Bunderson & Thompson, 
2009; Dik & Duffy, 2009), and — modem conceptualizations that frame calling as an inner drive 
to do fulfilling and self-actualizing work (Baumeister, 1991; Hall & Chandler, 2005). More 
recent conceptualizations see calling "as the subjective experience of determination towards 
one's work, or the kind of work a person understands as his or her purpose in life” (Hall & 
Chandler, 2005). Other authors have emphasized the social component of calling, i.e., the work 
people are called to fulfil is of social value and does not aim at material benefits or an upward 
career (Wrzesniewski el al., 1997). Dik and Duffy (2009) defined calling as “a transcendent 
summons, experienced as originating beyond the self, to approach a particular life role in a 
manner oriented toward demonstrating or deriving a sense of purpose or meaningfulness and that 
holds other-oriented values and goals as primary sources of motivation”. While in another 
conceptual essay, Elangovan, Pinder and McLean (2010) also identified three facets of calling: 
action orientation, sense of purpose, and pro-social intention. 

Duffy & Dik ( 2012) point out that since 2007 the number of studies on calling has more than 
tripled. In the past there has been more emphasis on the objective indicators of work 
performance. Now a days, more attention is being given to subjective indicators such as job 
satisfaction and feeling of success, “new interest in the idea of vocation and calling — even 
though these terms may not be used - is emerging as people search for more humane and 
meaningful ways to understand their work lives” (Weiss & Sur., 2003, p. 6). 

Traditionally seen as “a meaningful beckoning toward activities that are morally, socially and 
personally significant” (Wrzesniewski, Dekas, & Rosso, 2009, p. 115), researchers and theorists 
have made efforts to understand the key features and qualities of a calling (Dik & Duffy, 2009; 
Novak, 1996; Weiss, Skelley, Haughey, & Hall, 2004), the circumstances under which a person 
may discover a calling (Levoy, 1997), the experiencing of a calling (Dobrow, 2004), the notion 
of a “callings orientation” (e.g., Bellah, Sullivan, Tipton, Madsen, & Swindler, 1996; 
Wrzesniewski, 2003), the importance of having a calling relative to a career (Dobrow, 2007; Hall 
& Chandler, 2005), and the relationship between a calling and career development (e.g., Duffy & 
Sedlacek, 2007). However, this area has not received the attention it deserves from Indian 
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researchers nor have there been efforts to understand the Indian conceptualization of calling. 
Thus, it is a fertile area which deserves attention of researchers. 

Calling and the Teaching Profession: Shaping minds, shaping the nation 

“A teacher affects eternity; he can never tell where his influence stops. ” 

- Henry Brooks Adams 

Who can deny the important role teachers play in moulding society? Teachers like any other 
employed people (Wrzesniewski, McCauley, Rozin & Schwartz, 1997), spend a large part of 
their day at work and more than 88% of this working time is spent in interactions with other 
people. Bellah, Madsen, Sullivan, Swidler and Tipton (1985) believe that the effect of meaning 
in work is especially visible in occupations where individuals are constantly interacting with 
various social systems within an organisation, as in education. 

The Indian Government in a press release on 27th January 2015, outlined its vision for the 
National Educational Policy 2015 stating that it “would like to bring out a national education 
policy to meet the changing dynamics of the population’s requirement, with regard to quality 
education, innovation and research, aiming to make India a knowledge superpower by equipping 
its students with the necessary skills and knowledge and to eliminate shortage of manpower in 
science, technology, academics and industry”. If indeed we were to become a knowledge centre, 
the architects for the system would be our teachers. And more so at the higher education level as 
the student then decides and prepares for his work life. With our ambitious plans for an 
emerging knowledge centre, we need teachers who believe they have come to the field because 
this is what they do best: teaching and nurturing impressible mind with a fierce dedication that 
can only be rivalled by devoted parents. So in others words we are searching for a calling work 
orientation among teachers. 

Innumerable previous research has repeatedly shown the beneficial effects of calling work 
orientation on both individual performance and well being levels. However the relationship 
between calling orientation and well being is not so straightforward. A couple of variables would 
perhaps mediate this relationship. The individual’s effort at continually self-motivating is one 
such variable. Teaching the same subject year after year, to mostly unwilling learners can’t be an 
exciting job for some, while, an effective teacher does manage to create meaning not only for 
himself but also for the students he teaches. What steps do effective teachers take that set them 
apart from the rest who see their job as only a means to earn a living is interesting to understand 
and analyse. In an Indian context where we tend to look for extended relationships in 
professional situations as well, does the dedicated teacher's perception of students go beyond the 
teacher-pupil relationship is an issue that needs to be explored. Effective teachers see work as 
having meaning beyond personal need fulfilment. Teaching is their calling. 
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Well Being: A consequence of meaningful work experience 

With the advent of the positive psychology movement, ‘well being’ has emerged as an important 
area of enquiry. There are two related terms that are often used: Subjective well being and 
Psychological well being, emerging from two overlapping but parallel approaches. The first of 
these approaches is generally called hedonism (Kahneman et al., 1999) which defines well being 
as the presence of positive affect and the absence of negative affect. The second perspective, 
both as ancient and modem as the hedonic perspective, suggests that well being does not consist 
in maximizing positive experiences and minimizing negative ones (Ryan & Deci, 2001) but 
refers to living fully or to allow for the richest human potential possible (Ryan, Huta & Deci, 

2008) . This second perspective is widely known as eudaimonia. 

Impact of calling on well being 

The effects of a Calling orientation for the individual, work group, and organization have been 
studied and contrasted with those with Career orientations in a number of different work 
situations. 

Individual Effects 

For the individual, a Calling orientation toward work has behavioral, attitudinal, and emotional 
effects that differ from those experienced by people with Jobs or Careers. For example, people 
with Callings tend to put more time at work (Wrzesniewski, McCauley, Rozin, & Schwartz, 
1997), whether or not this time is compensated. As well, those with Callings report higher job 
and life satisfaction than those with Jobs or Careers (Wrzesniewski, McCauley, Rozin, & 
Schwartz, 1997). They also derive more satisfaction from the domain of work than the domain of 
leisure and hobbies. A calling can be both binding and ennobling (Bunderson and Thompson 

2009) . In addition to higher performance, job crafting also has been associated with increased 
levels of resilience in the face of adversity at work (Ghitulescu, 2007) and increased emotional 
well-being (French, as cited in Finding Positive meaning in work Wrzesniewski, A. 2003 ). 

According to Self-determination Theory (Deci & Ryan, 2000) focus on material rewards (as in 
experiencing one's own work just as a source of material benefits) decreases the possibility of 
satisfying basic psychological needs for autonomy, competence and relatedness. Research has 
shown that preference for extrinsic rewards results in lower job and life satisfaction 
(Vansteenkiste et al., 2007). ‘Collaborative job crafting’ led to higher performance among early 
childhood educators (Leana, Appelbaum, & Shevchuk 2009). Some authors even feel that a 
sense of calling denotes an ultimate form of subjective professional success (Hall & Chandler, 
2005). This perspective is relevant for the emerging interest in positive psychology as well where 
meaning and purpose in life are considered as main contributors to happiness and life satisfaction 
(Peterson, Park, & Seligman, 2005; and Steger & Frazier, 2005). When people experience their 
work as a calling it brings them the sense of meaning both at work as well as in life generally 
(Steger, Pickering, Shin & Dik, 2010; Wrzesniewski, 2003). Calling orientation by virtue of 
having more job satisfactions, indirectly leads to better performance (Judge, Thoresen, Bono, 
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and Patton 2001) and impacted psychological meaningfulness and work engagement 
significantly, provided there was a work role fit (Rothmann & Hamukangandu 2013). 

A sense of calling was correlated with lower levels of stress and depression (Treadgold, 1999) 
and is claimed to foster the acquisition of meta-competencies (e.g., adaptability) which 
ultimately improve individual and organizational performance (Hall & Chandler, 2005). Also, a 
sense of personal mission, purpose-in-living and an element of service towards others 
characterizes people who are pursuing their calling (Dobrow, 2004), which has implications for 
professions especially such as teaching. 

Calling and well being among teachers 

Studies linking teachers’ work orientations to well being are rare. A study by Wrzesniewski et al 
(1997) revealed that teachers with calling orientation had higher job and life satisfaction 
compared to those who experience their work as career or just a means of financial security. 

Hagmaier & Abele, (2012) opine that individuals working in health and education sector tend 
towards calling orientation more often than those in other professions. However, research clearly 
shows that calling orientation does not contribute to burnout. On the contrary, individuals with 
calling orientation cope better with stress and have lower level of emotional exhaustion 
(Treadgold, 1999). In addition to that, people who believe that their work is helpful for others 
think less about themselves and more about other people. They are less emotionally exhausted 
and have better work performance (Grant, 2010). In study on teachers, the results revealed that 
calling orientation was significant positive, and job orientation significant negative predictor of 
well-being, while opposite was found for ill-being (Jurcec& Majda 2015). Screw et al (1992) 
examined the effects of background variables and professional role orientation on teaching 
commitment among education undergraduates. Calling orientation was a major factor in 
choosing teaching as a profession. 


IMPLICATIONS: 


The above studies combine to suggest that people with Calling orientations toward their work 
engage with the domain of work in qualitatively different ways than those who have Jobs or 
Careers. 

There is growing recognition that a teacher's job can create stress and strain and this concern is 
mirrored by the growing interest in the area of teacher burnout. Teaching, which was once 
thought of as an 'easy' profession is now waking up to the realization that it is no less challenging 
than other professions. While recruiting teachers we need to focus not only on the teaching skills 
and qualifications but also on their psychological makeup. There is a need for extensive 
research in the area of teacher well being and work orientation that could provide pointers to 
evaluate these qualities in teachers during the selection process. 
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It's time all stakeholders including the governments came up with well being promoting 
measures for teachers, as happy and satisfied teachers will produce happy, well adjusted 
students. Further, since a majority of our teachers are women, it has implications for articulating 
employee friendly policies that aim at better work-life balance. 

All efforts must converge towards creation of inclusive and healthy society. In this endeavour, 
identification, selection, promotion of healthy teachers with calling orientation coupled with 
psychological well being is not just the requirement it should be the goal of any well meaning 
society. Thus, Researchers in psychology have an important agenda before them. 
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